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I.

Onuc ocBITHHOI0 KOMIIOHEHTA

Tabauys 1

I'asty3b 3HaHB,

. . crneniaabHiCTh, XapakrepucTHKAa HABYAJILHOIQ
HajiMeHyBaHHS I0KA3HUKIB . s
OCBITHSI MPOrpama, OCBiTHIl KOMIIOHEHTA
piBeHb
Hopmatusna

Jenna ¢opma HaBUAHHSA .

Pik HaBuanus 1

Cemectp 1

KinbkicTs ronqun / kpeauris
90/3

IH/I3: Hemae

01 Ocsira / Ilegarorixa,
014 Cepenns ocBiTa
(AHTITIHICHKA MOBa Ta

3apyOiXHa JliTepaTypa)

CepeHst OCBITA.
AmriiiceKa Ta apyra
1HO3eMHAa MOBHU.
3apyOixHa JiTeparypa.

bakanasp

Jexnii —20rox.

Ipaxrnyni (ceminapcebki) 24 rom.

Cawmocriitna po6ora 40 rop.

Kouncyapramii 6 ron.

@dopMa KOHTPOJIIO: eK3aMeH

MoBa HaBYaAHHS

AHrJiiicbka, ykpaiHcbKa

Tabnuys 2

I'amysb 3HaHD,

. . crneniaabHICTh, XapaxkTepucTHKA HABYAJILHOTO
HajiMmenyBaHHSsI NOKA3HUKIB . s
OCBIiTHS Mporpama, OCBiTHii KOMIIOHEHTa
piBeHb
HopmaTuBHa

3aouyHa ¢opmMa HABYAHHS .

Pix HaBuyanus 1

Cemectp 1

01 Ocsita / Ilenarorixa,

KinbKicTh roauH / KpeauTin 014 Cipenﬁﬂ OCBiTa Jlexuii —8 roz.
90/3 (AHTITiHicCBKa MOBA Ta IpakTuysi (ceminapebki) —6 o,
3apyOiXHa JliTepaTypa)
Cepenist ocBiTa. Camocriiina po6orta — 64 roz.
AHTITIMichKa Ta ipyra
1HO3eMHAa MOBHU.
3apyOikHa JIiTeparypa.
e Bakanasp Koncyabranii — 12 ron.
T @dopMa KOHTPOJIIO. eK3aMeH
Moga HaBYaHHS AHruilicbka, ykpaiHcbKka

I1. Indopmanisi npo BUKJIaAa4iB

Tabauys 2

[Tpi3Buie, iM’s Ta IO
0aTbKOBI

I'opaienko FOnis AnartosiiBHa

HaykoBuii cTyminb

KaHAWIAT MeJaroriyHuX HayK

Buene 3BanHsa

JOLCHT

ITocana

JOTICHT KadeIpu NPaKTUKH aHTIIHCHEKOI MOBH

KourakTtHa

M.1. (099)7399786
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3a3Ha4yeHi B CHIIA0YCi.

I[Hl 3aHATb Vci 3amuTaHHS  MOJKHA HaJaCHUJIaTu Ha CJ'IeKTPOHHi CKPUHBKH,
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3a3Ha4yeHi B CHIIa0ycCi.

Vci 3amuTaHHS  MOJKHA HaJgCHUJIaTHu Ha eJ'IeKTPOHHi CKPUHBKH,

II1. Onuc oCBiTHHOT0 KOMIIOHEHTA

1.Anomauin

Cunabyc OCBITHROTO KOMIIOHEHTa «MeEToiKa HaBUYaHHS aHTJIIMCHKOI MOBHY YKIIQJICHO
BIJIMOBIAHO 10 OCBiTHBO-TIpO(eciiinoi mporpamu CepeaHsi ocBiTa. AHrjilicbkka Ta apyra
inozeMHa wmoBH. 3apyOixkHa JiTrepaTypa niATOTOBKM 3100yBadyiB OCBITH MEPIIOTO
OakanaBpchkoro piBHs y ranysi 3Hanb 01 Ocsira / Ilenarorika cnemiansaocti 014 Cepenns
ocBiTa npenMeTtHoi crerianbHocTi 014.02 Cepeansi ocBiTa (MoBa Ta 3apyo0i:kHa JiiTepaTypa)
cneuianizanii 014.021 Aurjilickka MoBa Ta 3apy0ikHa Jitepatypa). OCBITHIH KOMIIOHEHT
npu3HauYeHu 175 3100yBayiB ocBiTH | Kypcy ¢akynbreTy iHO3eMHOi (inosorii BonnHcbkoro
HalllOHAJILHOTO yHiBepcuTeTy iMeHi Jleci Ykpainku.

Ilpepexeizumu / nocmpekeizumu. BuBuenns OK «Meroauka HaBUYaHHS aHTJIIHCHKOI
MOBM» BiOyBaeTbcss Ha ocHoBi OK3 Amnrmiiicbka MmoBa. [locTpekBi3uTamMu € Taki OCBITHI
komnoHeHTH, ik OK11 Metoauka HaBuaHHs JIpyroi iHozemHoi MoBH, OK13 Kypcosa poboTa 3
¢axy, OK15 ta OK17 Ilenaroriuna npaktuka, OK14 ArecrauiifHuii icur.

Ilpeomemom Kypcy «MeTovKa HaBUYaHHS aHTJIHCHKOT MOBUY € MpodeciiiHa METOIMYHA
KOMIIETEHTHICTh MaWOYTHIX YYMTENiB aHIJIHCHKOI MOBM 3aKkjaJly 3arajbHOi CepelHbOi OCBITH
6a30Boro Ta NpoQILHOrO PiBHIB.

ITpu hopmyBanHi nmpodeciiiHOl METOTUYHOT KOMIIETEHTHOCTI 3/100yBadiB OCBITH OCHOBHA
yBara 30CepeKyBaTUMEThCS HA TAKUX 11 KOMIIOHEHTAX:

1) MoTHBAIIfHOMY, CYTHICTb SIKOTO TOJSra€ B  JIaJiOTiYHIA  CIIPSIMOBAHOCTI
MEeAaroriyHoro CHiIKYBaHHS MalOyTHIX YYUTENB, PO3BUTKOBI iXHIX NMpodeciifHUX 1HTepeciB Ta
MOTHUBIB, BHYTPIIIHBOI Ta MO3UTUBHOI 30BHIIIHBOI MOTHBALIi y HpodeciiHii IisIbHOCTI,
Opl€HTAIII] Ha YCHIIIHICTh Ta €(PEKTUBHICTH Y 311HCHEHH] MpoeciiitHuX QyHKIIIH;

2) NHTBICTHYHOMY, KU Tiepedavyae popMyBaHHs 3HaHb, YMIHb i HABHYOK, HEOOX1THHUX
JUIs 3MIMCHEHHS I1HIIOMOBHHX MOBJICHHEBHX OIEpalliid, 3 SKHUX CKJIATaeThcsi mnpodeciiina
MOBJICHHEBA AiSUTbHICTD;

3) ormepariiiHOMY, SIKHii TOB'SI3aHU# 13 BUKOPUCTAHHSAM BiIMOBITHHX METOIB, IPUHOMIB,
¢dopm opranizamii AisTTBHOCTI, M0 Oe3MmocepeHbO BIUIMBATUMYTh Ha il MPOAYKTHBHICTH B
ocBiTHbOMY Tiporieci 33CO;

4) pedIieKCUBHO-TIOBEIIHKOBOMY, SIKHI 3a0e3reduyBaTuMe 3BOPOTHIH 3B'I30K y poOOTi 3i
3100yBavyaMH, 31aTHICTh MaiOyTHROTO BUMTEISI BUKOPUCTOBYBATH 3/100yTi 3HAHHS Ta BMIHHS Ha
NPaKTHUII Ta aHAJII3YBaTH X €()EeKTUBHICTD y JOBIOCTPOKOBIH MEPCIIEKTUBI.

Mema Kypcy — CTBOPUTH Jyisl 3100yBada OCBITH CIPHUSATIMBI MENAaroriyHi YMOBU JJIs
OBOJIOJIIHHS CUCTEMOIO 3HaHb MPO BCl KOMIIOHEHTH OCBITHBOTO Tporecy B 33CO Ta cuctemMoro
HAaBHYOK 1 YMIHb peai3yBaTl METOANYHI Jii y MpoIieci HaBYaHHS aHTJIiHCHKOI MOBH.

3aspannsa OK «Meroanka HaBYaHHS aHTIIHCEKOI MOBH:
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- CTBOPUTH YMOBH [isi (OpPMyBaHHS METOAUYHOI KOMIIETEHTHOCTI 3/100yBadiB —
MaitOyTHix yuuteniB 33CO;

- QopmyBatu y 3700yBauiB CTiIKI METOAWYHI HABHYKH Ta BMIHHS TPaBHJIBHOTO
BUKOPHUCTAHHS METOIMYHIX MIPHUIOMIB Ta 3aC00IB HAaBYaHHS Y MPOoQeCiitHIi AiSUTBHOCTI;

- BIPOBA/DKYBAaTH HOBI 3HAHHS, 1HHOBAIIMHI TEXHOJOTii Ta MiAXOIH IO OCBITHHOTO
npoIiecy;

- (QopMyBaTH HaBUYKH OBOJIOAIHHSA MNPO(DECIHHOW TEPMIHOJIOTIED 3 METOIUKH
HaBYaHHS aHTJIIHCHKOI MOBH;

- (opmyBaTu yMiHHS pO3pOOJIATH TUIAHU-KOHCTIEKTH YPOKIiB aHriiicbkoi Mo y 33CO,
3aCTOCOBYBAaTH pIi3HI MIOXOAM O IUIAHYBaHHS HABYAJIbHUX 3aHATh Ta BPAXOBYBAaTH BIKOBI
0Cco0IMBOCTI 3/100yBayiB 0a30BOi Ta MPOQIILHOT CEPETHBOT OCBITH;

- HaBYaTH 3700yBadiB pOOUTH CAMOCTifHI BUCHOBKH 31 CIIOCTEPEKEHb HAJ] HABYAILHUM
nporecoM B 33CO Ta B pe3ysbTaTi 03HaHOMJICHHS 3 TIEPEIOBUM TIEIArOTiYHUM JOCBIIOM 1HIIHMX
YYUTEIB Ta HAYKOBIIiB;

- HaBYaTH aHalli3yBaTH MOBHUN Ta METOIWYHHMM MarTepiay, CUCTEeMaTHU3yBaTH 3HAHHS
PO METOUYHI 3aCO0M HaBYaAHHS;

- pO3BHMBATH OpPraHi3aTOpPChKi, (hacHIiTaTHBHI, eMIaTilHi, pe(JIeKCUBHI, ITHIAKTUYHI
YMiHHS Ta HABUYKH MalOyTHIX YYUTEINIB aHTIIHCHKOI MOBH;

- (QopMyBaTH Ta po3BUBaTH comianbHi HaBu4uKkHu 21-ro cromitts (SOft sKills) — kpuTuune
MUCJICHHSI, BUPIIIEHHS po0JeM, KpeaTuBHICTh, KOMYHIKAaTHBHI BMiHHS, 3[IaTHICTh MPAILOBATH
CaMOCTIHHO, colialbHy 00I3HAHICTh, TPOMAJSHCHKY CBIJIOMICTh, CaMOYCBiJOMJICHHS,
caMoopraHi3allito, 31aTHICTh OyyBaTH CTOCYHKH, CIIBIIPAIIO, THYYKICTh, BMIHHS IPAIIOBATH Y
KOMaH/i, Hu(pPOBY TPaMOTHICTb, JIiIEPCTBO, OCOOUCTICHUIN PO3BUTOK.

VY mpotieci BUBYEHHS OCBITHHOT'O KOMIIOHEHTa BUKOPHCTOBYIOTHCS TaKi METO/IH :

- mMpaouyiinini: NOACHIEATbHO-ITIOCMPAMUSHUIL ma penpodyKmuenuil (po3MoBilb,
JeKIIs, MOSICHEHHS, KOHCYJbTalis, po0OoTa 3 MIAPYYHUKOM, IOCIOHUKOM, CIOBHHKOM,
KapTUHAMH, TaOIUISIMU, CXEMaMHU, IEMOHCTpAIlisi, BAKOHAHHS BIPaB, MPAKTHUYHUX 3aBIaHb);

- npoobnemHo-nowiykosuit  (MpOOJIEMHOTO  BHUKIANy, PO3B’S3aHHS  MPOOJIEMHUX
CUTYyallild, eBpUCTHYHA Oecifia, JOCTIKEHHS, CIIOCTEPeXKEHHs, y3araabHEHHsS, CHHTE3, aHai3,
MOPIBHSIHHS, 31CTaBIIEHHS, CTPYKTYPYBaHHS, p00OTa 3 HAyKOBOIO JITEPATypOIO);

- KOMYHIKAMUGHO-MEOPUUIL 3 e1IeMeHMaAmMu iHMepaKmueno20 Hag4anna (BUPIICHHS
TBOPYMX 3aBjaHb; CIIJIbHE PO3B's3aHHsS MpoOJeM, podoTa B mapax, podoTa B rpynax, MO3KOBa
aTaka, 1ebaTH, TUCKYCisl, CUTyalliiHHiA aHami3).

ITo 3akiH4YeHHIO KypCy Y 3100yBauiB OCBITH OyayTh C()OPMOBAHUMHM Taki 3arajbHi Ta
(paxoBi KOMIIETEHTHOCTI:

IHTerpajibHa KOMIIETEHTHICTH

31aTHICTH PO3B’SI3yBaTH CKJIAJIHI CICIiai30BaHi 3a/1a4ul y Taimy3i cepeaHbo1 OCBITH, 1110
nepeadavae 3aCTOCYBaHHsS TEOPETUYHUX 3HAHb 1 MPAKTUYHUX YMiHb 3 (I70JI0TIT Ta HAyK MpO
OCBITY, NI€IATOT1KH, TICUXOJIOT1i, Teopli Ta METOJMKHU HaBUAHHS 1HO3EMHUX MOB Ta 3apyO1xKHOT
JiTepaTypu 1 XapaKTepU3yeThCs KOMIUIEKCHICTIO YMOB OpraHizallii OCBITHBOI'O MpoOLECy B
3aKJIaJjax 3arajabHOi CepeHbOI OCBITH.

3K1. 3natHicTh 10 aOCTPaKTHOTO MHUCIJIEHHS, aHANI3y Ta CUHTE3y, A0 3aCTOCYBaHHS
3HaHb Y MPAKTHYHUX CUTYAIlisIX.

3K2. 3naHHs i po3yMiHHS IpeAMETHOI 001acTi Ta mpodeciifHol TisIbHOCTI.

3K3. 3paTHICTh CHUIKYBAaTHCS JEP>KaBHOI MOBOIO SIK YCHO, TaK 1 NMHCHMOBO, IO
KOMYHIKaIlii iHO3eMHOIO MOBOIO 32 IPEAMETHOIO CIEIialbHICTIO.

3K4. 3garHicTh opieHTyBaTHCsS B 1H(GOpMaLIHHOMY MPOCTOpl, 3AIHCHIOBATH MOIIYK,
aHaiiz Ta oOpoOKy iH¢opmamii 3 pi3HHX Kepel, e()EeKTUBHO BUKOPUCTOBYBATHU IHM(PPOBI
pecypcH Ta TEXHOJIOT1i B OCBITHROMY IPOIIECi.

3KS. 3naTHIiCTh JisiTM aBTOHOMHO, IpUHMaTu OOIpYHTOBaHI pilleHHs y npodeciiHiit
IISIBHOCTI 1 BIAMOBIZATH 3a iX BHKOHAHHS, MIATH BIANOBIZAJILHO 1 CBIZOMO Ha OCHOBI
YUHHOT'O 3aKOHOJIAaBCTBA Ta €TUYHUX MIPKYBaHb (MOTHBIB).

3K6. 3natHicTh 10 MID>KOCOOMCTICHOT B3aeMOIii Ta poboTH y KoMaHil y cepi nmpodeciinoi
TSUTBHOCTI, CIUIKYBaHHS 3 TIPECTABHUKAMU 1HIIMX MPOQECIfHIX TPYII Pi3HOTO PiBHSL.



3K9. 3natHicTh 30epiraTu ocodbucTe (GizuuHe Ta TMCUXIYHE 30POB’sI, BECTH 30POBUI
croci0 JKUTTS, KepyBaTH BIACHUMHU EMOLIWHMMH CTaHAMHU; KOHCTPYKTHBHO Ta O€3ME4HO
B3aEMOJIISITH 3 YYaCHUKAMH OCBITHBOT'O TPOIECY, BUKOPHUCTOBYBATH Pi3HI BUAM Ta (HOpMHU
PYXOBOi aKTUBHOCTI JIJIsl aKTUBHOTO BiJAMIOYMHKY.

3K10. 3naTHicTh TOBa)kaTH PI3HOMAHITHICTh 1 MYJIBTHUKYJIBTYPHICTh CYCHIJIBCTBA,
YCBIIOMJTIOBaTH HEOOXINHICTh PIBHUX MOMJIMBOCTEH /IS BCIX YYaCHUKIB OCBITHHOTO
poIiecy.

®K1. 31aTHICTh NTEpEHECEHHs CUCTEMH HAyKOBUX 3HaHb y NpodeciiiHy AisIbHICTh Ta
B IUIOIMHY HABYAIBHOTO MPEIMETY.

®K3. 3partHicTh 3IIHCHIOBATH IIUICTIOKIA/IAaHHS, IUIAaHYBaHHS Ta IIPOEKTYBAHHS
NpOIIECiB HABUAHHS 1 BUXOBAHHS Y4YHIB 3 YpaxyBaHHSM iX BIKOBHUX Ta I1HAMBIIyalbHHUX
0COOJIMBOCTEH, OCBITHIX MOTPEO 1 MOXKJIMBOCTEH; HOOMpPATH Ta 3aCTOCOBYBAaTH €()EKTHUBHI
METOAMKH i TEXHOJIOT1] HABYaHHS, BUXOBAHHS 1 PO3BHUTKY YYHIB.

®K4. 3narHicts hopMyBaTy 1 pO3BUBATH B Y4YHIB KIIFOUOBI Ta MPEIMETHI KOMIETEHTHOCTI
3ac00aMM aHIIIIICHKOI, JPYroi iHO3eMHOI MOB Ta 3apyODKHOI JiTeparypu Ta IHTETPOBAHOTO
HaBYaHHS; JOPMYBATH B HUX LIHHICHE CTABJICHHS, PO3BUBATH KPUTHYHE MUCIICHHSI.

®KS5. 3parHicTe 37iiicHIOBaTH 00 €KTUBHUN KOHTPOJb 1 OLIHIOBAaHHS pIBHS
HaBYaJIbHUX [IOCATHEHb Y4YHIB Ha 3acajax KOMIIETEHTHICHOTO MiAXONy, aHaji3yBaTu
pe3yabTaTh IXHHOTO HABYAHHSI.

®K6. 3natHicte 10 (opMyBaHHS KOJIEKTUBY YYHIB; 3HAXO/UKEHHS e(EeKTHBHUX
NUISXiB  MOTHBAIi X O CaMOPO3BHUTKY (CaMOBM3HAYEHHS, 3aI[IKaBJICHHS, YCBIJOMIIEHOTO
CTaBJICHHSI 10 HAaBYaHHS); CIPSMYBAaHHS Ha MPOrPEC 1 JOCATHEHHs 3 ypaXyBaHHAM 3]110HOCTeH
Ta IHTEPECIB KO)KHOTO 3 HUX.

®K7. 3parHicTh A0 3AiCHEHHS TPOQGECIHHOT AISUIBHOCTI 3 JOTPUMAHHSAM BHMOT
3aKOHO/IaBCTBA I1IOJI0 OXOPOHU JKUTTS W 3/10pOB'S Y4HIB (30KpeMa 3 OCOOJMBUMHU OCBITHIMHU
noTpedaMu ); BUKOPUCTaHHS 3/I0pPOB’130€peXyBaIbHUX TEXHOJIOTIH MiJ] YaC OCBITHBOTO MPOLIECY.

®KS8. 3gatHicTh 10 Cy0’ekT-cy0’€KTHOI  (pIBHOINPABHOI Ta  OCOOMCTICHO-
30pi€EHTOBAHOT) B3a€MO/IIT 3 YUHSIMH B OCBITHBOMY IPOLIECI, 3aJIy4eHHs OAThKIB /10 OCBITHHOTO
npoIiecy Ha 3acajiaX MmapTHEPCTBa.

®K9. 3naTHicTh aHaNi3yBaTH BJACHY MEJAaroriyHy JisUIbHICT Ta ii pe3ynbTaTH,
3/11iCHIOBATH 00’ €KTHBHY CAMOOIIIHKY 1 CAMOKOPEKIIII0 CBOiX Mpo(eciiHUX AKOCTEH.

®K 10. 31aTHICTh 3aCTOCOBYBATH JAOCATHEHHsI Cy4acHOi METOAMYHOI 1 (pimomoriyHoi
HayK, OCBITHIX KOHIEMI[I y Mpoliecl HaBuYaHHS 1HO3€MHOI MOBH 1 3apyOi1’HOI JIiTepaTypu B
3aKJIajl 3arajibHOi CepeHbOI OCBITH.

®K 11. 3p1aTHICT NPOEKTYBATH MEAATOTIYHY ISUIBHICTH, BOJIOAITH MpodeciiiHo-
METOAMYHOIO KOMIETEHTHICTIO JJIS TUIaHYBAaHHS 1 NMPOBEJCHHS 3aHATh 3 1HO3EMHOI MOBHU Ta
3apyO1KHOI JTiTepaTypH.

®K 12. 3parHICTh BHUKOPUCTOBYBaTH €(EKTHBHI ULIAXW (OpPMYBaHHS MOBHOI,
MOBJICHHEBOT Ta COIIIOKYJIbTYPHOI KOMIIETEHTHOCTEH IIKOJSPIB y MPOIeci HaBYaHHS
1HO3eMHOT MOBH.

®K 13. 3parHicTh 3aCTOCOBYBAaTH  MPAaKTUYHI  HAaBUYKU  MOJENIOBaHHS,
KOHCTPYIOBaHHSI OCBITHBOI'O MpOIECY 1 3MICTY iHIIOMOBHOI MiJrOTOBKU Il HPOBEAEHHS
HaBYAJIbHUX 3aHATh Ta MO3aKJIACHUX 3aXOJIB 3 1HO3EMHOT MOBH Ta 3apyOiXKHOI JIiTEpaTypu y
33CO, B TOMY YHMCIIi 32 YMOB TUCTAHLIHOTO Ta 3MILIIAHOTO HABYaHHS.

®K 16. 3parHicTh IOTPUMYBATHCS CydyaCHUX HOpPM 1HO3EMHOI MOBM B YCHIM Ta
nuceMHii mpodeciifHiii Ta MKXOCOOUCTICHIH KOMYHIKallii 3 ypaXyBaHHSM KOMYHIKaTHBHOI
CUTyallii Ta KOMYHIKQTHUBHOTO 3aBJaHHS BIAMOBIIHO JI0 E€THYHUX 1 MOpAIbHUX HOPM
MOBE/IHKH, IPUHHATUX B IHIIOMOBHOMY CEPEIOBHUIIII.

IIporpamui pe3y.1bTaTH HABYAHHS:

IIPH1. Biomeoproc OCHOBHI KOHIEMII Ta NPUHIMINA TEAArOTIKA 1 TCHXOJIOTII;
8paxogye B OCBITHBOMY IIPOLIECi 3aKOHOMIPHOCTI PO3BHUTKY, BIKOBI Ta i1HIII IHAMBITyaJbHI
0COOJIMBOCTI y4HIB.

IIPH2. /lemoncmpye BMiHHS HaBYaTH Y4YHIB JEP)KaBHOIO MOBOIO; (OpMyBaTH Ta
PO3BHBATH X MOBHO-KOMYHIKAaTHBHI YMIHHS 1 HABUYKH 3aCO0aMU HABUYAJHLHOTO MPEAMETY Ta



IHTETPOBAHOTO HABYAHHSI.

IIPH3. Hasusae 1 ananizye METOAM IUICTIOKIAAAaHHS, TUIAHYBAHHS Ta MPOEKTYBAHHS
MIPOIIECiB HABUAHHS 1 BUXOBaHHS YYHIB Ha OCHOBI KOMIIETEHTHICHOTO MiAXOAY 3 ypaxyBaHHSIM
iX OoCBITHIX MOTpeO; xnacughikye hopmu, METOAM 1 3acO0M HABUAHHS HPEAMETY B 3aKiIajgax
3arajbHO1 CEPEIHbOI OCBITH.

IIPH4. 30iticnioe nobip 1 3acmocogye Cyd4acHi OCBITHI TEXHOJOTII Ta METOIUKH JJIs
(GopMyBaHHS IpPEIMETHUX KOMIIETEHTHOCTEH Y4HIB; KPUTUYHO OYiHlo€ Ppe3yiabTaTH ix
HABYAHHS Ta €EKTUBHICTh YPOKY.

IIPHS. Bubupae BignoBigHi ¢opMH Ta METOIW BUXOBAHHS YYHIB HA YpOKax 1 B
N03aKJIacHii poOOTi; ananizye TMHAMIKY OCOOMCTICHOTO PO3BUTKY YUHIB, 8uzHauac e(peKTUBHI
HUIIXM X MOTHBALil J0 CaMOPO3BUTKY Ta CIpPSAMYBaHHS Ha IpoOrpec 1 JOCATHEHHS 3
ypaxyBaHHSM 3/1I0HOCTEH Ta IHTEPECIB KOXKHOTO 3 HUX.

IIPH6. Hasusac 1 nosicHioe MPUHIMIKA TPOEKTYBAHHS IICUXOJOTIYHO OE3MEeYHOTo M
KOM(OPTHOTO OCBITHBOTO CEPEJOBHINA 3 JOTPHUMAHHSM  BHMOT 3aKOHOIABCTBA IIOJIO
OXOPOHH JKUTTS 1 37J0pPOB'S Y4HIB (30KpeMa 3 0COOIMBUMU OCBITHIMU MOTpeOaMu), TEXHOJIOTT
3I0pOB’s30€peXKEeHHS il 4Yac OCBITHBOTO TPOIECYy, CIIOCOOM 3amoOiraHHs Ta TPOTHIIT
OyJiHTY 1 HanmarokKeHHs e()eKTUBHOI CIIBIIpalll 3 YUHSIMHU Ta X OaThKaMHU.

IPH7. /lemoncmpye 3HaHHA OCHOB (yHIAaMEHTAJIbHHX 1 TPHUKIATHUX HAYK
(BIAMOBIHO 1O MPEIMETHOI CIEIiaJbHOCTI), onepye 0a30BUMHM KaTErOpIIMH Ta MOHSATTIMHU
npeaMeTHOT 00J1acTi CeniadbHOCTI.

ITPHS. ['enepye oOrpyHTOBaH1 AyMKHU B Tany3i npodeciiHuX 3HaHb K s (QaxiBIIiB,
TakK i JIsl IIUPOKOTO 3arajly Aep>KaBHOIO Ta IHO3EMHOIO MOBaMH.

ITPHY. 3acmocosye cydacHi iHpOpMaLiHHO-KOMYHIKaIii{HI Ta HUPPOBI TEXHOJIOTI{ y
npodeciifHiil AisUTBHOCTI.

IIPH10. /[emoncmpye BONOAIHHS CY4aCHUMHU TEXHOJIOTISIMH TIOIIYKY HayKOBOT
1H(dopMalii yIs1 CaMOOCBITH Ta 3aCTOCYBaHHS 11 y podeciiiHIi AiSIbHOCTI.

IIPH11. Busense HaBUYKM poOOTH B KOMaH[i, ajamnTanii Ta Aii y HOBii cHTyarlii,
noscHio€ HEoOX1IHICTh 3a0e3MeUYeHHs PIBHUX MOMJIMBOCTEH 1 JOTPUMAHHS I€HAEPHOTO
napuTery y npodeciitHiil 1isabHOCTI.

IIPH12. Awnanisye BnacHy MeNaroriuHy IiSJBHICT Ta 1i pe3yabTaTH, 30ilCHIOE
00’€KTUBHY CaMOOIIIHKY 1 CAMOKOPEKIIiI0 CBOIX MpodeciiiHMX SKOCTEH.

IMPH13. /lemoncmpye 3HaHHS OCHOBHUX IOJ0)KEHb HOPMAaTUBHO-TIPABOBUX JIOKYMEHTIB
00 MpodeciiiHoi  MisSVIBHOCTI, OOIPYHTOBYE HEOOXITHICTH BHKOPUCTaHHS IHCTPYMEHTIB
JIEMOKpPAaTUYHOI MPaBOBOi JiepXaBU y NpOQeciiiHii Ta TpoMaJChKIM TISUTBHOCTI Ta NMPUHHSTTS
pillIeHb Ha 3acajiax MoBary A0 Mpas 1 CBOOO JTIOIMHU B YKpaiHi.

IIPH 14. 3acmocoséye Ha TmpakTULll 3HAHHSA MPO JIHIBICTHYHI, IICHXOJIOT1YHI,
JUJIaKTUYHI OCHOBM HAaBYaHHS 1HO3€MHOi MOBM 1 3apyODKHOI JiTepaTypu Ta IUISXU
dbopMyBaHHS KOMITIETEHTHOCTEH yUHIB.

IIPH 15. Bwmie cknagaTM KOHCHEKTH YPOKIB pI3HUX THUMIB, y TOMY YHCIl IS
MPOBEJICHHS Y AUCTAaHLIIHHOMY PEKUMI.

IIPH 16. Ob6upae neparoriuHi TEXHOJOTIl, METOM 1 MPUAOMM HAaBYAHHS, a TaKOXK
METOJM TECTYBaHHs BIJMOBIAHO 0 L€ 1 3aBJaHb HaBYaHHS 1 KOHTPOJIIO 3 ypaxyBaHHSIM
KOHKPETHOT'O MIeIaroriyHOro KOHTEKCTY.

IIPH 17. Oyinwoe ebeKTUBHICTh HABUAJIBHUX MaTepialliB Ta BMIE€ aIanTyBaTH iX N0
KOHKPETHOT'O OCBITSIHCHKOTO KOHTEKCTY.

IIPH 18. Vwmie 3piiicHIOBaTH MIDKKYJIBTYpHY KOMYHIKAIIIO 1 JIOJIaTU MDKKYJBTYpHI
6ap’epu Ha OCHOBI 3HAHHS OCOOJMBOCTEH, LIIHHOCTEH, BIACTUBUX KYJIbTYpaM KpaiH MOB, IO
BUBYAIOTBCS, a TAaKOX 3HAHHSA CBITOTJSIHUX 3acajl, MEHTAIBHUX OCOOJMBOCTEH Ta
OHTOJIOTIYHUX XapaKTEPUCTHK YKPATHCHKOI KYJIbTYpH.

INPH 21. Jlo6oOumb KOHKPETHHUMH TPHUKIATAMU 3B’S30K MDK  pO3JUJIaMu
MOBO3HABCTBA 1 OAMHUILIMH PI3HUX PIBHIB CUCTEMHU MOBH, MOACHIOE MOBHHUM 1 MOBJIGHHEBUIA
Marepian, emie caM 1 Hagyae YIHIB KOPUCTYBATHUCS CJIOBHUKAMH PI3HUX THITIB.

IPH 22. Ananizye, xomenmye, pegepye 1 nepexiadac TEKCTH PI3HUX CTUIIB 1
TEMaTUKH, IEMOHCTPYIOUH JIEKCUYHY, IPaMaTU4YHYy 1 CTUIICTUYHY KOMIIETEHTHOCTI.

IIPH 23. Vmie XpUTHYHO ONpAIbOBYBATHU JKepena 1 3AIHCHIOBATH CaMOCTIHHUI
HayYKOBUH TOIIYK, Y TOMY YHCJI 1 3 BUKOPUCTAHHSAM €MITIPHYHUX METO/IIB.



IIPH 24. /lemorcmpye 30aTHICT KPUTUYHO OIIIHIOBATH BITYU3HSIHHUH 1 3aKOPIOHHUHN

HaBYAJIbLHUNM HOCBIZ,

BUOYIOBYBATHU CTPATETiI0 CAMOPO3BUTKY Ta MpoheciiHOro caMOBIOCKOHATICHHS.

2. Cmpykmypa oceimn

b020 KOMNOHernma.

BJAaCHY HaBYaJbHY Ta NPOQECiiiHO-TOCHIAHUIBKY TiSUIbHICTh 1

Tabauys 3 (Oenna ghopma)

Ha3Bu 3mMicToBIX MOIYJIIB i TEM Hpaxr Cam. Popma
Yebor | Jlek. "| pob. | KoHc. | KOHTpOJIO
0 / Baan
3microBuii moxyas 1. Background to language learning and teaching

Tema 1. The history of the English 3 2 - 1 - JAC

teaching methodology.

Tema 2. New Ukrainian School. 4 2 - 2 - b/ PMI'

Jlep>xaBHMI cTaHaapT 6a30BOT

cepeHbO1 OCBITH. 3aKOH YKpaiHu

1Ipo noemny 3azanvhy cepeonro

oceimy.

Tema 3. Describing language: 5 - 2 2 1 P3/K/3

grammar, lexis, phonology, and

functions.

Tema 4. Describing language 3 2 - 1 - JAC /PMI'

skills: reading and listening.

Tema 5. Describing language 4 - 2 2 - JAC/3

skills: speaking and writing.

Tema 6. Teacher’s profile. 3 - 2 1 - JAC/3

Rapport.

Tema 7. Classroom management. 3 2 - 1 - J1b

Tema 8. Error correction: effective 4 - 2 1 1 T/3

strategies.

Tema 9. Learner characteristics 3 2 - 1 - P3/K

and needs. Learning styles and

multiple intelligences.

Pazom 3a momynem 1 32 10 8 12 2 12
MonyJ/ibHa KOHTPOJIbHA podoTa 1 MKP 15
3micToBuii Moxyas 2. Lesson planning

Tema 10. Approaches to language 3 2 - 1 - Jb/
teaching. PMI'
Tema 11. Presentation techniques 3 - 2 1 - AC/
and introductory activities. P3/K 3
Tema 12. Practice activities and 4 - 2 2 - ac/
tasks for language and skills P3/K 3
development.

Tema 13. Lesson planning: design, 5 - 2 2 1 JAC/3
staging, identifying and selecting

aims. Outcomes. Flipped

classroom

Tema 14. Assessment techniques 5 2 - 2 1 JC
and tools: general ideas and

specifics.

Tema 15. Formative assessment. 4 2 - 2 - JC
Summative assessment. Self-

assessment. Peer assessment.




Tema 16. Remote learning and 4 2 - 2 - AC/Ob/

teaching. Synchronous and PMI'
asynchronous learning.
Tema 17. Platforms, tools, and 3 - 2 1 - P3/K /3

applications to enrich classroom
and remote learning (Woodpecker
learning, Interactive boards: Padlet,
Mentimeter, Canva, Wordwall,

Quizlet)

Tema 18. Textbooks and aids in 1 - - 1 -

lesson planning.

Pazom 3a Mmoymnem 2 32 8 8 14 2 12

MonyJ/ibHAa KOHTPOJIbHA podoTa 2 MKP 15
3microBuii moxyas 3. Soft skills in the English classroom. Microteaching.

Tema 19. 21% century skills: their 3 2 - 1 - JC /1B /

development whilst learning and PMI'

teaching English. Bloom’s
taxonomy. Critical thinking and
problem-solving.

Tema 20. 21 century skills: 3 - 2 1 - JC /4
collaboration, communication,
creativity and imagination.

Tema 21. 21% century skills: 1 - - 1 -
personal development, leadership,
digital literacy.

Tema 22. Incorporating social and 3 - - 2 1

emotional learning in the English

lessons.

Tema 23. Microteaching: 3 - - 2 1

vocabulary and grammar.

Tema 24. Microteaching: reading. 4 - 2 2 - P3/K/
PMI" 4

Tema 25. Microteaching: listening.| 3 - 2 1 - P3/K/
PMI 4

Tema 26. Microteaching: speaking.| 4 - 2 2 - P3/K/
PMI" 4

Tema 27. Microteaching: writing. 2 - - 2 -

Pazom 3a Mmoyiem 3 26 2 8 14 2 16

Monay./ibHa KOHTPOJILHA PodoTa 3 MKP 20

TepmiHonOTiYHNH CJIOBHUK 10

Beworo roqun / baais 90 20 24 40 6 100

* Metoau koutpomto*: JIC — muckycis, JIb — nedbatn, T — tectu, P3/K — po3B’si3yBanHs
3amau/keiiciB, [PC — inmuBigyansHa pobota 3m00yBava ocBitd, PMIT — pobGota B Mamux
rpynax, MKP/KP — MoaynbpHa KOHTpOJIbHA pOOOTa/ KOHTPOJIbHA poOOTa, TOIIO.

Tabnuys 4 (3aouna ghopma)

Ha3Bu 3mMicToBHX MOY.JIiB i TeM Ipaxkr. Cam. ®opma
Yebor | Jlek. pod. | Konc. | koHTpOJIIO
0 / Baan
3micToBuii Moayas 1. Background to language learning and teaching
Tema 1. The history of the English 2 - - 2 -
teaching methodology.




Tema 2. New Ukrainian School.
Jlep>kaBHU# cTaHAapT 6a30BO1
CepeHbOI OCBITH. 3aKOH YKpaiHu
1Ipo noeny 3azanvny cepeonio
oceimy.

JC /PMI'/
P3/K 12

Tema 3. Describing language:
grammar, lexis, phonology, and
functions.

Tema 4. Describing language
skills: reading and listening.

P3/K /15

Tema 5. Describing language
skills: speaking and writing.

JIC /PMT

Tema 6. Teacher’s profile.
Rapport.

Tema 7. Classroom management.

Tema 8. Error correction: effective
strategies.

Tema 9. Learner characteristics
and needs. Learning styles and
multiple intelligences.

Pazom 3a Mmomynem 1

30

4

12

Monay./ibHAa KOHTPOJILHA podoTa 1

MKP 15

3microBuii Moayan 2. Lesson

Tema 10. Approaches to language
teaching.

2

Tema 11. Presentation techniques
and introductory activities.

Tema 12. Practice activities and
tasks for language and skills
development.

JC / P3/K

Tema 13. Lesson planning: design,
staging, identifying and selecting
aims. Outcomes. Flipped
classroom

JC /PMI" 12

Tema 14. Assessment techniques
and tools: general ideas and
specifics.

Tema 15. Formative assessment.
Summative assessment. Self-
assessment. Peer assessment.

Tema 16. Remote learning and
teaching. Synchronous and
asynchronous learning.

Tema 17. Platforms, tools, and
applications to enrich classroom
and remote learning (Woodpecker
learning, Interactive boards: Padlet,
Mentimeter, Canva, Wordwall,
Quizlet)

Tema 18. Textbooks and aids in
lesson planning.

Pazom 3a Mmomynem 2

30

12

Moay/abHa KOHTPOJIbHA podoTa 2

MKP 15




3microBuii moayJb 3. Soft skills in the English classroom. Microteaching.
Tema 19. 21% century skills: their 5 2 - 2 1 JIC/PMTI/
development whilst learning and b
teaching English. Bloom’s
taxonomy. Critical thinking and
problem-solving.
Tema 20. 21 century skills: 2 - - 2 -
collaboration, communication,
creativity and imagination.
Tema 21. 21 century skills: 2 - - 2 -
personal development, leadership,
digital literacy.

Tema 22. Incorporating social and 3 - - 2 1

emotional learning in the English

lessons.

Tema 23. Microteaching: 5 - - 4 1

vocabulary and grammar.

Tema 24. Microteaching: reading. 3 - - 2 1

Tema 25. Microteaching: listening.| 2 - - 2 -

Tema 26. Microteaching: speaking.| 6 - 2 4 - P3/K/
PMI 16

Tema 27. Microteaching: writing. 2 - - 2 -

Pazom 3a Mmoynem 3 30 2 2 22 4 16

Monay./ibHa KOHTPOJIbHA podoTa 3 MKP 20

TepmiHoJIOTiYHUIA CJIOBHHK 10

Beboro rogun / Bagis 90 8 6 64 12 100

* Metoau xkoutpomnto™*: JIC — nuckycis, b — nebatu, T — tectu, P3/K —
po3B’si3yBaHHs 3anad/keiici, IPC — inauBigyansHa podoTa 3100yBava ocBity, PMIT
— poGota B manux rpynax, MKP/KP — MonynbHa KOHTposIbHA poO0Ta/ KOHTPOJIbHA
pobora, TotIIo.

3. 3asoanus 015 cCAMOCMINIHO20 ONPAUIOBAHHA

Ha camocriiiHe omnpalfoBaHHs BHUHECEHO TEMH, SKI IOTPEOYIOTh JOCIIAHUIIBKOIO
HOLIYKY Ta PETPOCIEKTHBHOTO aHali3y 3700yBadiB 3 METOI0 OUIBLI JETaJbHOIO PO3YMIHHS
OKpPEMHUX AaCTEKTIB MEeAarorivHuX TEXHOJOTIA Ta METOAWKM BUKIanaHHs 1 HaB4yaHHs y 3BO.
Po3pobka BIacHMX IMJIaHIB-KOHCIEKTIB 1O MPAaKTUYHUX 3aHATH 3 aHMIIHCHKOT MOBH Iependayae
HIArOTOBKY (parMeHTiB 3aHATh y PEXKHMMI MIKpOHaBYaHHS Ta OOTOBOPEHHS JOLIBHOCTI
0o0paHuX BUJIB AISUTBHOCTI HAa MTPAKTUYHUX 3aHATTSIX.

Tabauys 5

Temu 19 caMOCTiliHOTO ONPALIOBAHHS

1. CamocriiiHe onpalOBaHHS TEOPETUUHUX TEM:
1). Ways of increasing students’ motivation.

2). Getting feedback from students.

3). Competency-based learning.

4). Blended / Hybrid learning.

5). Artificial Intelligence and teaching English.
6). JlepkaBHHMIA CTaHIAPT MMOYATKOBOI OCBITH.

2. ®dopMyBaHHS METOAMYHOI KOMIIETEHTHOCTI TIJI Yac TMeperisiay  BiJeo
npesentariii  «TED Talks: Ideas Worth Spreading»: mnpocinyxoByBaHHs, aHai3
BUCIIOBJIIOBAaHb Ta KOMYHIKaTHBHOI TOBEAIHKM JIONOBifaviB, po3poOKa HaBUAIbHUX
MaTrepianiB, BH3HAYCHHS AaKTyaJIbHOCTI TEMATHKH, IPE3CHTAIlisl BJIACHOTO PO3YMIHHS
npobjemMu, aHaji3 BUKOPHCTAHUX Yy TNPE3EHTAllisX METOJIB Ta NpUHOMIB POOOTH 3i




3100yBaYaMu OCBITH.

- Rita Pierson “Every Kid Needs a Champion”
(https://www.ted.com/talks/rita_pierson_every kid_needs_a_champion)

- Joe Ruhl “Teaching Methods for Inspiring the Students of the Future”
(https://www.youtube.com/watch?v=UCFg9bcW7Bk&ab_channel=TEDxTalks)

- Sir Ken Robinson “Changing education paradigms”
(https://www.ted.com/talks/sir_ken_robinson_changing_education_paradigms)

- Sir Ken Robinson “Bring on the learning revolution!”
(https://www.ted.com/talks/sir_ken_robinson_bring_on_the_learning_revolution)

- Adora Svitak “What adults can learn from kids”
(https://www.ted.com/talks/adora_svitak_what_adults_can_learn_from_kids)

- Nick Fuhrman “The One Thing All Great Teachers Do”
(https://www.ted.com/talks/nick_fuhrman_the_one_thing_all_great_teachers_do)

3.  Hamucanns ece, TBOpiB-pO3AyMiB Ha TEMHU:

- Why Teaching does not Equal Learning?

- The Role of a Teacher in today’s education

- The Advantages and Disadvantages of Being a Teacher in the 21% Century

- The Role of Information Technologies in learning and teaching English (or
other foreign languages)

- Challenges of Modern Education

MeToauvHi peKOMEH Iallii 0 BAKOHAHHS 3aBJIaHb JIJISi CAMOCTIHHOTO OIPAIFOBAHHS:

1. BuxonaHHS 3aBIaHb 3/100yBaYyaMH OCBITH 3JIHCHIOETHCS 3 JOTPUMAHHIM MPUHIIHITIB
aKaJeMigHOl JOOpPOYECHOCTI, HENPUHHATHOCTI CHUCYBAaHHS, BHKOPHCTAaHHS YYXHX i7ed Ta
JYMOK Ta 3amo0iraHHsAM akaJeMidyHOMY IiariaTy, (OpMyBaHHSM aKaJeMIUYHUX LIHHOCTEH Ta
aKaJeMIYHO1 KyJIbTYpH yCiX YUaCHUKIB HaBUAIBHOIO MIPOLIECY.

2. OmparfoBaHHs BizeoMaTepianiB, NMPOMOB BH3HAYHUX OCOOMCTOCTEH, HaBYAIHHHX
marepiaiiB (30kpema, y momatky Woodpecker Learning, uu y YouTube) nepenbauae neranpHe
O3HANOMJIEHHS 31 3MICTOBMM MaTepiajioM 3 METOI0 MpoaHali3yBaTH AOUIIbHICT BUKOPUCTAHUX
y BiJeomarepiaiax ifel Ta MeToHiB pPoOOTH TMiJ Yac MEeAaroriyHoi MPakTUKUA Yy 3aKiagax
3arajibHOl CEPEeIHbOI OCBITH.

3. BukoHaHHS TBOPYMX 3aBIaHb, CTBOPCHHS BIIACHUX HAYaIBHUX BiJ€0 MpE3eHTAIN YH
MPOEKTIB, TOIIO BIAOYBAETHCS 3100yBauaMM y MeXaxX TEMaTHKH, 110 BHUBYAETHCS. OCHOBHUU
KpUTEpiil 10 peanizaiii Takoro BUAY 3aBIaHb — OPUTIHAIBHICTH 1]1€1, MOXKJIIMBICTh 3aCTOCYBaTH
BJIACHUM MPOJYKT y npodeciiiHii AISIIbHOCTI, BIAMOBIIHICTS pO3pOOKU IpUHLIKIIAM (OPMYBaHHS
OCHOBHMX KJIFOUOBHMX YMiHb 21 CTOMITTS.

IV. IToniTnka oniHIOBAHHS

VYci  ydacHMKHM OCBITHBOIO TMIpOIlECy 3000B’s3aHI JOTPUMYBAaTUCS BHUMOI UYHUHHOTO
3aKoHOJaBCcTBa Ykpainu, Craryty i [IpaBun BHyTpitHboro posnopsaaky BHY imeni Jleci Ykpainku,
HABYAJBHOI €THKU Ta KOPIOPATHBHOI KYJIBTYpPH, TOJIEPAHTHO Ta 3 TOBArol0 CTaBUTHCS JIO BCIX
YYaCHHKIB IPOLIECY HAaBYAHHS, IOTPUMYBATUCA rpadiky MpoBeJeHHS Ta TEPMiHIB CKIaAaHHA YCiX
BUJIIB POOIT, epe1dayeHnx cui1adycoM OCBITHHOTO KOMITOHEHTA, TTOBIIOMIISITH BUKIaAa4ya mpo Horo
3MiHM, OyTH OpraHi30BaHWM 1 CYMJIIHHMM, HECTH OCOOMCTY Ta KOJIEKTHBHY BIAINOBIAANBHICTh, 0€3
BaraHb 3BepPTATHCS J0 BUKJIa/1a4a 32 KOHCYIIBTAIISIMA Y Pa3i MOTPEOH.

Ha mouatky BHBYEHHSI OCBITHBOI'O KOMIIOHEHTa BHKJIaJau O3Hailomioe 3100yBayiB 3
METOIO 1 3aBJIaHHSIMHU OCBITHBROTO KOMITOHEHTA; BUJAMHU POOIT Ta KPUTEPIAMH X OI[IHIOBAHHS; 3
MOJIITUKOIO OI[IHIOBAaHHS Ta TMEPECKIaaHHs; 3 OCOOIMBOCTSIMHU DPEUTHHTOBOI CHUCTEMH; 3
MOJITHKOIO  BIJIBIIYBaHHsS  3aHATh, 3 TMPUHIUIIAMHA  aKaJIeMIYHOI JOOpPOYECHOCTi; 3
O0COOJMBOCTSIMH OTPHMaHHSI pI3HUX BHUAIB OCBiTH. 3100yBaui 3000B’s3aHI BiABiyBaTH
NPaKTUYHI 3aHATTS, 16 BOHM OTPUMYIOTh OalM 32 HOTOYHUI KOHTPOJIb.

3a 00’ €KTUBHHUX MPUYHH, HAIPUKIAJ, B yMOBaX KapaHTUHHUX 0OMeXeHb abo0 X XBOpoOu
3mo0yBada (4 3100yBava 3 OCOOJIMBHMH TOTpeOaMu), MpaleBJIAITYBAaHHS, MIKHAPOIHOTO
CTaXyBaHHS, 32 YMOBH IEBHHMX CIMEHHHMX OOCTaBMH TOINO, 37400yBau MOke O(QOPMUTH



IHIWBITyaJIbHUH TUIaH 1 HABYAHHS y TAKOMY BUTIAAKY BiIOYBa€ThCS 32 TIOTOKEHUM T'padikoM 3
BUKOPUCTAHHSAM TEXHOJIOT1 IMCTaHLIHHOTO HaBYaHHS BiAMOBIAHO A0 [10JI05KEHHS PO MOPSIAOK
peamizanii mpaBa Ha akaAeMiYHy MOOLIBHICTh YYACHHKIB OCBITHBOI'O Ipolecy BoOIMHCHEKOIO
HaroHaisHoro vuisepcurery BHY imeni Jleci Ykpalnku.

OcBiTHI# mpoIleC Ta KOHTPOJIb MOT0 PE3yJbTaTiB 3MIMCHIOETHCS 3rigHO 3 [loJI0KeHHIM
PO MHOTOYHE Ta IJCYMKOBE OIIHIOBAHHS 3HaHL 3400yBadiB BHIIOI OCBITH BOIMHCHEKOIO
HalllOHAJILHOI'0 YHiBepcUTeTY iMeHi Jleci YKpalHKu.

VYci BUAM HaBYANBHOI JISUTBHOCTI 3700yBadiB OIIHIOIOTHCS TEBHOK KUTBKICTIO OalliB.
KomrmiekcHa oIiHKa 3HaHB 3MIMCHIOETHCSA BHKIamadeM 3a 100-OampHoro mikanor. CymapHa
KUIBKICTh OaiiB, sIKy 37100yBau OTpUMYy€ IpU cKiagaHHi mMomyniB 3a 100-OanbHOIO MIKao,
BH3HAYa€ HOro TMiJCYMKOBY OIlIHKY, SKa BIAMOBIAA€: «BIIMIHHOY», «I00pe», «3aq0BiIBHOY,
«HE3aJI0BIILHOY.

Tabnuysa 6
IoTouHMiA KOHTPOJIb incymkoBHii KOHTPOJIb
(max = 40 6aJiB) (max = 60 6aJiB) 3araibHa
3M 1 3M 2 3M3 Tepminono | MKP 1 MKP2 | MKP 3 KiIbKiCTH
TTYHAI oaniB
CIIOBHUK
12 12 16 10 15 15 20 100

IToToyHMii KOHTPOJb 3/1MCHIOETHCS BUKJIAJaueéM Ha NPAKTUYHUX 3AHATTAX MPOTATOM
CeMecTpy.

MeToro MOTOYHOrO KOHTPOJIIO € IEepeBipKka pIiBHSA 3HaHb 3700yBaya NpPH BUKOHAHHI
pi3HOTO BUAY 3aBJaHb HAa NPAKTUYHUX 3aHATTAX. MakcUMalibHa KiJBbKICTH OaiiB, SIKy MOXe
HaOpaTu CTYAEHT Ha KO)KHOMY MPAKTUYHOMY 3aHATTI — 2 Oanu, BIMOBIHO 32 KOXKEH 3MiCTOBHH
Monyib (3M) — 20 6auis.

Kpumepii ouyinwoeanna niAroToBKU 10 Ta BUKOHAHHS 3aBJaHb Ha MPAKTUYHOMY 3aHSATTI
(0enna / 3aouna popma 3000ymms oceimu).

- 3-4 panu | 12-16 Hanie — 3m00yBay BUKOHYE 3aBJaHHS y MMOBHOMY 00Cs3i, 3MiCTOBHIA
KOMITOHEHT BIJIMOBia€ yciM cHOPMYTHOBAHUM IMHUTAHHIM, apTyMEHTY€E BIACHY TOYKY 30Dy,
IPOSIBIISIE TBOPUMH MiAX1A O PO3B’sI3aHHS 337ay, 3aCTOCOBY€E HOBITHI MPUHOMM Ta TEXHOJOTI],
NPOSBIISE BHUCOKUN pIBEHb OBOJIOAIHHS MaTepialoM 1 TEpMIHOJIOTI€I0, 3aCTOCOBYE M’SKI
HaBUUKH M1 9yac poOOTH Ha 3aHATTI;

- 2-3 6ana | 8-12 é6anie — 3100yBay BUKOHYE 3aBJaHHS Y TIOBHOMY 00CS3i, 3MICTOBHUI
KOMITOHEHT BIJIOBiJa€ yciM c(OPMYIbOBAaHUM NMUTAHHAM, IPOTE AOMYCKAE OKPEMI MOMMIIKH Y
Ipoueci 1HTeprpeTalnii marepiany; apryMeHTye BJacHy TOYKY 30py y pO3B’s3aHHI 3ajad,
3aCTOCOBY€ HOBITHI MPUHOMH Ta TEXHOJIOTIi, MPOSABISAE JOCTATHHO BUCOKUI PiBEHb OBOJIOIHHSA
MaTepiajoM 1 TEPMIHOJIOTIE€I0, 3aCTOCOBYE M’ SIKI HABHUKH TIiJ] 4ac POOOTH HA 3aHSTTI;

- -1-2 6anu | 4-8 6anie — 3100yBay BUKOHYE 3aBIAaHHS y HEIIOBHOMY 00CsI31, 3MICTOBHI
KOMIIOHEHT YacTKOBO BIANOBIAa€ yCiM c()OpPMYIbOBAaHMM MHUTAHHSM, JIOMYCKA€ TMOMHIKU Y
nporieci iHTepnpeTaui'l' Mmarepiaily; BOJIOJII€ HEAOCTaTHIMHU HaBUYKaMM apryMeHTalii BJIacHOi
TOYKH 30py Yy PO3B’sI3aHHI 3a/1a4, 3aCTOCOBYE TPaIWIliiiHI HpI/II/IOMI/I Ta TEXHOJOTIi, TPOsBIISIE
cepeiHid piBEHb OBOJIOJIHHS MaTepialioM 1 TepMIHOJOrI€0 Ta M’SKMMH HaBUYKAMHU IiJ] Yac
poOOTH Ha 3aHITTI;

- 0-1 / 0-4 éanu — 3m00yBau BUKOHYE 3aBJaHHS Yy HENOBHOMY O0OCs3i, 3MICTOBHI
KOMITOHEHT YaCTKOBO a00 Maike He BIAMOBIAAE yCciM CPOPMYITHOBAHUM MUTAHHSM, JOIMYCKa€e
NOMMWJIKHM Y TIPOIleci iHTepIpeTallii MaTepiany; BOJIO/AI€ MOYaTKOBUMH HAaBUYKAMHU apryMeHTaIlil
BJIACHOTO TIIXOy Yy PO3B’s3aHHI 3a/1ad, 3aCTOCOBYE TPAAMIIIHHI NMPUHOMH Ta TEXHOJOTII,
NPOSIBIISE HU3bKUN PIBEHb OBOJIOIIHHS MaTepiajoM, TEPMIHOJIOTIEI0 Ta M’ IKUMH HABUYKAMH TTi]1
yac poOOTH HA 3aHSATTI.

IincyMKoBHi KOHTPOJIb 3MIHCHIOETHCS BHKJIATA4eM 1 MOXKE MPOBOAWTHCH JIUIIE OJWH
pas. BiacyTHicTh cTy/eHTa HA MOYJIBHINA KOHTPOJIBbHIN poOoTi oriHtoeThes y 0 6aiiB. [loBTopHe
CKJIaJIJaHHSI MOJTYJIbHOT'O KOHTPOJIIO VISl CTY/ICHTa MOKIIMBE 32 YMOBH Horo BijacyTtHocTi Ha MKP
3 MOBa)XHOI NPUYMHU Ta TPOBOIMUTHCSA BIAMOBITHO N0 rpadiky, 3aTBEpIHKEHOro Kadenporo


https://ed.vnu.edu.ua/wp-content/uploads/2020/11/9_%D0%9F%D0%9E%D0%9B%D0%9E%D0%96_%D0%BF%D1%80%D0%BE_%D0%B0%D0%BA%D0%B0%D0%B4%D0%B5%D0%BC_%D0%BC%D0%BE%D0%B1i%D0%BB_%D0%BDi%D1%81%D1%82__%D0%B7i_%D0%B7%D0%BCi%D0%BD%D0%B0%D0%BC%D0%B8_%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2020/11/9_%D0%9F%D0%9E%D0%9B%D0%9E%D0%96_%D0%BF%D1%80%D0%BE_%D0%B0%D0%BA%D0%B0%D0%B4%D0%B5%D0%BC_%D0%BC%D0%BE%D0%B1i%D0%BB_%D0%BDi%D1%81%D1%82__%D0%B7i_%D0%B7%D0%BCi%D0%BD%D0%B0%D0%BC%D0%B8_%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2020/11/9_%D0%9F%D0%9E%D0%9B%D0%9E%D0%96_%D0%BF%D1%80%D0%BE_%D0%B0%D0%BA%D0%B0%D0%B4%D0%B5%D0%BC_%D0%BC%D0%BE%D0%B1i%D0%BB_%D0%BDi%D1%81%D1%82__%D0%B7i_%D0%B7%D0%BCi%D0%BD%D0%B0%D0%BC%D0%B8_%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2020/11/9_%D0%9F%D0%9E%D0%9B%D0%9E%D0%96_%D0%BF%D1%80%D0%BE_%D0%B0%D0%BA%D0%B0%D0%B4%D0%B5%D0%BC_%D0%BC%D0%BE%D0%B1i%D0%BB_%D0%BDi%D1%81%D1%82__%D0%B7i_%D0%B7%D0%BCi%D0%BD%D0%B0%D0%BC%D0%B8_%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2023/09/2023_Polozh_pro_otzin_%D0%A0%D0%B5%D0%B4_%D1%80%D0%B5%D0%B4%D0%9C%D0%95%D0%94.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2023/09/2023_Polozh_pro_otzin_%D0%A0%D0%B5%D0%B4_%D1%80%D0%B5%D0%B4%D0%9C%D0%95%D0%94.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2023/09/2023_Polozh_pro_otzin_%D0%A0%D0%B5%D0%B4_%D1%80%D0%B5%D0%B4%D0%9C%D0%95%D0%94.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2023/09/2023_Polozh_pro_otzin_%D0%A0%D0%B5%D0%B4_%D1%80%D0%B5%D0%B4%D0%9C%D0%95%D0%94.pdf

MPaKTUKHU aHTIiHChKoi MoBH. IlimcymMKkoBHit KOHTpONIb ckinanaeTbes 3 TectoBux MKP y 3M1 Ta
3M2, MKP3 y ¢opmi miaroToBKu Ta 3aXMCTy PO3TOPHYTOTO IUIAHY-KOHCIEKTY 3 aHTJIHCHKOI
MoBH y 33CO Ta TepMIHOJOTIYHOTO CIIOBHHMKA, KWW 37100yBad OCBITH CKJIAJa€ 1HAWBITYyaIbHO
BIZIMOBITHO 10 rpadika MpoBeACHHS KOHCYIbTAIlli BUKIIa1a4a.

Axmo migcymkoBa oliHKa (0anw) 3 OCBITHROTO KOMIIOHEHTa SIK CyMa IiJCYMKOBHX
MOJIYJIbHUX OIIIHOK CTAaHOBUTH HE MEHIIE sK 75 OaliB, TO, 3a 3ro/I0K0 37100yBada OCBiTH, BOHA
MOXKe OyTH 3apaxoBaHa siK migcymkoBa ominka 3 OK. IcnuT ckiamaerbes y BUIANKY, SKIIO
3100yBay OCBITH Oa)kae MiJBUIIUTH PEUTUHT. Y bOMY BHUIAAKY Oanu, HaOpaHi 3700yBadeM 3a
pe3ysbTaTaMi MOYJbHUX KOHTPOJIBHUX POOIT, aHYITFOIOTHCS.

MaxkcumanbHa KUTbKICTh OalliB 3a MOTOYHUI KOHTPOIb - 40, 3a miacyMkoBuii - 60.

[ciut mpoBomuThest y (opmi  ycHOro ommryBaHHs 3 Tematuku cuinadycy OK,
TEPMIHOJIOTIYHOTO CJIOBHHUKA Ta MIATOTOBKU ()parMeHTa ypoky anriiicekoi Mou y 33CO.

Opranizamis Kkypcy «MeToanKka HaBYaHHS aHTIIIHCEKOI MOBWY JIO3BOJISE BIIPOBAIKCHHS B
OCBITHIl Tpoliec €JleMEeHTIB AyalbHOi OCBITH. 3100yBad MOXKe IMOE€IHYBaTH HaBYaHHS B
YHIBEPCHUTETI 3 HABYaHHAM Ha POOOYOMY MiCIi y 3aKJIaji OCBITH, Ha MPUBATHHUX Ta AP KaBHUX
HiAIPUEMCTBAX, IO PeaTi3yloTh MDKHApOIHY MdisNIbHICTh, J¢ HaOyBae HEOOXiJHI 3HaHHS,
KOMIIETEHTHOCTI 3 TeM (MOIyJiB), mepeadadyeHux CcuiaadycoM Kypey, $Ki OIIHIOIOTHCS
npenctaBHukamu I[linmpreMcTBa (HacTaBHUKaMHU) Ta BUKJIaJaueM YHiBepcurtety. Jlerami mono
peaiizarii eJIeMEHTIB JyaJbHOI OCBITH IMOJAHO 3a MOCHWIaHHSIM [lOJOKEHHS PO MiATrOTOBKY
3100yBayiB_OCBITH Y BOJIMHCHEKOMY HaIllOHAJILHOMY VHiBepcuTeTi iMeHi Jleci YkpaiHku 3
BUKOPHMCTAHHSAM CJICMEHTIB AVAIbHOI (GOpPMHU 3100YTTS OCBITH.

IMosiTuka BHMKJaaYa IOA0 BiABiAyBaHHA Ta TepMiHIB 31a4i 3aBAaHb Ta
nepecKJaJaHHs.

BinBinyBaHHS 3aHATH € 000B’A3KOBUM. SIKI1110 3700yBay BUIIIOT OCBITH MPOIYCTUB 3aHSTTS
(3 MOBaXKHOI MPUYMHK) OMY J03BOJICHO BIAMpaIlOBaTH HEOOXiMHUN MaTepial 3a MoIMepeIHbOI0
JIOMOBJICHICTIO 3 BHKJIagaueM. SKkmio 3100yBad BHIOI OCBITH 3 MOBAXKHOI MPUYMHU HE BUKOHAB
HEOOX1/H1 3aBJIaHHs BUACHO, HOMY JTO3BOJIEHO JIOOIPALIFOBATH IEBHUI MaTepiaj Ta CKJIACTH HOTo
BUKJIaJ]au€Bl BIJAMOBIIHO 1O Tpadika KOHCYJbTAlllid, 3aTBEPAKEHOr0 Kadeaporo MNpaKTUKU
aHIJIChKOT MOBH.

[lepecknamanHss Oynp-sIKMX BHUIIB  poOIT, mnepeadaueHuX CuiiadycoM  OCBITHBOTO
KOMIIOHEHTa, 3 METOI IIiIBUILEHHS IJCYMKOBOI MOAYJIBbHOI OLIHKHM HE J03BOJISETHCS.
3a00proBaHicTh 13 MOAYJS MOBMHHA OYyTH JIIKBIZJOBaHa 3700yBaueM y I03aaylUTOPHHUI Yac 10
NOYaTKy MiJICYMKOBOIO KOHTPOJIKO 3 HAcTymHoro wmoayis. KiHueBuil TepmiH JiKBiAarii
3a00pTrOBaHOCTI 3 MOIYJILHOTO KOHTPOJTIO OOMEXKYETHCSI TOYATKOM 3aJ1IKOBO-€K3aMEHAIlIIHOI cecli.

IosiTuka MO0 akageMidHOI 100poYecHOCTI

I[Tig gac BuBueHHs OK «Meroanka HaBYaHHS aHTIIIHCHKOI MOBMY» 3700yBayl BUIIOT OCBITH
MOBUHHI KepyBaTHCS NPUHLMIIAMHU aKaJIeMIYHOi J0OpOYECHOCTI (JeTaJbHO 3a MOKJIMKAHHSIM:
Konekc akanemiuHoi go0podecHOCTi BOIMHCHKOTrO HalliOHATBHOTO YHiBepcUTeTy imeHi Jleci
YkpaiHky) Ta BHUKOHYBAaTH MependadeHi MporpaMord TBOPYI 3aBAaHHS (JOMOBidi, TBOPH-
PO3AyMH, TBOPU-OMHKCH, IIPOMOBH TOII0) Ta PO3POOISATH MIAHU-KOHCIIEKTH YPOKIB CAMOCTIHHO.
BusiBneHHs1 03HaK akaJeMiuHOI HEIOOPOYECHOCTI B MUCHMOBIM poOOTI 3700yBaya € MiCTaBOIO
JU1A 11 He3apaxXyBaHHHS BUKJIaJa4ueM.

3a yMOBM BHUHHMKHEHHS KOH(IIKTHUX CHTYyalld, 3100yBad OCBITM Ta BHUKJIaJau
KepyroThest [10J105KeHHSIM MPO MOPSIOK 1 IPOIeAYPU BUPIilIeHHS] KOHGMIIKTHUX cutyaliii y BHY
imMeHi Jleci Ykpainku, myHKT 5 «BperymtoBaHHsI KOH(IIIKTIB Y HABYAIBHOMY TTPOIIECI».

IMosiTuka MOO0 BH3HAHHS Pe3y/IbTATIB HABYAHHS, OTPUMAHUX Yy (opmManbHiii,
HeopMaIbHil Ta / 200 iHpopMabHiii OCBITI.

[Tin wac BuBYEHHS Kypcy «MeToaMKa HaBYaHHS AaHTJIIMCHKOI MOBHY», BH3HAIOTHCS
pe3ynbTaTH HaBYaHHsS, OTpUMaHi B HedopMmanbHI OCBITI (mMpodeciiiHi Kypcu/TpeHIHTH,
OHJIAaH-OCBITA, CTaXXyBaHHsS TOIIO), SKI 3a TEMAaTUKOK, OOCSATOM BHBYEHHS Ta 3MICTOM
BIJIMOBIIAIOTh Kypcy «MeToauka HaBYaHHsS aHTJIIHCBKOI MOBH» SK B IIJIOMY, TaK 1 HOTO
OKpEMHUM MOAYJISAM, TeMi (Temam), 1o mependadeHi muMm cuinabycoMm. BusHaHHA pe3ynbTariB
HaBYaHHS, OTPUMaHUX y HeOPMaIIbHIN OCBITI, BIIOYBAETHCS B CEMECTPI, 110 MEPEAYE CEMECTPY



https://ed.vnu.edu.ua/wp-content/uploads/2023/09/2023_%D0%9F%D0%BE%D0%BB%D0%BE%D0%B6%D0%B5%D0%BD%D0%BD%D1%8F_%D0%BF%D1%80%D0%BE_%D0%B4%D1%83%D0%B0%D0%BB_%D0%BD%D1%83_%D0%BE%D1%81%D0%B2i%D1%82%D1%83_%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2023/09/2023_%D0%9F%D0%BE%D0%BB%D0%BE%D0%B6%D0%B5%D0%BD%D0%BD%D1%8F_%D0%BF%D1%80%D0%BE_%D0%B4%D1%83%D0%B0%D0%BB_%D0%BD%D1%83_%D0%BE%D1%81%D0%B2i%D1%82%D1%83_%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2023/09/2023_%D0%9F%D0%BE%D0%BB%D0%BE%D0%B6%D0%B5%D0%BD%D0%BD%D1%8F_%D0%BF%D1%80%D0%BE_%D0%B4%D1%83%D0%B0%D0%BB_%D0%BD%D1%83_%D0%BE%D1%81%D0%B2i%D1%82%D1%83_%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2023/09/2023_%D0%9F%D0%BE%D0%BB%D0%BE%D0%B6%D0%B5%D0%BD%D0%BD%D1%8F_%D0%BF%D1%80%D0%BE_%D0%B4%D1%83%D0%B0%D0%BB_%D0%BD%D1%83_%D0%BE%D1%81%D0%B2i%D1%82%D1%83_%D1%80%D0%B5%D0%B4.pdf
https://ra.vnu.edu.ua/akademichna_dobrochesnist/kodeks_akademichnoi_dobrochesnosti/
https://ra.vnu.edu.ua/akademichna_dobrochesnist/kodeks_akademichnoi_dobrochesnosti/
http://surl.li/cugqvn
http://surl.li/cugqvn

MOYaTKy BUBYEHHS OCBITHBOTO KOMITOHEHTa, a0o mia dac BuBueHHs OK, ane He mizHime 01
TpyIHS, BPaxOBYIOUM MMOBIPHICTh HEMIATBEPKEHHA 3700yBaueM pe3yiabTaTiB  TaKoOTO
HaBuaHHs. JleTani moa0 npoueaypy 3apaxyBaHHsS PE3YNbTaTiB PEryatorThCs [1010KEHHIM PO
BU3HAHHS PE3yAbTaTiB  HABYaHHA, OTPUMaHUX Vv (dopMalbHil, HedopMaibHiN Ta/abo
iHpopMansHili ocsiTi BHY imeni Jleci Ykpaidku.

PexomenioBanmii nepeJiik niaargopm, siki HaJarOTh OCBITHI MOCIYTH 3 GOPMYBaHHS Ta
PO3BHUTKY METOIUYHOI KOMIIETEHTHOCT] BUYMTEIIIB IHO3EMHUX MOB, aHTJIIHCHKOI 30Kpema:

British Council https://www.teachingenglish.org.uk/training

American Councils for International Education https://americancouncils.org.ua/en/

Regional English Language Office https://ua.usembassy.gov/education-culture/regional-
english-language-office/

The Open University https://www.open.edu/openlearn/free-courses/full-catalogue

Massive Open Online Courses (MOOCS) https://www.mooc.org/

TESOL-UKkraine http://www.tesol-ukraine.com/

Prometheus https://prometheus.org.ua/

Ocgiropis https://osvitoria.org/

JonaTkoBi 6anau. 3 METOI0 CTUMYJIOBAaHHS IOIIYKOBO-IOCTIAHUIBKOI Ta HAayKOBOi
TisSUTBHOCTI 3700yBayaM OCBITH, SIKI Opaiu ydacTh Y poOOTi KOH(EpeHIiH, KPYrJIuX CTOIiB,
3aciJaHHAX NPOOJIEMHUX TPy, B OJIMIIIaJax, KOHKYpcax CTYIEHTCHKHUX HAyKOBUX pOOIT,
MirOTOBII HAyKOBUX NyOMiKaIiii TOMmIO ¥ [OCSTiaM 3HAYHUX pe3yNbTaTiB, MoOxe OyTu
NPUCY/DKEHO JT01aTKOBI (OOHYyCHi) O0anmu, sIKi 3apaxOBYIOTBCS SIK PE3YJIbTAaTH TOTOYHOTO
koHTpomo 3 OK. ¥V Bunazaky, skuio 3100yBadi MalOTh onyOikoBaHi Te3u kKoH(epeHIii, Gpaxosi
4y HedaxoBi CTATTi B YKpaiHChKHUX Ta/ab0 3apyOi’KHMX HAyKOBHX BHAAHHSX 1 iX mpoliemaruka
BignoBigae tematuni OK 3rigHo 3 cumabycom, 3100yBad OTpUMYyE AOJATKOBI Oamu 10
noTouyHoro koHtpoisito 3a OK: 3 OGamm — 3a Te3m gomoBini / HepaxoBy cTarTio; 5 OaiiB — 3a
¢daxoBy crarTio. [Ipu boMy 3arajibHa KUIbKICTh 0aJIiB, 1110 BHOCUTHCS /10 BIOMOCTI 33 MOTOYHY
pobory, y Bunanky OK, ne nependbaueno exzameH, He Moxke niepeBunryBaTu 40.

IlIkaJia ouiHrBaHHA (icIUT)

Tabnuys 7
Oninka B Ouninka 3a mkanow ECTS
0ayax JlinrBicTHYHA OIiHKA OIliHKA TMOSICHEHHSA
90 - 100 Bigminao A BIIMIHHE BUKOHAHHS
82 -89 Jyxe nobpe B BHILIE CEPETHHOTO PIBHS
75-81 Jlobpe C 3araJioM Xopoiia podora
67 -74 3a10BLUIBHO D HENOTaHo
60 - 66 JlocTaTtHbO E BHKOHAHH BiHHOBma.C
MIHIMAITEHAM KPUTEPISIM
1-59 HezanoBiabHo Fx HEOOX1/THE TTepeCKIIaIaHHs

V. IlincyMKoBHii KOHTPOJIb
[TincymMKoBHI KOHTPOJIb MPOBOAUTHCS Y OPMi YCHOT'O €K3aMEHY.

Opi€cHTOBHI NUTAHHS HA EK3aMEH
The history of the English teaching methodology.
2. New Ukrainian School. [lep:xaBuuii cranmapt 6a30BOi cepeaHbOi OCBITH. 3aKOH
VYkpainu [Ipo noBHy 3arajabHy cepeHIO OCBITY.

=

3. Jlep>xaBHHI CTaHIAPT MOYATKOBOI OCBITH.

4. Describing language: grammar, lexis, phonology, and functions.

5. Describing language skills: reading and listening. Methods of teaching receptive
skills.

6. Describing language skills: speaking and writing. Methods of teaching productive
skills.

7. Methods of teaching the English grammar.


https://ed.vnu.edu.ua/wp-content/uploads/2022/08/2022_%D0%92%D0%B8%D0%B7%D0%BD%D0%B0%D0%BD%D0%BD%D1%8F_%D1%80%D0%B5%D0%B7%D1%83%D0%BB_%D1%82%D0%B0%D1%82i%D0%B2_%D0%92%D0%9D%D0%A3_i%D0%BC._%D0%9B.%D0%A3._%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2022/08/2022_%D0%92%D0%B8%D0%B7%D0%BD%D0%B0%D0%BD%D0%BD%D1%8F_%D1%80%D0%B5%D0%B7%D1%83%D0%BB_%D1%82%D0%B0%D1%82i%D0%B2_%D0%92%D0%9D%D0%A3_i%D0%BC._%D0%9B.%D0%A3._%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2022/08/2022_%D0%92%D0%B8%D0%B7%D0%BD%D0%B0%D0%BD%D0%BD%D1%8F_%D1%80%D0%B5%D0%B7%D1%83%D0%BB_%D1%82%D0%B0%D1%82i%D0%B2_%D0%92%D0%9D%D0%A3_i%D0%BC._%D0%9B.%D0%A3._%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2022/08/2022_%D0%92%D0%B8%D0%B7%D0%BD%D0%B0%D0%BD%D0%BD%D1%8F_%D1%80%D0%B5%D0%B7%D1%83%D0%BB_%D1%82%D0%B0%D1%82i%D0%B2_%D0%92%D0%9D%D0%A3_i%D0%BC._%D0%9B.%D0%A3._%D1%80%D0%B5%D0%B4.pdf
https://www.teachingenglish.org.uk/training
https://americancouncils.org.ua/en/
https://ua.usembassy.gov/education-culture/regional-english-language-office/
https://ua.usembassy.gov/education-culture/regional-english-language-office/
https://www.open.edu/openlearn/free-courses/full-catalogue
https://www.mooc.org/
http://www.tesol-ukraine.com/
https://prometheus.org.ua/
https://osvitoria.org/
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Methods of teaching vocabulary. Gamification.

9. Teacher’s profile. Rapport. Ways of creating positive learning atmosphere in the
classroom.

10. Teaching styles: authoritative, liberal and democratic. Their advantages and
disadvantages.

11. Classroom management. Use of gestures. Eliciting. Seating. Group / pair work.

12. Error correction: effective strategies. Types of errors.

13. Learner characteristics and needs. Learning styles and multiple intelligences.

14. Approaches to language teaching. PPP. Task-based learning. Test-Teach-Test.

15. Presentation techniques and introductory activities.

16. Practice activities and tasks for language and skills development.

17. Lesson planning: design, staging, identifying and selecting aims. Outcomes. Flipped
classroom

18. Assessment techniques and tools: general ideas and specifics.

19. Formative assessment. Summative assessment. Self-assessment. Peer assessment.

20. Remote learning and teaching. Synchronous and asynchronous learning.

21. Platforms, tools, and applications to enrich classroom and remote learning
(Woodpecker learning, Interactive boards: Padlet, Mentimeter, Canva, Wordwall,
Quizlet)

22. Textbooks and aids in lesson planning. Visual aids.

23. Warming-up activities. lce-breakers.

24. 21st century skills: their development whilst learning and teaching English.

25. Bloom’s taxonomy. Critical thinking and problem-solving.

26. 21st century skills: collaboration and communication.

27. 21st century skills: creativity and imagination.

28. 21st century skills: personal development, leadership, digital literacy.

29. Incorporating social and emotional learning in the English lessons.

30. Ways of increasing students’ motivation.
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GLOSSARY OF ENGLISH LANGUAGE TEACHING (ELT) TERMINOLOGY
Accuracy The use of correct forms of grammar, vocabulary, spelling and pronunciation. In an accuracy activity, teachers and
learners typically focus on using and producing language correctly. See fluency.
Achievement test: see test.
Acknowledge To show that you have seen or understood something, e.g. the teacher acknowledged the learner’s answer with a
gesture.
Acquisition noun, acquire verb To learn a language without studying it, just by hearing and/or reading and then using it. This is the
way people usually learn their first language.
Action rhyme A classroom activity using a rhyme which learners perform with accompanying actions. See Listen and
do/make/draw.
Activate previous knowledge To get learners to think about and to say what they know about a topic. Teachers activate learners’
previous knowledge when they are preparing learners to read or listen to a text. Research has demonstrated that when learners’
previous knowledge is activated, reading and listening comprehension is increased. See arouse, generate, stimulate interest.
Active role When learners think about their own learning and what their own needs are and try to help themselves learn more, they
are taking an active role.
Activity-based learning A way of learning by doing activities. The rules of language used in the activity are looked at either after
the activity or not at all.
Activity book: see book.
Adapt (material) To change a text or other material, so that it is suitable to use with a particular class.
Aids Aids are the things that a teacher uses in a class, e.g. handouts, pictures, flashcards. When teachers plan lessons they think about
what aids they will need. See visual aid.
Aim What the teacher wants to achieve in the lesson or in the course.
The main aim is the most important aim, e.g. the teacher’s main aim in a lesson could be to teach the present perfect or develop
listening skills.
A stage aim is the aim or purpose of a stage, step or short section of a lesson, e.g. to provide controlled practice of the present perfect
or to develop listening for gist.
A subsidiary aim is the secondary focus of the lesson, less important than the main aim. It could be the language or skills learners
must be able to use in order to achieve the main aim of the lesson or a skill or language area which is practised while focusing on the
main aim.



A personal aim is what the teacher would like to improve in his/her teaching, e.g. to reduce the time | spend writing on the
whiteboard

Arouse, generate, stimulate interest To get learners interested in a task or topic. See activate previous knowledge.

Art and craft activity noun A classroom activity in which learners make something with their hands, such as an origami animal or a
mini-book. Learners often follow instructions from a teacher or a coursebook in order to make the item.

Assessment noun, assess verb To discover, judge, test or form an opinion on learners’ ability, proficiency or progress either formally
or informally.

Continuous assessment A type of testing which is different from a final examination. Some or all of the work that learners do during
a course is considered by the teacher on a regular basis and contributes to the final grade given to learners. It may also include regular
monitoring of classroom performance and contribution.

Diagnostic assessment A type of testing aimed at identifying — diagnosing — aspects of language and skills where learners have
weaknesses (or strengths) which subsequently informs the teachers” future lesson planning. See teacher roles.

Formal assessment When a teacher judges learners’ work through a test and then gives a formal report or grade to learners, to say
how successful or unsuccessful they have been.

Formative assessment When a teacher uses information on learners’ progress during a course to adapt their teaching and/or to give
learners feedback on their learning.

Informal assessment When a teacher decides whether a learner is doing well or not, or whether a course is successful or not, by
observing learners rather than setting a test or writing an official report or giving a grade.

Peer assessment When learners give feedback on each other’s language, work, learning strategies, performance.

Performance assessment Typically this involves observation of classroom performance to assess how well learners express
themselves during specific tasks by checking performance against criteria. Teachers can evaluate if learners achieved the purpose of
the task.

Portfolio assessment This is a type of formative assessment and also continuous assessment. It consists of a collection of learners’
work done over a course or a year which shows evidence of development of their language skills.

Self-assessment When learners decide for themselves how good they think their progress or language use is.

Summative assessment A type of assessment done at the end of a course where the focus is on learners receiving a grade for their
work rather than receiving feedback on their progress.

Assessment chart/Assessment profile A chart designed by the teacher and used for diagnostic purposes. The chart includes learners’
names and assessment criteria. The teacher uses it to monitor and record comments on learners’ progress and achievement in English.
The comments are based on observation of learners working during class time, and/or on samples of written work done for
homework. See chart, pupil profile chart.

Assessment criteria The qualities against which a learner’s performance is judged for assessment. For example, assessment criteria
for judging learners’ writing may be: accuracy of grammar, use of vocabulary, spelling and punctuation, organisation of ideas.
Assumptions When teachers think about what they believe their learners will or will not know or how they will behave in a
particular lesson. For example, a teacher plans to teach the present simple using the context of jobs and daily routines. The teacher
may make the assumption that learners will know basic job vocabulary and so knows s/he will not need to spend time in the lesson
presenting these words.

Attention span How long a learner is able to concentrate at any one time.

Attention spread Attention spread relates to when and how teachers give equal attention to all of the learners in the class. This can
involve encouraging quieter learners to participate and ensuring that more enthusiastic learners do not dominate.

Authentic material Written or spoken texts which a first language speaker might read or listen to. They may be taken from
newspapers, radio etc. The language in the texts is not adapted or made easier for learners or the language learning process.
Back-channeling When a listener signals understanding, surprise, agreement etc. to a speaker as the speaker is speaking.

Block A small piece of wood with straight sides: Some teachers give learners coloured blocks for use in listen and make activities.
Board game A game played by two or more players on a board using dice. Players throw the dice and move around squares on the
board. By writing different instructions in the squares, teachers can use board games for controlled language practice or oral fluency,
e.g. when a learner lands on a square, they say a daily routine using the present simple.

Book

An activity book or workbook contains extra practice activities and is often used for homework. It usually accompanies a
coursebook.

A coursebook or textbook is used regularly by learners in the class. It generally contains grammar, vocabulary and skills work and
follows a syllabus. A coursebook unit is a chapter of a coursebook.

A teacher’s book accompanies the coursebook, and contains teaching ideas, audio scripts and answers to coursebook activities.
Brainstorm noun + verb To think of ideas (usually quickly) about a topic (often noting these down). This is often done as
preparation before a writing or speaking activity.

‘Can-do’ statements Sentences that describe language learners’ language use or an aspect of it on a scale of proficiency, e.g. This
learner CAN express simple opinions or requirements in a familiar context.

Categorisation noun, categorise verb, category noun To put things into the group (category) to which they belong. For example,
learners might categorise a list of different foods into groups (categories) such as fruit and vegetables.

Chant noun + verb To repeat a phrase, sentence, rhyme, verse, poem or song, usually with others, in a regular rhythm.

Chart noun Information in the form of diagrams, lists or drawings often placed on the classroom wall for learners to refer to.
Common examples are lists of irregular verb forms or drawings illustrating the meanings of prepositions.

Checklist noun A list of things that a learner or teacher needs to focus on or consider. Examples could include assessment checklist,
resources checklist, lesson planning checklist.



Chunk Any pair or group of words commonly found together or near one another, e.g. phrasal verbs, idioms, collocations, fixed
expressions.

Clarify verb, clarification noun 1. To make clear what you mean. 2. Clarify language. When teachers focus on form, meaning and
pronunciation to help learners understand the use and rules of target language. See ask for clarification.

Class, learner profile A description of the learners and information related to their learning, including their age, ability, strengths
and weaknesses in language and skills.

Classroom management The strategies used by a teacher to organise the classroom, the learning and the learners, such as seating
arrangements, different types of activities, teacher roles and interaction patterns.

Closed question A question which leads to a yes/no answer or another very short response, e.g. Did you come to school by bus? Yes.
What did you have for breakfast? Toast. See open question.

Cloze test A task-type in which learners read a text with missing words and try to work out what the missing words are. The missing
words are removed regularly from the text, e.g. every seventh word. A cloze test is used for testing reading ability or general
language use. It is different from a gap-fill activity, which can focus on practising or testing a specific language point. See gap-fill.
Clue A piece of information that helps someone to find the answer to a problem, e.g. a teacher could give the first letter of a word
she is trying to elicit as a clue to learners to help them find the word.

Cognitive (processes) The mental processes involved in thinking, understanding and learning.

Coherence noun, coherent adjective When ideas in a spoken or written text fit together clearly and smoothly, and so are logical and
make sense to the listener or reader.

Cohesion noun, cohesive adjective The way spoken or written texts are joined together with logical grammar or lexis, e.g.
conjunctions (Firstly, secondly), lexical sets, referring words (it, them, this). Cohesive device A feature in a text which provides
cohesion, e.g. use of topic-related vocabulary throughout a text, of sequencing words (then, next, after that etc.), of referencing words
(pronouns — he, him, etc.), of conjunctions (however, although etc.).

Collaborate verb, collaborative adjective To work together. Learners often collaborate in class when carrying out tasks, which
typically involves planning, creating, discussing, evaluating etc.

Collocation noun, collocate verb, Words which are regularly used together. The relation between the words may be grammatical, for
example when certain verbs/adjectives collocate with particular prepositions, e.g. depend on, good at or when a verb like make or do
collocates with a noun, e.g. do the shopping, make a plan. Collocations may also be lexical when two content words are regularly
used together, e.g. We went the wrong way NOT We went the incorrect way.

Colloquial Language normally used in informal conversation but not in formal speech or writing, e.g. Give Gran a ring, OK?
Communicative activity A classroom activity in which learners need to talk or write to one another to complete the activity.
Communicative approaches A way of teaching and practising language which is based on the principle that learning a language
successfully involves communication rather than just memorising a series of rules. Teachers try to focus on meaningful
communication, rather than focusing on accuracy and correcting mistakes. See Grammar-Translation method.

Concept questions, concept checking A concept question is a question asked by the teacher to make sure that a learner has
understood the meaning of new language, e.g. Teaching the new grammatical structure ‘used to’, using the example — He used to live
in Paris. Concept question — Does he live in Paris now? Answer — No. Concept checking is the technique of asking concept questions
or using other techniques to check that learners have understood a new structure or item of lexis.

Content and Language Integrated Learning (CLIL) An approach in which a foreign language is used as a tool in the learning of a
non-language subject in which both language and the subject have a joint role.

Content-based instruction, content-based learning An approach to teaching, traditionally associated with the US, in which non-
native speakers, often from minority language groups, are learning the target language to enable them to integrate into mainstream
classes.

Content word A word which carries the main meaning; often contrasted with ‘function words” which mainly perform a grammatical
function and carry little meaning e.g. in the sentence ¢ The postman was carrying a very big bag.” the content words are postman,
carrying, very, big, bag. Content words are usually nouns, verbs, adjectives or adverbs. See function word.

Convey meaning To express or communicate meaning. Teachers focus on conveying meaning when they present new language.
Co-operation noun, co-operate verb, co-operative adjective Working together and helping each other. In some group work activities
learners co-operate to find the answer or solve a problem.

Correction

Echo correction - When learners make a mistake, the teacher repeats the mistake with rising intonation encouraging learners to
correct themselves, e.g. Learner: He don’t like it. Teacher: Don’t? Learner: He doesn’t like it.

Finger correction - A way of drawing attention to where a learner has made a mistake. The teacher counts out the words a learner
has said on her fingers. The fingers represent words and the teacher can show clearly in which word (finger) the mistake was made.
A teacher may use her fingers to show that a mistake has been made with word or sentence stress, word order, grammar,
pronunciation of sounds etc.

Self-correction - When learners correct language mistakes they have made, perhaps with some help from the teacher.

Crossword puzzle A word game in which learners complete a grid. Learners write the answers to clues in the squares on the grid. It
is often used to review and consolidate vocabulary.

Cue card, prompt card A card on which there is/are (a) word(s) or picture(s) to prompt or encourage learners to produce particular
language, often during a controlled practice activity or drill, e.g. a teacher presenting I like + ing / T don’t like + ing could have a
number of picture cue cards with different activities (swimming, reading etc). Learners have to respond to the cue card using | like +
ing or I don’t like + ing. See flashcard.

Curriculum The subjects which make up an educational programme. They are taught differently in different contexts and in
different cultures. See syllabus.



Deduce meaning from context To guess the meaning of an unknown word by using the information in a situation and/or around the
word to help, e.g. | drove my van to the town centre and parked it in the central car park. Van must be some kind of vehicle because
you drive it and park it.

Detail, read for detail, listen for detail To listen to or read a text in order to understand most of what it says or particular details.
See gist, global understanding.

Develop skills To help learners to improve their listening, reading, writing and speaking ability. Teachers do this in class by
providing activities which focus on skills development. See skills.

Dice Small blocks of plastic or wood with six sides and a different number of spots on each side. They are used in board games.
Dictation noun, dictate verb An activity which typically involves the learners in writing down what the teacher reads aloud. See
picture dictation.

Dictionary

A bilingual dictionary uses translation from one language into another language for definitions and examples.

A monolingual dictionary uses only the target language for headwords, definitions, examples etc.

A thesaurus is a type of dictionary in which words with similar meanings are grouped together.

Differentiation noun, differentiate verb To make or see a difference between people and things. In teaching, this can have a special
meaning relating to dealing with mixed ability learners in one class, e.g. the teacher can provide different tasks, activities, texts or
materials for different learners in the class according to their ability.

Discipline noun + verb The system of rules used to maintain control of learners in the classroom.

Discourse Spoken or written language in texts or groups of sentences.

Distract To prevent someone from concentrating on doing something. For example, talking to someone when they are trying to read a
book.

Draft noun + verb A draft is a piece of writing that is not yet finished, and may be changed. A writer drafts a piece of writing. That
is, they write it for the first time but not exactly as it will be when it is finished. See re-draft, process writing.

Drill A technique teachers use for encouraging learners to practise language. It involves guided repetition or practice.

In a choral drill the teacher says a word or sentence and the learners repeat it together as a class. In an individual drill the teacher
says a word or sentence and one learner repeats it.

In a substitution drill the teacher provides a sentence and a different word or phrase which the learner must use (or substitute) in
exactly the same structure, e.g. Teacher: | bought a book. Pen. Learner: | bought a pen.

In a transformation drill the teacher says a word or a sentence and the learner answers by changing the sentence into a new
grammatical structure, e.g. Teacher: I bought a pen. Didn’t Learner: I didn’t buy a pen. Teacher: I went to the cinema. Didn’t
Learner: I didn’t go to the cinema.

Eclectic adjective An approach to language teaching in which the teacher uses techniques and activities taken from different
methods.

Edit verb To shorten or change or correct the words or content of some parts of a written text to make it clearer or easier to
understand. See process writing.

Effective adjective Having the intended or desired result.

Elicit verb When a teacher thinks that some learners will know a piece of language or other information, s/he asks targeted questions
or gives clues to get, or prompt learners to give the target language or information rather than simply providing it to the class
her/himself.

Energy levels If learners are interested and working hard, then the energy levels are high; if learners are bored or tired, then the
energy levels are low.

English-medium school A school in a non-English speaking country, in which all subjects are taught using English.

Enquire To ask for information, e.g. What time does the train leave?

Entry An item, for example a piece of information that is written or printed in a dictionary about a word, e.g. easy / iAz" / adj, adv. 1.
not difficult, and not needing much physical and mental effort: an easy job.

Error A mistake that a learner makes when trying to say something above their level of language or language processing.

A developmental error is an error made by a second language learner which could also be made by a young person learning their
mother tongue as part of their normal development, e.g. | goed there last week (I went there last week).

A fossilised error is an error that has become a permanent feature of a learner’s language, the error has become a habit. Fossilised
errors cannot easily be corrected.

When a learner makes a slip they make a language mistake but they are able to correct themselves.

Evaluation noun, evaluate verb To assess or judge the quality, importance or effectiveness of something. Teachers may evaluate
learners’ progress or strengths and weaknesses.

Exchange verb + noun 1. To give something to another person and receive something in return. 2. An exchange can also be used to
refer to the part of spoken interaction in which one person speaks and another responds to what they said.

Exposure noun, expose verb When learners listen to or read language without being consciously aware of it.

Extension task, extend verb, extended adjective An activity which gives learners further or extended practice of the target language
or the topic of the lesson or additional skills work.

Extensive listening/reading Listening to or reading long pieces of text, such as stories or newspapers. See intensive
listening/reading.

Extract Part of a text which is removed from an original, longer text.

Facial expression A person can show how they feel through their face, e.g. smiling, showing surprise.

Facilitator noun, facilitate verb To make something possible. Teachers facilitate learning by planning and delivering lessons and
maintaining discipline in the classroom. See teacher role.



False friend A word in the target language which looks or sounds as if it has the same meaning as a similar word in the learners’ first
language but does not, e.g. In French, ‘librairie’ is a place where people can buy books. In English, a library is where you may go to
borrow books rather than somewhere where you go to buy books (a bookshop).

Feedback noun + verb, give, provide feedback. 1. To tell someone how well they are doing. Teachers might give learners feedback
at a certain point in the course, or after an exercise that learners have just completed. In addition, learners can give feedback to
teachers and teacher trainers give feedback to trainee teachers. 2. To communicate to a speaker that you understand (or not) what
they are saying.

Peer feedback Feedback given to a learner by another learner in the class.

Filler 1. A short activity between the main stages of a lesson used for reasons such as time management or to provide a change of
pace etc. 2. A word or sound used between words or sentences in spoken English when someone is thinking of what to say, e.g.
When I went to London ... um ... I think it was about ... er ... 4 years ago. Er and um are conversational fillers.

Flashcard A card with words, sentences or pictures on it. A teacher can use these to explain a situation, tell a story, teach vocabulary
etc. See cue card, prompt card.

Flexible adjective Something or someone that can change easily to suit new situations. Teachers need to be flexible and to be
prepared to change or adapt if the lesson is not going to plan.

Flipchart A pad of large sheets of paper fixed to a stand, which teachers use for presenting information to the class.

Fluency Oral fluency — being able to speak using connected speech at a natural speed with little hesitation, repetition or self-
correction. In spoken fluency activities, learners typically give attention to the communication of meaning, rather than trying to be
correct.

Written fluency — being able to write in a clear and confident way. In a written fluency activity, learners give attention to the content
and ideas of the text rather than trying to be correct.

Formal language Language used in formal conversations or writing, e.g. Yours faithfully. See informal language and register.
Fossilisation The process in which incorrect language becomes a habit and cannot easily be corrected.

Functional approach A way of teaching which uses a syllabus based on functions.

Gap-fill An activity in which learners fill in spaces or gaps in sentences or texts. This is often used for restricted practice or for
focusing on a specific language point. This is different from a cloze test which can focus on reading ability or general language use.
See cloze test.

Get learners’ attention To make learners listen to the teacher after they have been doing group or pairwork or at the start of the
lesson.

Gist, global understanding, listening/reading for gist, listening/reading for global understanding To read or listen to a text and
understand the general meaning of it, without paying attention to specific details. See detail, read for detail, listen for detail.

Graded reader A book where the language has been made easier for learners. These are often books with stories or novels where the
language has been simplified.

Grammar-Translation method A way of teaching in which learners study grammar and translate words and texts into their own
language or the target language. They do not practise communication and there is little focus on speaking. A teacher presents a
grammar rule and vocabulary lists and then learners translate a written text from their own language into the second language or vice
versa. See communicative approaches.

Graph A drawing that uses a line or lines to show how two or more set of numbers are related to each other.

Grid A pattern of straight lines that cross each other to make squares, e.g.

Group, class dynamics The relationship between learners in the group or class.

Guidance noun, guide verb Help given by a teacher with learning, or with doing a task.

Guided discovery A way of teaching in which a teacher provides examples of the target language and then guides the learners to
work out the language rules for themselves.

Guided writing A piece of writing that learners produce after the teacher has helped them to prepare for it by, for example giving the
learners a plan to follow, or ideas for the type of language to use. See process writing and product writing.

Handout, worksheet A piece of paper with exercises, activities or tasks on it that a teacher gives to learners for a range of reasons
during a class or for reference or homework.

Headword A word whose meaning is explained in a dictionary. It usually appears in bold at the top of a dictionary entry, e.g. run to
move using your legs, going faster than you can walk; run is the headword.

Hesitation noun, hesitate verb A pause before or while doing or saying something. Learners often hesitate if they are trying to find
the correct words to say, because they need more time to think.

Higher-order thinking skills (HOTS) These are skills such as analysis and evaluation. They are often used in the classroom to
develop reasoning skills, encourage enquiry and discussion and to develop creative thinking. For example, How can we change the
design of the building to make it more fuel efficient? They involve open-ended talk. See Lower-order thinking skills (LOTS).
Highlight 1. To mark words on paper, on the board or on a computer screen using a colour or underlining so that they are easier to
notice. 2. To draw attention to or focus on something so that learners realise it is important, e.g. to highlight a mistake by underlining
it.

Hypothesise To suggest an explanation for something unknown. For example, What would you do if you were leader of your
country?

Ice-breaker An introductory activity that a teacher uses at the start of a new course so that learners can get to know each other.

ICT / IT (Information [Communication] Technology) The use of computers to enable learners to improve information-processing
skills, to explore ideas, to solve problems, to access and surf the internet, to develop collaborative learning with students who are in



other places, to participate in video conferencing. The subject is referred to as ICT, the skills used are IT skills and the lab is known
as the IT lab.

Ignore (errors) To choose not to pay attention to something such as an error made by a learner. A teacher may do this if he/she
wants to help the learner with fluency, not accuracy. See correction.

Independence: see learner autonomy.

Independent study Studying without a teacher present or without the teacher monitoring and directing the learning very closely, e.g.
learners could carry out research on a topic using reference resources. This could be done at home or with minimum involvement of
the teacher in class.

Infer attitude, feeling, mood To decide how a writer or speaker feels about something from the way that they speak or write, rather
than from what they openly say.

Informal language Language used in informal conversations or writing, e.g. Hi John. See formal language and register.
Information-gap activity A classroom activity in which learners work in pairs or groups. Learners are given a task, but they are
given different information and, to complete the task, they have to find out the missing information from each other.

Information transfer An activity in which learners move information from one source to another, e.g. reading an explanation then
completing a diagram with key words from the explanation.

Input noun + verb Information which is given to learners by the teacher, e.g. through a text or via electronic means.

Instruct verb To order or tell someone to do something, e.g. Please turn to page 12 and do exercise 1.

Integrated skills An integrated skills lesson combines work on more than one language skill. For example reading and then writing
or listening and speaking.

Intensifier A word used to make the meaning of another word stronger, e.g. He’s much taller than his brother. I'm very tired.
Intensive course A course which takes place over a short period of time, but which consists of a large number of hours.

Intensive listening/reading One meaning of intensive listening/reading is reading or listening to focus on how language is used in a
text. See extensive listening/reading. Interaction noun, interact verb, interactive strategies

Interaction is ‘two-way communication’ between listener and speaker, or reader and text. Interactive strategies are the means used,
especially in speaking, to keep people involved and interested in what is said or to keep communication going, e.g. eye contact, use
of gestures, functions such as repeating, asking for clarification.

Interaction patterns The different ways learners and the teacher work together in class, e.g. learner to learner, in pairs or groups or
teacher to learner, in open class, in plenary. When teachers plan lessons, they think about interaction patterns and write them on their
plan.

Interactive whiteboard (IWB) A special surface where a computer screen is displayed using a projector. Teachers and learners can
use it by touching it or by using an interactive pen which acts like a mouse.

Interference Interference happens when the learner’s mother tongue affects performance in the target language, especially in
pronunciation, lexis or grammar. For example, a learner may make a grammatical mistake because they apply the same grammatical
pattern as they use in their mother tongue to what they want to say in the target language, but the L1 grammatical pattern is not
appropriate in L2.

Interlanguage Learners’ own version of the second language which they speak as they learn. Interlanguage is constantly changing
and developing as learners learn more of the second language.

Introductory activity An activity which takes place at the beginning of a lesson. Introductory activities often include warmers and
lead-ins.

Involvement Taking part in an activity actively, being involved in it.

Jigsaw listening/reading A text is divided into two or more different parts. Learners listen to or read their part only, then share their
information with other learners so that in the end everyone knows all the information. In this way, the text is made into an
information-gap activity.

Jumbled letters, paragraphs, pictures, sentences, words A word in which the letters are not in the correct order, a sentence in
which the words are not in the correct order, a text in which the paragraphs or sentences are not in the correct order, or a series of
pictures that are not in the correct order. The learners put the letters, words, text or pictures into the correct order.

Key word, language A word or aspect of language in a piece of discourse or text, which is important for understanding the text.
L1/L2 L1 is the learner’s mother tongue or first language; L2 is the learner’s second language. See mother tongue, target language.
Label noun + verb To match the name of an object to the object.

Language awareness A learner’s understanding of the rules of how language works and his/her ability to notice language.

Language frames Language frames are forms of support for writing and speaking at word, sentence and text levels or all three. They
are types of scaffolding which help learners to start, connect and develop ideas.

Language laboratory A room in a school where learners can practise language by listening to tapes or CDs and by recording
themselves speaking.

Layout The way in which a text is organised and presented on a page. Certain texts have special layouts, e.g. letters and newspaper
articles.

Lead-in noun, lead in verb The activity or activities used to prepare learners to work on a text, topic or main task. A lead-in often
includes an introduction to the topic of the text or main task and possibly study of some new key language required for the text or
main task.

Leaflet, brochure A piece of printed paper that gives information or advertises something, e.g. a leaflet with information about local
places of interest. This is one example of realia.

Learn by heart To learn something so that you can remember it perfectly. See memorise.

Learner autonomy noun, autonomous adjective, learner independence When a learner can set his/her own aims and organise
his/her own study, they are autonomous and independent. Many activities in coursebooks help learners to be more independent by
developing learning strategies and focusing on learner training.



Learner-centred When the learners are at the centre of the activities and have the chance to work together, make choices and think
for themselves in a lesson. See teacher-centred.

Learner characteristics The typical things about a learner or learners that influence their learning, e.g. age, L1, past learning
experience, learning style.

Learner training The use of activities to help learners understand how they learn and help them to become autonomous,
independent learners.

Learning contract An agreement between the teacher and the learners about their roles and responsibilities (i.e. what the teacher
will do and what the learners will do to help the learners to learn).

Learning resources The materials or tools which help learners learn, e.g. books, computers, CDs etc. See aids and reference
materials.

Learning strategies The techniques which learners consciously use to help them when learning or using language, e.g. deducing the
meaning of words from context; predicting content before reading.

Learning style The way in which an individual learner naturally prefers to learn something. There are many learning styles. Three of
them are below.

Auditory learner A learner who remembers things more easily when they hear them spoken. This type of learner may like the
teacher to say a new word aloud and not just write it on the board.

Kinaesthetic learner A learner who learns more easily by doing things physically. This type of learner may like to move around or
move objects while learning.

Visual learner A learner who finds it easier to learn when they can see things written down or in a picture. This type of learner may
like the teacher to write a new word on the board and not just say it aloud.

Lexical approach A way of teaching language that focuses on lexical items or chunks such as words, multi-word units, collocations
and fixed expressions rather than grammatical structures.

Lexis (Also vocabulary) Individual words or sets of words, e.g. homework, study, whiteboard, get dressed, be on time.

Linguistic Connected with language or the study of language.

Listen and do/make/draw A classroom activity where learners listen to the teacher or to another learners and while they are
listening they perform an action (listen and do), make something (listen and make) or draw something (listen and draw). These
activities are usually used as comprehension tasks. See action rhyme and picture dictation.

Literacy The ability to read and write.

Lower-order thinking skills (LOTS) These are skills such as remembering information and defining objects. They are often used in
the classroom to check understanding and to review learning. They usually involve closed answers. See higher-order thinking skills
HOTS.

Matching task A task-type in which learners are asked to pair related things together, e.g. match two halves of a sentence, or a word
with a picture.

Method; methodology A way of approaching or doing a particular activity, e.g. use modern/new/traditional methods in language
teaching; a set of methods, e.g. changes in the methodology of language teaching

Mime noun + verb Body movements used to convey meaning without using words.

Mingle noun + verb A mingle is an activity which involves learners having to walk round the classroom talking to other learners to
complete a task.

Minimal pair Two words which differ from each other by only one meaningful sound (or phoneme),e.g. hit / h*t/ ; heat / h"At /.
Mixed ability, mixed level The different levels of language or ability of learners studying in the same class.

Model noun + verb A clear example of the target language for learners to repeat or write down or save as a record. If a teacher is
focusing on the target language of a lesson, s/he usually chooses a model sentence, which s/he writes on the board. The teacher often
models the language as well, by saying it clearly before drilling the learners.

Monitor verb +noun, self-monitor 1. To watch over learners in order to make sure that they are doing what they have been asked to
do, and help them if they are having problems. 2. To listen to/read the language you use to see if it is accurate and effective. 3. See
teacher role.

Mood, listen for mood, read for mood To read or listen to a text in order to identify the feelings of the writer or speaker. See infer
attitude, feeling, mood.

Mother tongue The very first language that you learn as a baby, which is usually the language spoken to you by your parents. Also
called L1 or first language. See L1/L2.

Motivation noun, motivate verb Motivation is the thoughts and feelings which make us want to do something and help us continue
doing it.

Demotivate, verb demotivated adjective To make someone lose motivation. Unmotivated adjective Without motivation; having no
motivation.

Multiple-choice questions A task-type in which learners are given a question and three or four possible answers or options. They
choose the correct answer from the options they are given.

Native speaker Someone who has spoken a particular language since they were a baby, rather than having learnt it as a child or
adult. See L1/L2 and mother tongue.

Natural order Some people believe there is an order in which learners naturally learn some items in their first or other languages.
Some language items are learned before others and it can be difficult for teachers to influence this order.

Needs The language, language skills or learning strategies a learner still has to learn in order to reach their goals, or the conditions
they need to help them learn.

Note-taking noun, take notes verb To take notes means to listen and write down ideas from the text in short form.

Notice language When a learner becomes aware of the language the speaker or writer uses to express a particular concept or
meaning.



Observed lesson A lesson that is watched by a teacher trainer or a colleague.

Off task When learners are distracted or not completing an activity in the way the teacher wants them to do it then they are off task.
See on task.

On task When learners are doing an activity in the way the teacher intended that it should be done then learners are on task. See off
task.

One-to-one A teaching situation which involves only one teacher and one learner.

Open class, whole class When the teacher leads the class and each learner is focusing on the teacher, rather than working alone or in
groups. When learners respond, they do so in front of everyone in the class.

Open question A question which can lead to a long response, e.g. How did you spend last weekend? Why do you think many people
prefer to drive rather than use public transport?

Open comprehension questions are a task-type in which learners read or listen to a text and answer questions (using their own
words).

Open-ended (task, questions) A task or question that does not have a right or wrong answer, but which allows learners to offer their
own opinions and ideas or to respond creatively, e.g. Why do you think the writer likes living in Paris?

Outcome Result. This is what the teacher hopes will be the result in terms of learning at the end of the lesson.

Over-application of the rule, over generalisation When a learner uses a grammatical rule s/he has learned, but uses it in situations
when it is not needed or appropriate, e.g. a learner says, There were three girls (correct plural form used for most nouns) and two
mans. (incorrect plural form — not appropriate for man).

Overhead projector (OHP) A piece of equipment that makes images appear on a wall or screen. It can be used in a classroom
instead of a whiteboard or blackboard.

Overhead transparency (OHT) The plastic sheet a teacher can write on and use with an overhead projector (OHP).

Pace The speed of the lesson. A teacher can vary the pace in a lesson by planning different activities in order to keep the learners’
attention.

Pairs

Closed pairs — When learners in the class do pairwork with the person sitting next to them but not in front of the class.

Open pairs — In open pairs, one pair does a pairwork activity in front of the class. This technique is useful for showing how to do an
activity and/or for focusing on accuracy.

Passive role When learners want to be taught and to acquire language without making their own decisions about their needs and
learning, they are taking a passive role. See active role.

Personalisation noun, personalise verb When a teacher helps a learner to connect new words, topics, texts or grammar to their own
life.

Pick up (language) To learn language without studying it, just by hearing and/or reading and then using it. See acquisition.

Picture dictation A classroom activity where the teacher describes a scene or an object and learners draw what they hear. See listen
and do/draw/make. Picture stories Stories that are shown in pictures instead of words.

Pie chart A pie chart is a circle divided into sections in order to show how something is divided into different amounts. They are
used to help learners remember new information by making thinking visual.

Plenary Part of a lesson when teachers discuss ideas with the whole class. A plenary is often held at the end of a lesson when
teachers assess learning against the learning outcomes by providing opportunities to review what has been learnt.

Portfolio A collection of work that a learner uses to show what he/she has done during a particular course. A purposeful document,
regularly added to that may be part of continuous assessment. See portfolio assessment.

Practice

Controlled practice, restricted practice When learners use the target language repeatedly and productively in situations in which
they have little or no choice of what language they use. The teacher and learners focus on accurate use of the target language.

Less controlled, freer practice, free practice When learners use the target language but have more choice of what they say and
what language they use.

Presentation, Practice and Production (PPP) A way of teaching new language in which the teacher presents the language, gets
learners to practise it in exercises or other controlled practice activities and then asks learners to use or produce the same language in
a communicative and less controlled way.

Pre-teach (vocabulary) Before introducing a text to learners, the teacher can teach key vocabulary from the text which s/he thinks
the learners do not already know and which is necessary for them to understand the main points of a text.

Problem solving Learners work in pairs or groups to find the solution to a problem. Problem-solving activities usually help to
develop oral fluency.

Procedure The details of exactly what is going to happen in each stage of a lesson, e.g. learners practise the language of complaints
in a role-play in pairs.

Process noun + verb To actively think about new information in order to understand it completely and be able to use it in future.
Process writing An approach to writing, which thinks of writing as a process which includes different stages of writing such as
planning, drafting, re-drafting, editing, proofreading. See guided writing and product writing.

Product writing An approach to writing which involves analysing and then reproducing models of particular text types. See guided
writing and process writing.

Productive skills When learners produce language. Speaking and writing are productive skills. See receptive skills.

Proficiency noun, proficient adjective Level of ability; to be very good at something because of training and practice, e.g. speaking
English.

Project work An activity which focuses on completing an extended task or tasks on a specific topic. Learners may work in groups to
create something such as a class magazine. Learners sometimes do some work by themselves, sometimes outside the classroom.



Prompt verb + noun To help learners think of ideas or to remember a word or phrase by giving them a part of it or by giving another
kind of clue.

Proofread verb To read a text in order to check whether there are any mistakes in spelling, grammar, punctuation etc. See process
writing.

Prop noun An object used by the actors performing in a play or film. Teachers may give learners props to use when they are doing a
role play in class.

Pupil profile chart A table or diagram used by teachers to record learners performance and progress in different skills during a
course. See chart, assessment chart/assessment profile.

Puppet A model of a person or animal often made of paper or cloth, which a teacher or learners can move by putting their hand
inside. Puppets are often used when teaching young learners.

Raise awareness To help learners to start to understand something that they may not already know by drawing attention to it. For
example, if you teach learning strategies, it can raise learners’ awareness of how to learn.

Ranking, rank ordering, prioritising rank verb Putting things in order of importance. In the classroom, a prioritising or rank-
ordering activity is a communicative activity in which learners are given a list of things to rank (put in order of importance). It
involves discussion, agreeing/disagreeing and negotiating.

Rapport, build rapport The relationship between the teacher and learners. Teachers try to build or create a good rapport or
relationship with their learners.

Rationale The reason for doing something, e.g. the rationale for pre-teaching vocabulary before learners read a text is to help
learners read the text more easily. When teachers plan a lesson, they think about a rationale for activities and procedures.

Read for detail: see detail. Read for gist, global understanding: see gist. Read for mood: see mood.

Realia Real objects such as clothes, menus, timetables and leaflets that can be brought into the classroom for a range of purposes.
Receptive skills When learners do not have to produce language; listening and reading are receptive skills. See productive skills.
Recast To reword a sentence or phrase to improve it.

Recycle To focus on words or structures that have been taught before, for revision and more practice.

Re-draft When a piece of writing is changed with the intention of improving it. A writer’s first draft may be re-drafted. See draft,
process writing.

Reference materials The materials which teachers and learners can use to find or check information, e.g. grammar books,
dictionaries or CD-Roms.

Reflect on teaching, learning To think about a lesson after teaching it or to think about learning in order to decide what worked,
what did not work and how to improve teaching/learning in the future.

Reflective (teachers) Teachers who look back on the lessons they have taught and think about what worked and what did not work
in order to improve their teaching.

Reformulation noun, reformulate verb When a teacher corrects what a learner has said by repeating the sentence correctly, but
without drawing the learners’ attention to their mistake. This is usually the way parents ‘correct’ their young children’s language
mistakes. Compare with Recast.

Register The formality or informality of the language used in a particular situation. Formal register or language is that used in
serious or important situations, e.g. in a job application. Informal register or language is that used in relaxed or friendly situations,
e.g. with family or friends. Register may also refer to language which is specific to a particular group, e.g. technical register,
scientific register.

Repetition noun, repeat verb To say something again, often for practice. This is often done in drills.

Report back verb When a learner tells the whole class what was discussed in groupwork or pairwork.

Response noun, respond verb A reply or reaction to communication such as a laugh, a smile, saying something. Teachers and
learners may respond to each other in writing, speech or in the form of a facial expression.

Review noun + verb, revision noun, revise verb When a learner, often guided by the teacher, looks again at language that has already
been taught in order to remember this language better. Teachers may choose to review vocabulary or grammatical structures in the
classroom, for example, in order to help learners consolidate the language or to prepare for a test.

Revise, revision: see review. Note that American English usage of ‘revise’ implies editing, so it is better to use ‘review’ as many
candidates for TKT are from South America.

Role-play A classroom activity in which learners are given roles to act out in a given situation, e.g. a job interview role-play where
one learner would be the interviewer and the other learner would be the interviewee. Role-plays are usually done in pairs or groups.
Routine Something which is done regularly such as a teacher setting writing homework every Friday. Teachers try to develop some
routine habits in the classroom, e.g. always asking learners to record new words with their meaning and an example sentence.

Rubric Written instructions for an exercise, activity or task in a test.

Scaffolding A term originally used to refer to teacher talk that supports pupils in carrying out activities and helps them to solve
problems. Examples include simplifying tasks by breaking them down into smaller steps; keeping pupils focused on completing the
task by reminding them of what the goal is; showing other ways of doing tasks. Scaffolding also includes support strategies for
writing and speaking, examples of which are the use of substitution tables and language frames. Scaffolding is temporary support
which is gradually taken away so that learners can eventually work without it.

Scan To read a text quickly to pick out specific information, e.g. finding a phone number in a phone book. See detail, gist, global
understanding, skim.

Scheme of work A basic plan of what a teacher will teach for a number of lessons. Its aim is to try to ensure that lessons fit logically
together, to give the teacher clear goals and to try to ensure a balance of language, skills, topics and activities over a number of weeks
or months.

Seating arrangement, seating plan The way the learners sit in the classroom, e.g. in rows, in a circle around the teacher, in groups
around different tables. A plan of where the learners should sit in the classroom.



Sentence completion A task-type in which learners are given parts of a sentence, e.g. the beginning or the end, and are asked to
complete the sentence, using specific target language, e.g. At the weekend, I love ...

Sentence dominoes A pair or group game in which learners match half-sentences, in order to make full sentences. They do this by
taking turns to join dominoes which, in the context of language teaching, are typically single pieces of paper with 2 half sentences on
them, at either end of other dominoes. e.g. ...midnight / I went to university in ... would match with I went to bed at /...six years. As
the game continues, learners develop a line of sentences.

Sentence level Looking at the language features of a text which are produced in sentences. Examples include use of imperative
forms, use of cause and effect clauses or examples in a sentence. See word level and text level.

Sentence starter, sentence stem The beginning of a sentence which learners then complete orally or in writing. A type of
scaffolding strategy, e.g. I like ....., [ love....

Sentence transformation A task-type in which learners are given a sentence and a prompt, and have to make a second sentence
using the prompt so that it means the same as the first.

Sequence noun + verb A sequence is a series of things, which follow each other in a logical order. Learners can sequence pictures in
a story, i.e. put them in order.

Set a question, task, test To give learners a question to answer or a task or test to do.

Set the scene, the context To explain or present the context of something learners will read, hear, talk or write about, to make the
situation clear for them, e.g. before playing a recording a teacher might tell learners who the people are on the recording and where
they are.

Settler noun An activity used to quieten and calm children perhaps done after a more lively activity. For example, a piece of copying
or quiet drawing or colouring in. See stirrer.

Silent period The time when learners who are beginning to learn a first (or second) language prefer to listen (or read) before
producing the language, e.g. babies have a silent period when they listen to their parents before starting to try to speak themselves.
Simplify verb, simplification noun To make something easier. Simplifying language or tasks is a common scaffolding strategy, for
example.

Situational presentation A way of presenting new language through a simple story or situation. The teacher may use pictures or
other aids to help him/her create the situation.

Skills The four language skills are listening, speaking, reading and writing. See develop skills, subskills, receptive skills, productive
skills.

Skim To read a text quickly to get a general idea of what it is about. See detail, gist, global understanding.

Smiley A picture of a happy face©. Teachers can use a smiley to point out good features of learners’ written work. Learners can use
a smiley to indicate strengths or progress in their own English, or to show features of a lesson they enjoyed.

Specification noun, to specify (aims) verb, specific adjective A clear and exact description of something, e.g. aims. Aims are
specified at the beginning of a lesson plan and for individual stages in the lesson.

Speculate To guess something based on information you have, e.g. She might have time to go to the bookshop, but I’m not sure.
Stage, step A section of a lesson. Lessons work through different stages or steps such as lead-in, presentation, controlled practice etc.
Sticker A label with a picture or message on it that has ‘glue’ on the back of it. Teachers may use stickers to keep things on the
classroom wall or on the board.

Stimulate discussion To encourage learners to talk about something. This can be done in different ways such as through a text or a
picture.

Stimulate interest: see arouse interest.

Stirrer noun A lively activity teachers use to activate children in class. For example, a mingle or an action game. See settler.
Storyboard To show the events in a story sometimes with speech and thoughts or short text.

Storybook A book with stories for children.

Story corner A permanent space in the classroom where learners can tell each other stories or sit quietly and read stories.

Structural approach A way of teaching which uses a syllabus based on grammatical structures. The order in which the language is
presented is usually based on how difficult it is thought to be.

Subskill Each of the four language skills can be divided into smaller subskills that are all part of the main skill, e.g. identifying text
organisation (reading); identifying word stress (listening). See detail, gist, global understanding, scan, skim.

Substitution table A grid giving a choice of grammatical forms.

Supplementary material noun, supplement verb The books and other materials which teachers can use in addition to a coursebook,
e.g. pronunciation practice materials.

Survey noun An activity in which learners find out information from others by asking questions or using questionnaires in order to
practise speaking skills and/or specific language.

Swap verb To change one thing for another, e.g. in class a teacher could ask learners to swap partners so that they can work with
someone different.

Syllabus This describes the language and skills to be covered on a course, and the order in which they will be taught. See curriculum.
Syllabus fit How a lesson fits in with the syllabus; how a lesson fulfils the syllabus requirements. See timetable fit.

Take risks When learners take risks they experiment with language.

Tapescript, audio script, transcript The written version of the words learners hear when doing a listening activity. These can often
be found in a teacher’s book or at the back of the learner’s book.

Target language 1. The language which is the focus of the lesson or a part of the lesson. It could be grammar, lexis, functions or
pronunciation. 2. The language being studied (often called the L2).

Target language culture The traditions and culture of the country whose language is being studied.

Task An activity that learners complete. For example, problem-solving activities or information-gap activities are tasks. A task
usually focuses on communication. Task may also be used as another word for activity. See Task-based Learning (TBL).



Task-based Learning (TBL) A way of teaching in which the teacher gives learners meaningful tasks to do. After this the teacher
may ask learners to think about the language they used while doing the tasks, but the main focus for learners is on the task itself.
Project work is often task-based.

Task-type A set of questions that are all of one kind, e.g. multiple choice, gap-fill, matching.

Teacher-centred When the teacher is seen as the source of all knowledge in the learning process and acts as the provider of
knowledge rather than making use of the knowledge and experience of the students to guide the learning process. See learner-
centred.

Teacher role Teacher role refers to the different functions a teacher can have in a class and the different ways a teacher can manage
the classroom and the learners, e.g. a teacher can choose to take a controlling role, giving directions or instructions at the front of the
class or to take a less controlling role, monitoring learners as they work.

Teacher roles include:

Assessor Assessing learners’ performance, behaviour, effort and contribution. Checking understanding, Evaluating learners’
performance, behaviour, and contribution. Testing learner progress and level. Providing feedback on work, progress, behaviour and
contribution.

Contributor Contributing ideas or information other than language, e.g. participating in discussions.

Counsellor Giving learners advice on difficulties they may have outside of their language class. Showing understanding of issues
learners bring to the classroom from outside.

Diagnostician Diagnosing, evaluating learners’ needs and difficulties.

Facilitator Developing learner autonomy. Enabling learners to fulfil their potential. Helping learners to access resources. Providing
opportunities for individual learning.

Language resource Clarifying language. Correcting learner language. Consolidating learner language. Contextualising language.
Eliciting language. Explaining language. Modelling language. Personalising language. Providing language input.

Manager Managing the learners, the lessons and procedures in the classroom, e.g. Controlling the group dynamic. Deciding on
interaction patterns. Demonstrating tasks and activities. Developing rapport. Encouraging learners. Giving instructions. Motivating
learners. Praising learners. Maintaining discipline. Responding to classroom problems as they happen.

Monitor/Observer Monitoring, observing and collecting information about learner performance, behaviour, contribution and effort
and progress. Keeping a written record of learners’ work.

Narrator Narrating stories and things that have happened.

Planner Anticipating problems. Deciding on a methodology for lessons. Designing and adapting texts and materials for lessons.
Preparing texts and tasks for learners. Selecting materials and texts for lessons.

Reflector Thinking about his/her own performance. Reflecting on learners’ progress.

Test A formal assessment of a learner’s language.

An achievement test is used to see how well learners have learned the language and skills taught in class. Achievement tests are
often at the end of term or end of the year and test the main points of what has been taught in that time.

A diagnostic test is used to identify problems that learners have with language or skills. The teacher diagnoses the language
problems learners have. It can also be used to diagnose learner strengths. It helps the teacher to plan what to teach, or what not to
teach, in future.

An objective test is marked without using the examiner’s opinion, e.g. true/false questions, multiple-choice questions. There is a
clear right answer.

A placement test is often used at the beginning of a course in a language school in order to identify a learner’s level of language and
find the best class for them.

A proficiency test is used to see how good learners are at using the target language. The contents of a proficiency test are not chosen
according to what has been taught, but according to what is needed for a particular purpose, e.g. English for hotel receptionists,
English for studying at university, English for general communication. Cambridge ESOL First Certificate in English (FCE) and
IELTS are examples of proficiency tests.

A progress test is used during a course in order to assess the learning up to a particular point in the course.

A subjective test is marked using the examiner’s opinion about the quality of the answer. The answer is not simply right or wrong,
e.g. marking written stories, compositions, interviews, conversations, story-telling.

A summative test is used at the end of a course. The focus is on the mark or grade given and feedback is not usually provided. See
formative assessment.

Test-teach-test A way of teaching new language. The teacher asks learners to do a task to see how well they know a certain piece of
language (this is the first test). The teacher then presents the new language to the learners (teach), then asks the learners to do another
task using the new language correctly (this is the second test). This way of approaching teaching target language can be helpful if the
teacher thinks the learners may already know some of the target language. It helps the teacher diagnose what the learners need to
learn so that s/he can focus only on what learners need to learn in the presentation (teach) stage.

Text level The discourse features of a text. In an instruction text, for example, these would include: a statement about what is to be
made, a list of items needed, steps written in chronological order, use of visuals or diagrams, etc. See word level and sentence level.
Text structure The way a text is organised. For example, an essay typically has an introduction, a main section and a conclusion.
Text type Texts that have specific features, e.g. layout, use of language, that make them part of a recognisable type of text, e.g.
letters, emails, news reports.

Timeline A diagram that shows learners the relationship between tense and time. It is often used in language teaching to present the
use of a new tense or to correct learners when they use tenses wrongly.

Timetable fit How a lesson fits logically into a sequence of lessons; how what goes before a particular lesson links to, and helps
learners with, the following lesson.



Timing The likely time different activities or stages in a lesson plan should take. When teachers plan lessons, they think about how
long each activity will take and they usually write this on their plan.

Topic The subject of a text or lesson.

Topic sentence A sentence that gives the main point or subject of a paragraph. This is usually the opening sentence in a paragraph.
Total Physical Response (TPR) A way of teaching in which the teacher presents language items in instructions and the learners
have to do exactly what the teacher tells them, e.g. Open the window. Stand up.

Trace To copy a picture by putting transparent paper on top of it and following the lines with your pencil.

Train verb To teach someone to do a particular job or activity. For example, John trains people to sing. It also means to study or
learn to do something. For example, | trained to be a teacher.

Trainee Someone learning to do a particular job or activity. For example, a trainee teacher is someone learning to be a teacher.
Trainer Someone whose job it is to teach people how to do a job. For example, a teacher trainer trains people to become teachers.
True/false questions A task-type in which learners read or listen to a text and decide whether statements are correct (true) or not
correct (false).

Turn, turn-taking When someone speaks in a conversation this is called a turn. Speaking and then allowing another person to speak
in reply is called ‘turn-taking’.

Tutorial When a teacher talks to a learner individually or to a small group of learners to discuss their learning and give feedback on
their progress in class.

Venn diagram A drawing of circles that cross over each other showing the similarities and differences between two or three objects,
people, concepts, places. They are also used to show a whole set of items and a sub-set of those items, e.g.

®

Version A particular form of something in which some details are different from an earlier or later form of it, e.g. a written text may
have different versions.

Visual aid A picture, a diagram or anything else the learners can look at which can help teachers illustrate form or meaning. See aids,
realia.

Visualisation noun, visualise verb To form a mental picture of something. Visualisation can help learners to remember new words or
can be used for creative story-telling. A classroom activity where learners close their eyes and create mental images.

Wait time The time that teachers wait in order to give learners time to respond to questions rather than expecting an immediate
response.

Warmer noun, warm up verb An activity that a teacher uses at the beginning of a lesson to give the class more energy. See energy
levels.

Word bank A list of key words required for learning subject concepts which can be used to pre-teach, to support input and to help
learners remember key subject vocabulary.

Word map, mind map A diagram which is used to make a visual record of vocabulary on the same topic, e.g.

car w__ bus

frain 4 plane

Word snake A reading or writing activity involving words written in the shape of a snake. Each new word begins with the first letter
of the previous word, e.g. Dog giraffe elephant tiger.

Wordsearch A grid in which each square has a letter of the alphabet. Words are hidden in the grid and learners have to find them.
Work out When learners try to understand how and why a particular piece of language is used or how it is formed. For example,
learners read a text with different past tenses then look at the example sentences in the text and work out how the different tenses are
used and how they are formed. See deduce meaning from context.
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