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I. Onuc 0CBIiTHHLOr0 KOMIIOHEHTA

Tabauys 1

I'asty3b 3HaHB,

. . cremiAJIbHICTD, XapakTepucTHKA HABYAJILHOIQ
HajiMeHyBaHHS I0KA3HUKIB . s
OCBITHSI MPOrpama, OCBiTHIl KOMIIOHEHTA
piBeHb
01 Ocsira / Ilegarorixa, Hopmarusha

Jenna ¢opma HaBYAHHS

KinbkicTs ronqun / kpeauris
150/5

IH/I3: Hemae

Pik naBuyanus 1

014 Cepenns ocBita

Cemectp 5

(AHxrmiiiceka MoBa Ta

Jexnii —30rox.

3apyOiXKHa JTiTepaTypa)

CepenHs ocBiTa.

Ipaxrnuni (ceminapcbki) 40 rom.

Amnriiiceka Ta apyra
1HO3eMHA MOBH.
3apyOixHa JiTeparypa..

Camocriiina po6ora 70 ron.

bakanasp

KoncyabTamii 10 rog.

®DopMa KOHTPOJIIO: EK3aMEH

MoBa HaBYaAHHS

AHrJiiicbka, ykpaiHcbKa

Tabnuys 2

I'asysb 3HaHD,

. . cremiaJbHiCTh, XapakTepuCcTHKA HABYAJILHOI0
HajiMenyBaHHSsI HOKA3HUKIB . s
OCBITHSI MPOrpama, ocBiTHIl KOMIIOHEHTAa
piBeHb
01 Ocsita / Ilenarorixa, Hopmatugna

3aouna gopMa HABYAHHSA

KinbkicTs roqun / kpeauris
150/5

IH/3: Hemae

Pik naBuanus 1

014 Cepens ocBiTa

Cemectp 5

(AHTITiHicCBKa MOBA Ta

Jleknii — 10 ropx.

3apyOiXHa JliTepaTypa)

CepetHst OCBITA.

IIpaxTiyni (ceminapebki) — 14ron.

Amnriiiceka Ta apyra
1HO3eMHa MOBH.
3apyOiHa JiTeparypa.

Camocriiina podora — 108 rop.

KoncyabTanii — 18 rog.

Bakanasp

®opMa KOHTPOJIIO: EK3aMEH

MosBa HaBYaAHHS

AHruilicbka, ykpaiHcbka

I1. Indopmanist npo BUKIaAAYIB

Tabnuys 2

[Ipi3Buiie, iM’4 Ta MO
0aThKOBI

I'opaienko KOniss AnarosiiBHa

HaykoBuii cTyniHb

KaHJIMJAT MeJaroriyHuxX HayK

Buewne 3Banus

JIOLIEHT

ITocama JIOLEHT Kadeapu NpakTUKU aHTIIIHChKOT MOBU
M.T. (099)7399786
KontaktHa -
iHopmanis gor_dl jenko@vnu.e(_ju.ua,
yulia.gord.8@gmail.com
http://94.130.69.82/cgi-bin/timetable.cqi
JIH1 3aHATh VYci 3amuTaHHA MOXKHA HAJACHUJIATH Ha EJNEKTPOHHI CKPUHBKH,

3a3Ha4yeHi B cuiadyci.



http://94.130.69.82/cgi-bin/timetable.cgi

III. Onuc 0CBITHHLOI0 KOMIIOHEHTA
1. Anomauin

Cunabyc OCBITHROTO KOMIIOHEHTa «MeTorKa HaBYaHHS aHTJIIHCHKOI MOBHY YKIIQJICHO
BIJIMOBIIHO /10 OCBITHRO-TIpodeciiiHoi mporpamu CepeaHsi ocBiTa. AHIJilCbKa Ta apyra
inozeMHa wmoBH. 3apyOixkHa JirepaTypa miATOTOBKM 3100yBayiB OCBITH MEPLIOTO
OakanaBpchkoro piBHsa y ranysi 3Hanb 01 Ocsira / Ileparorika cnemiansHocTi 014 Cepennsi
ocBita cnemiamizanii 014.021 Amnrjiiickka MoBa Ta 3apy0ixkHa Jiteparypa. OCBITHIH
KOMITOHEHT Tpu3HaueHud st 3100yBauiB ocBitu Il kypcy dakynprery iHO3emMHOI dinomorii
BonuHcpkoro HarioHanbHOTO yHiBepcHuTeTy iMeHi Jleci Ykpainku.

Ilpepexeizumu / nocmpekeizumu. BuBuenns OK «Meroauka HaBYaHHS aHTJIIHCHKOI
MOBH» BiZIOyBa€ThCs Ha OCHOBI BHMBYeHHMX y momnepeaHix cemectpax OKS Ilcuxomoris, OK7
[Tenarorika, OK9 Amnrmiiiceka wMoBa, OKIS5 TeopeTuunuii Kypc aHTJIIMCHKOI MOBH.
[TocTpekBizuTamu € Taki OCBiTHI KomrnoHeHTH, sk OK18 Meronuka HaBYaHHS APYroi iHO3eMHOT
moBu, OK21 KypcoBa pobGora 3 MeTomuku HaB4YaHHS iHO3eMHMX MoB, OK25 Tta OK27
[Tengaroriuyna npaktuka, OK23 ArtecramiiiHuii icnur.

Ilpeomemom Kypcy «MeToarKa HaBYaHHS aHIUIIHCBKOI MOBU» € mpodeciiiHa MeToAUYHA
KOMIIETEHTHICTh MalOYTHIX YYMTENIB aHTIIMCHKOI MOBHU 3aKJajy 3arajibHOI CepeIHBbOI OCBITH
6a30Boro Ta NpodiIHLHOrO PiBHIB.

[Tpu hopmyBanHi podeciiiHOT METOTUYHOT KOMIETEHTHOCTI 3/100yBaviB OCBITH OCHOBHA
yBara 30cepe/)KyBaTUMEThCS Ha TaKUX il KOMIIOHEHTaX:

1) MOTHBAIIIfHOMY, CYTHICTh SIKOTO TMOJSITa€ B  JIaJOTiYHIA  CIPSIMOBAHOCTI
MEeAaroriyHoro CHiIKyBaHHS MalOyTHIX y4UTeINiB, PO3BUTKOBI IXHIX MpoQeciiiHuX iHTepeciB Ta
MOTHUBIB, BHYTPIIIHBOI Ta TO3MTHUBHOI 30BHINIHKOI MOTHBALIi y HpoQeciiHiil IisIbHOCTI,
Opi€HTAIl] Ha YCHIIIHICTh Ta €PEKTUBHICTh Y 3A1HCHEHH] MpodeciitHnX QYHKITIH;

2) NHTBICTHYHOMY, KU Tiependavae GopMyBaHHs 3HaHb, YMiHb i HABUYOK, HEOOX1THHUX
JUIS 3MIMCHEHHS I1HIIOMOBHHMX MOBJICHHEBUX OIEpalliid, 3 SKHX CKIAQIa€eThCs MpodeciiHa
MOBJICHHEBA JISIIBHICTS;

3) onepariiHOMY, SIKU#i MOB'SI3aHUH 13 BUKOPUCTAHHAM BiIMOBITHUX METOIB, IPUHOMIB,
¢dbopM oprasizaimii IISJIbHOCTI, 110 O€3MOoCepeHhO BIIMBATUMYTh Ha ii MPOJYKTUBHICTH B
ocBiTHROMY Tipo1ieci 33CO;

4) pedIieKCUBHO-TTOBEIIHKOBOMY, SIKHi 3a0e3MeuyBaTUMe 3BOPOTHIi 3B'130K y poOOTi 3i
3100yBayamH, 3/1aTHICTh MallOyTHHOTO BUMTEIIS BUKOPUCTOBYBATH 3/100yTi 3HAHHS Ta BMIHHS Ha
MPAKTHIIl Ta aHANI3yBATH iX €PEKTUBHICTh Y JOBFOCTPOKOBII MEPCIEKTUBI.

Mema Kypcy — CTBOPUTH Ul 37100yBaya OCBITH CHPUATIMBI MEJAroriyHi yMOBU JUIs
OBOJIOJ[IHHS CHCTEMOIO 3HaHb MPO BCl KOMIIOHEHTH OCBITHBOTO mporecy B 33CO Ta cucTemMoro
HaBUYOK 1 YMiHb peajli3yBaTl METOAMYHI JIii y Ipolieci HaBYaHHS aHTJIIHChKOT MOBH.

3aaannsa OK «MeToauka HaBYaHHS aHTIIIHCHKOT MOBU»:

- CTBOPUTHM YMOBHM Juid (pOpMyBaHHS METOAMYHOI KOMIIETEHTHOCTI 3/100yBauiB —
MaioyTHix yuureniB 33CO;

- ¢opmyBati y 3100yBauiB CTIMKI METOJMYHI HAaBUYKH Ta BMIHHA IPABUIIBHOTO
BUKOPUCTAHHS METOJIMYHUX NMPUHOMIB Ta 3aCO01B HaBUYaHHS Y TTPOeCiitH1i MIsITBHOCTI;

- BIOPOBA/KYBAaTH HOBI 3HAHHS, IHHOBALIWHI TEXHOJOrii Ta MiAXOJH 10 OCBITHHOTO
npoIiecy;

- (¢dopMyBaTH HaBUYKU OBOJOIIHHA TNPO(ECiiHOI TEPMIHOJOTIEI0 3 METOAMKH
HaBYaHHS aHTIIHCHKOT MOBH;

- (dopMyBaTH YMiHHS PO3pOOIATH IJIAHU-KOHCIIEKTH YpOKIB aHrmiicbkoi MoBH y 33CO,
3aCTOCOBYBAaTH pI3HI MIAXOAM 10 IUIAaHYBaHHS HAaBUAJIbHHMX 3aHATh Ta BPAaxXOBYBAaTH BIKOBI
0co0arBOCTI 3100yBauiB 6a30B01 Ta MPOQLIBHOI CEPEHBOT OCBITH;

- HaB4YaTH 3/100yBayiB pOOUTH CaMOCTIHHI BUCHOBKH 31 CIIOCTEPEKEHb HAJl HABYAIbHUM
nporecom B 33CO Ta B pe3ynbTaTi 03HAHOMIICHHS 3 MEPEIOBUM IEJaroriyHuM JOCBIIOM 1HIIIHX
YUUTENIB Ta HAYKOBIIIB;

- HaBYaTH aHAJi3yBaTH MOBHHUU Ta METOAWYHMN MaTepiayl, CUCTEMaTH3yBaTH 3HAHHSI
PO METOUYHI 3acO0M HABYAHHS;

- pPO3BHBaTH OpPraHi3aTOPChKi, (acUIITaTUBHI, eMIaTiiiHi, peQieKCUBHI, AUIAKTUYHI
YMIHHS Ta HABUYKH MaiOYTHIX yYWTEJIB aHTIIHChKOI MOBH,



- (¢opmyBaTH Ta pO3BUBATH ColliayibHi HaBUUKH 21-ro cromitTs (SOft skills) — kpurnune
MUCIICHHSI, BUPIIIEHHS Npo0jeM, KpeaTuBHICTh, KOMYHIKaTUBHI BMiHHS, 3[aTHICTh MPALIOBATH
CaMOCTIHHO, cOIliaJibHy  OOI3HAHICTh, TPOMAISIHCBKY CBIJIOMICTh, CaMOYCBIJIOMJICHHS,
caMooOpraHizallito, 34aTHICTh OyAyBaTH CTOCYHKH, CIIBIIPAIIO, THYYKICTh, BMIHHS MPALIOBATH Y
KOMaH/1i, U (pOBY rpaMOTHICTB, JIiIEPCTBO, OCOOMCTICHUIN PO3BUTOK.

VY mpotieci BUBYEHHS OCBITHHOT'O KOMIIOHEHTa BUKOPHCTOBYIOTHCS TaKi METO/IM :

- mMpaouyinHi: NOACHIOGAbHO-LIIOCMPAMUGHUIL Ma pPenpooyKmueHuil (po3IOBiJib,
JICKIlisl, TOSICHEHHS, KOHCYJbTalis, po0OoTa 3 MiAPYYHUKOM, IOCIOHUKOM, CIOBHHKOM,
KapTUHAMH, TaOJHIISIMUA, CXEMaMH, IEMOHCTpAIlisl, BAKOHAHHSI BIIPAB, IPAKTUYHHX 3aBJIaHb);

- npoonemHo-nowiykoeuit  (IpoOJIEMHOr0  BHUKIANy, PO3B’SI3aHHSA  MPOOJIEMHUX
CUTYyaIlili, eBpUCTUYHA Oecizna, MOCTIKEHHS, CIOCTEPEKEHHS, y3arajJbHECHHsI, CHHTE3, aHali3,
MOPIBHSIHHS, 31CTaBIICHHS, CTPYKTYPYBaHHS, poOOTa 3 HAYKOBOIO JIITEPaTypOIo);

- KOMYHIKAmMUEHO-mMeEopuuil 3 e1eMeHmMamu iHmepaKmueHo2o Hag4annsa (BUPINICHHS
TBOPYHUX 3aBJaHb; CIIJILHE PO3B's3aHHs MpobaeM, podoTa B mapax, podora B rpynax, MO3KOBa
aTtaka, n1e0aTH, TUCKYCisl, CHTYaIlIiHUA aHai3).

[To 3akiH4eHHIO Kypcy Y 37400yBadiB OCBITH OyayTh c(pOPMOBAHMMHU Taki 3arajbHi Ta
(paxoBi KOMIIETEHTHOCTI:

IHTerpajibHa KOMIIETEHTHICTH

31aTHICTh PO3B’SI3yBaTH CKIIAIHI CIICialli30BaHi 3aa4i y Tainy3i cepeHbOi OCBITH, IO
nependayvae 3aCTOCYBaHHS TEOPETUYHHX 3HAHB 1 MPAKTUYHUX YMiHb 3 (DLIOJIOTIT Ta HAYK MPO
OCBITY, MEAArOTiKH, IICUXOJIOTi1, Teopii Ta METOMKN HAaBYaHHS 1HO3EMHUX MOB Ta 3apyOiKHOT
JITepaTypu 1 XapaKTepU3YEThCsl KOMIUJIEKCHICTIO YMOB OpraHi3ailii OCBITHBOTO IMpOIIECY B
3aKJIaJax 3arajibHOI CepeTHbOI OCBITH.

3K1. 3natHicTh 10 aOCTPAaKTHOTO MHUCIJIEHHS, aHali3y Ta CUHTE3y, A0 3aCTOCYBaHHSI
3HaHb y MPAaKTUIHUX CUTYAIisX.

3K2. 3nanHs i po3yMiHHS IpeIMeTHOT 061acTi Ta mpodeciiftHol AiSTBHOCTI.

3K3. 3pmaTHICTH CHINKYBaTHCS [EP)KaBHOIO MOBOIO SIK YCHO, TaK 1 NHUCBMOBO, JI0
KOMYHIKaI[ii IHO3eMHOIO MOBOIO 32 IPEAMETHOIO CIHEIiabHICTIO.

3K4. 3narHicTh opieHTyBaTHCsS B 1H(GOpPMaLIHOMY IPOCTOpI, 3A1MCHIOBATH MOIIYK,
aHaiiz Ta oOpoOKy iH¢opmauii 3 pi3HUX JpKepel, e(peKTUBHO BUKOPUCTOBYBATH IM(PPOBI
pecypcu Ta TEXHOJIOT11 B OCBITHROMY IPOIIECi.

3KS. 3naTHiCTh AT aBTOHOMHO, IpUiMaT OOIPYHTOBaHI pillleHHs Yy HpodeciiHii
MISTIBHOCTI 1 BIAMNOBIZATH 3a iX BHUKOHAHHSA, OISITHM BIANOBIZAJILHO 1 CBIZIOMO Ha OCHOBI
YUHHOT'O 3aKOHOJIaBCTBA Ta €ETUYHUX MIPKYBaHb (MOTHBIB).

3K6. 3natHicTh 10 MIKOCOOUCTICHOT B3aeMO/IIT Ta poOOTH Y KOMaH1 Y cdepi mpodeciiHoi
JUSITBHOCTI, CIUIKYBaHHS 3 IPECTABHUKAMU 1HILIMX MPOQECIHUX TPyl pI3HOIO PiBHSL.

3K9. 3narHicTh 30epirati ocoducTe (pi3uyHe Ta MCUXIYHE 3/10pOB’S, BECTU 3/I0POBUIL
CHoci0 JKUTTs, KepyBaTW BIACHUMH €MOLIHHMMH CTaHAMHU; KOHCTPYKTHBHO Ta O€3ME4HO
B3a€EMOJISTH 3 YYaCHMKAMU OCBITHBOTO IPOLIECY, BUKOPUCTOBYBATH PI3HI BUAU Ta (popmu
PYXOBOi aKTUBHOCTI JJIsl aKTUBHOT'O BiAMIOYNHKY.

3K10. 3parHicTh NOBaKaTH pPI3HOMAHITHICT, 1 MYJIBTHKYJIBTYPHICTh CYCIIUIBCTBA,
YCBIIOMJTIOBATH HEOOXIHICTh PIBHUX MOKJIMBOCTEH ISl BCIX YUACHUKIB OCBITHBOTO IIPOLIECY.

®K1. 3naTHICTh IEPEHECEHHs CUCTEMH HAyKOBUX 3HaHb y MPOoQeciiHy AISUIBHICTD Ta
B TUTOIIMHY HABYAIBHOTO MPEIMETY.

®K3. 3parHicTe 3AIHCHIOBATH IIUICTIOKJIAJAHHS, IUIAHYBAHHS Ta IPOEKTYBAHHS
MPOLECIB HaBYaHHA 1 BUXOBAaHHS YYHIB 3 ypaxyBaHHSM iX BIKOBUX Ta IHIUBITyalbHUX
0CcOOIMBOCTEHM, OCBITHIX MOTped 1 MOXKIUBOCTEH; 100MpaTH Ta 3aCTOCOBYBATU €(EKTHUBHI
METOJMKH M TE€XHOJIOT1i HaBYaHHS, BUXOBAaHHS 1 PO3BUTKY YYHIB.

®K4. 3natHicTs popMyBaTH 1 pO3BMBATH B YUHIB KIIFOUOBI Ta MPEMETHI KOMIETEHTHOCT]
3aco0aMu aHIJIICHKOI, JIpyroi 1HO3eMHOI MOB Ta 3apyOiKHOI JITepaTypu Ta 1HTETPOBAHOTO
HaBYaHHS; (JOPMYBATH B HUX LIHHICHE CTaBJICHHS, PO3BUBATH KPUTHYHE MUCIICHHSI.

®KS. 3parHicTh 3aiCHIOBaTH 00’ €KTMBHUN KOHTPOJL 1 OIIIHIOBAaHHS PpIBHS
HABYAJILHUX JIOCSITHEHh YYHIB Ha 3acagaX KOMIIETEHTHICHOTO TMIiAXOMIy, aHalli3yBaTu



pe3yJbTaTH IXHbOTO HAaBYAHHS.

®K6. 3nmatHicte 10 (opMyBaHHS KOJEKTHUBY Y4YHIB; 3HAXO/UKEHHS e(EeKTHBHUX
NUISIXIB  MOTHBAIli iX 0 CaMOPO3BUTKY (CaMOBHM3HA4YEHHS, 3alliKaBJCHHS, YCBITOMJICHOTO
CTaBJICHHSI 10 HABYAHHSA); CIPSMYBaHHS Ha MPOTPEC 1 TOCITHEHHS 3 YpaxyBaHHAM 3710HOCTEH
Ta IHTEPEeCiB KOXKHOIO 3 HUX.

®K?7. 3patHicte 10 37iiicHEHHA TpodeciiHOl MisTTBHOCTI 3 JOTPUMAHHAM BHMOT
3aKOHOJIAaBCTBA ITIOJI0 OXOPOHH KHUTTSA ¥ 3/I0pOB'sl y4HIB (30KpemMa 3 OCOOJIMBHMH OCBITHIMH
noTpedaMu ); BAKOPUCTAHHS 3/I0pPOB’130€peKyBaIbHUX TEXHOJIOTIH IMiJ] YaC OCBITHBOTO IPOIIECY.

®KS8. 3gatHicth 10 Cy0’ekT-cy0’€KTHOI  (pIBHOIIPAaBHOI Ta  OCOOMCTICHO-
30pi€EHTOBAHOT) B3a€MO/IIT 3 YUHSIMH B OCBITHBOMY ITPOIIEC], 3a]y4eHHS OAThKiB 10 OCBITHHOTO
IPOLIECy Ha 3acajiax mapTHEPCTBA.

®K9. 3pnatHicTh aHaNmi3yBaTH BJIACHY MENAroriyHy [isUIBHICT Ta ii pe3yibTaTH,
3MIMCHIOBATH 00’ €KTUBHY CAMOOIIIHKY 1 CAMOKOPEKIIiI0 CBOiX MPO(eciitHuX SIKOCTEH.

@K 10. 31aTHICTH 3aCTOCOBYBATH JOCATHEHHS Cy4acHOI METOIUYHOI 1 (LIONOTiYHOT
HayK, OCBITHIX KOHIICTIIIH y Ipolieci HaBYaHHS 1HO3EMHOI MOBH 1 3apyOiKHOT JITEpaTypH B
3aKJIaji 3arajibHOi CepeHbOI OCBITH.

®K 11. 3p1aTHICT NPOEKTYBATH MEAATOTIYHY iSUIBHICTH, BOJIOAITH MpodeciiiHo-
METOAMYHOI0 KOMIIETCHTHICTIO JJISl TUTaHYBAaHHS 1 MPOBEJCHHS 3aHATH 3 1HO3€MHOI MOBHU Ta
3apyOikKHOI JTiTepaTypH.

®K 12. 3parHiCTP BHKOPHUCTOBYBaTH €(EKTHBHI NUISAXW (OPMYBaHHS MOBHOI,
MOBJICHHEBOT Ta COIIIOKYJIBTYPHOI KOMIIETEHTHOCTEM IIKOJSPIB y TMpOIEeci HaBYaHHS
1HO3eMHOT MOBH.

®K 13. 3parHicTh 3aCTOCOBYBATH  MPAKTUYHI  HAaBUYKA  MOJEIIIOBaHHS,
KOHCTPYIOBaHHSI OCBITHBOT'O MPOIECY 1 3MICTY iHIIOMOBHO{ IiATOTOBKH JUIS IMPOBEICHHS
HABYAJIbHUX 3aHATH Ta MO3aKJIACHUX 3aXOJIB 3 1HO3EMHOT MOBH Ta 3apyOiKHOI JiTepaTypH y
33CO, B ToMyY 4HCIIi 32 YMOB JUCTAHIIIMHOTO Ta 3MIIIAHOTO HABYAHHSI.

®K 16. 3pnaTHiCTh AOTPUMYBATUCS CyYaCHHMX HOPM 1HO3€MHOI MOBHM B YCHIH Ta
nuceMHil mpodeciifHiii Ta MXOCOOUCTICHIH KOMYHIKalii 3 ypaXyBaHHAM KOMYHIKaTHBHOI
cuTyallii Ta KOMYHIKQaTHBHOTO 3aBIaHHS BIAMOBITHO [0 €TUYHUX 1 MOpAJbHUX HOPM
MOBEIIHKH, IPUIHATUX B IHIIIOMOBHOMY CEPEIOBHUIIII.

IIporpamui pe3yibTaTi HABYAHHSA:

IIPH1. Biomeéopiooe OCHOBHI KOHIEMIl Ta MPUHIMIM TENaroriki 1 ICHUXOJOTiI;
6paxoeye B OCBITHbOMY IpOIIECI 3aKOHOMIPHOCTI PO3BHUTKY, BIKOBI1 Ta 1HINI 1HAWBIyaJibHI
0COOJIMBOCTI YUHIB.

IIPH2. /lemoncmpye BMIHHS HaBYaTH YYHIB JE€p’KaBHOI MOBOW; (GOpMyBaTH Ta
PO3BHMBATU X MOBHO-KOMYHIKaTUBHI YMIHHs 1 HABUYKU 3aC00aMM HaBYAJIbHOTO MPEIMETY Ta
IHTErpOBaHOI'O HAaBYAHHS.

IIPH3. Hasusae 1 ananizye METOAM IUICNIOKIIAAAaHHS, TUIAHYBAHHS Ta MPOEKTYBAHHS
IIPOLIECIB HABYaHHS 1 BUXOBAaHHS YYHIB HA OCHOBI KOMIIETEHTHICHOTO MIAXO/ly 3 YpaXyBaHHSAM
iX OCBITHIX NOTpeO; xnacughikye HopMu, METOAM 1 3acO0M HaBUAHHS HPEIAMETY B 3aKiajgax
3arajibHO1 CepeHbOI OCBITH.

IIPHA4. 30iticnioe nobip 1 3acmocogye cydacHi OCBITHI TEXHOJOTIl Ta METOIAMKH s
dopMyBaHHS TIPEIMETHUX KOMIIETEHTHOCTEH YUYHIB; KPUTHYHO OYiHIOE PE3yabTaThH ix
HaBYaHHS Ta €PEKTUBHICTb YPOKY.

IIPHS. Bubupac BinnoBiaHi (opMu Ta METOAM BUXOBAaHHS Y4YHIB HA YpOKax 1 B
No3aKJIacHiil po0oTi; ananizye TMHAMIKY OCOOMCTICHOTO PO3BUTKY YUHIB, guzHauac e(peKTUBHI
OUIIXA 1X MOTHBAIlil J0 CaMOPO3BHUTKY Ta CIPSAMYBaHHS Ha TIPOTpeC 1 JOCATHEHHS 3
ypaxyBaHHSIM 3/1I0HOCTEH Ta IHTEPECiB KOKHOTO 3 HUX.

IIPH6. Hazusae 1 nosicnioe MPUHLUIN MPOEKTYBAHHS IMCUXOJOTIYHO O€3MeYHOro i
KOM(OPTHOTO OCBITHBOTO CEPEJOBHINA 3 JOTPUMAHHSAM  BHMOI 3aKOHOIABCTBA ILOJIO
OXOpPOHHM JKUTTS 1 370pOB's Y4HIB (30KpeMa 3 0COOIMBUMH OCBITHIMH MOTpeOaMu), TEXHOJIOT11
310pOB’s30€pexeHHs MiJl 4Yac OCBITHBOTO TPOILECYy, CIOCOOM 3amoOiraHHs Ta HPOTHUIIT
OyJiHTY 1 HajaroJKeHHs e()eKTUBHOI CIIBIpalll 3 YUHSIMHU Ta X OaThKaMHU.

IIPH7. /lemoncmpye 3HaHHA OCHOB (YHJAaMEHTAJbHUX 1 TNPUKIATHUX HAyK
(BIAMOBITHO 1O MPEIMETHOI CIEIIadbHOCTI), onepye 0a30BUMH KaTETOpIIMH Ta MOHSATTIMHU



MpEeAMETHOT 00J1aCTi CIeiaIbHOCTI.

IIPHS. ['enepye obrpyHTOBaHI JYMKHU B rany3i npodeciiHuX 3HaHb SK 11 (paxiBiis,
TakK 1 IS IIMPOKOTO 3arajy Aep>KaBHOIO Ta 1HO3EMHOIO MOBaMH.

IIPHY. 3acmocosye cydacHi iHPpOpMaLiHHO-KOMYHIKAI[iiHI Ta UPPOBI TEXHOIOTIT y
npodeciitHii qiIbHOCTI.

IIPH10. /lemoncmpye BOMOMIHHS CyYaCHMMH TEXHOJIOTISIMUA TIOHIYKY HayKOBOL
iH(opMartii 1711 CaMOOCBITH Ta 3aCTOCYBaHHS 11 y MpodeCciiHIi TisITbHOCTI.

IPH11. Busense HaBUYKKM poOOTH B KOMAaH[I, ajanTailii Ta aii y HOBIi CHTYaIli,
NOsCHIOE HEOOXITHICTh 3a0€3MEYCHHS PIBHUX MOXKIJIMBOCTEH 1 JOTPUMAHHSA T€HIEPHOTO
napuTery y npodeciiiHiil TisIbHOCTI.

IIPH12. Awuanizye BiacHy NeAaroriyHy MiSIBHICTh Ta 11 pe3yibTaTH, 30ilCHIOE
00’€KTHBHY CaMOOIIIHKY 1 CAMOKOPEKIIif0 CBOIX MpodeciitHuX SKOCTEH.

IIPH13. /lemoncmpye 3HaHHS OCHOBHHX ITOJIOKEHb HOPMATHBHO-TIPABOBUX JOKYMEHTIB
o0 MpodeciiiHol  MisSUIBHOCTI, OOIPYHTOBYE HEOOXITHICTH BHKOPHCTaHHS IHCTPYMEHTIB
JIEMOKpPaTHYHOI TIPaBOBOi JAep)kaBU y MpodeciiiHii Ta TPOMaJChKIA JiSUTbHOCTI Ta TPUAHSATTS
pillIeHp Ha 3acaax MmoBary J0 Mpas 1 CBOOO JIFOAMHU B YKpaiHi.

IIPH 14. 3acmocoséye Ha TmpakTUIll 3HAHHS MPO JIHTBICTHYHI, IICHXOJIOT14HI,
JTUIAKTHYHI OCHOBM HAaBYaHHA 1HO3EMHOI MOBM 1 3apyODKHOI JiTepaTypu Ta UUISXU
dbopMyBaHHS KOMIIETEHTHOCTEH yUYHiB.

IPH 15. Bwumie ckiagatd KOHCIEKTH YPOKIB PI3HUX THINB, y TOMY YHCII IS
IPOBE/ICHHS Y TUCTAHLIHHOMY PEXUMI.

IIPH 16. O6upae neparoriudi TEXHOJOTI], METOIM i MPUAOMH HAaBYAaHHS, a TaKOXK
METOAM TECTYBAaHHS BIIMOBIIHO A0 LiJEH 1 3aBJjaHb HaBUAHHS 1 KOHTPOJIIO 3 ypaxyBaHHIM
KOHKPETHOTO NIeIaroriyHOr0 KOHTEKCTY.

IIPH 17. Oyintoe edekTUBHICTh HAaBYAIILHUX MaTepialiB Ta BMi€ aJanTyBaTH iX [0
KOHKPETHOT'O OCBITSIHCBKOTO KOHTEKCTY.

IIPH 18. Vwmie 3piiicHIOBaTH MDKKYIBTYpHY KOMYHIKAIIIO 1 JIOJIATU MDKKYJIBTYpHI
0ap’epu Ha OCHOBI 3HAHHS OCOOJMBOCTEH, IIHHOCTEH, BIACTUBUX KYJIbTYpaM KpaiH MOB, IO
BUBYAIOTHCSA, a TAaKOX 3HAHHA CBITOIJISAHUX 3acajl, MEHTAJIbHUX OCOOJIMBOCTEH Ta
OHTOJIOTIYHUX XapaKTEPUCTHK YKPATHCHKOI KYJIbTYPH.

IIPH 21. Jo6ooumb KOHKpETHMMH NpUKIAJaMH 3B’SI30K MDK PO3JiUIaMu
MOBO3HABCTBA 1 OJAMHUIIIMU PI3HUX PIBHIB CUCTEMH MOBHU, NOSCHIOE MOBHUM 1 MOBJICHHEBHI
marepiai, mie caM 1 Haguae YUHIB KOPUCTYBATUCS CIOBHUKAMU PI13HUX THUIIIB.

PH 22. Ananizye, xomemmye, pegepye 1 nepexnadac TEKCTH PI3HUX CTHIIB 1
TEMaTHUKH, IEMOHCTPYIOUHU JIEKCUYHY, [PaMaTUYHYy 1 CTUIICTUYHY KOMIETEHTHOCTI.

IIPH 23. Vmic KpuTUYHO OIpanbOBYBaTH JKepena 1 3JIHCHIOBATH CAMOCTIHHUI
HAYKOBHH MOIIIYK, Y TOMY YHMCJIi 1 3 BUKOPUCTAHHAM €MITIPUYHUX METO/IB.

IIPH 24. /lemoncmpye 31aTHICTh KPUTUYHO OLIIHIOBAaTH BITYM3HSHUI 1 3aKOPJAOHHUN
HAaBYAIbHUN JOCBiJl, BJIACHY HaBUajbHy Ta NpoQeciiHO-TOCTITHUIBKY iSIBHICTh 1
BUOYIOBYBATH CTPATETiI0 CAMOPO3BUTKY Ta MPo(eciiHOro caMOBIOCKOHATIEHHS.

2. CmpyKkmypa 0c6inHb020 KOMROHEeHmA.
Tabnuys 3 (Oenna popma)

HasBu 3MicTOBUX MOY.IiB i TEeM IIpakr. Cam. Popma
Yebor | Jlek. po6. | KoHc. | KOHTpOJIIO
0 / Bamm
3micToBuii Mmoayab 1. Background to language learning and teaching
Tema 1. The history of the English 4 2 - 2
teaching methodology.
Tema 2. New Ukrainian School. 6 2 4

JlepxaBHuit crangapt 6a30Boi
cepeHbOi OCBITH. 3aKOH YKpaiHH
IIpo nosny 3azanvhy cepeomio
oceimy.




Tema 3. Describing language: 9 2 2 4 1
grammar, lexis, phonology, and
functions.

T/2

Tema 4. Describing language 6 2 2 2
skills: reading and listening.

P3/K /2

Tema 5. Describing language 6 2 2 2
skills: speaking and writing.

NC/2

Tema 6. Teacher’s profile. 4 2 2
Rapport.

JC/2

Tema 7. Classroom management. 4 2 2

Tema 8. Error correction: effective 5 2 2 1
strategies.

T/2

Tema 9. Learner characteristics 6 2 2 2
and needs. Learning styles and
multiple intelligences.

P3/K 2

Pazom 3a Mmomynem 1 50 14 12 22 2

12

Mony/ibHa KOHTPOJIbHA podoTa 1

MKP 15

3micToBuii Moxyas 2. Lesson planning.

Tema 10. Approaches to language 5 2 2 1
teaching.

Tema 11. Presentation techniques 6 2 2 2
and introductory activities.

Jitel]
P3/K 2

Tema 12. Practice activities and 8 2 2 4
tasks for language and skills
development.

IC/
P3/K 2

Tema 13. Lesson planning: design, 7 2 2 2 1
staging, identifying and selecting
aims. Outcomes. Flipped
classroom

NC/2

Tema 14. Assessment techniques 5 2 2 1
and tools: general ideas and
specifics.

Tema 15. Formative assessment. 6 2 2 2
Summative assessment. Self-
assessment. Peer assessment.

AC /2

Tema 16. Remote learning and 5 2 2 1
teaching. Synchronous and
asynchronous learning.

Tema 17. Platforms, tools, and 4 2 2
applications to enrich classroom
and remote learning (Woodpecker
learning, Interactive boards: Padlet,
Mentimeter, Canva, Wordwall,
Quizlet)

P3/K /2

Tema 18. Textbooks and aids in 4 2 2
lesson planning.

IPC
PMI' /2

Pazom 3a Mmoymem 2 50 14 12 20 4

12

Monay/ibHA KOHTPOJIbHA PodoTa 2

MKP 15

3micToBuii moxyanb 3. Soft skills in the English classroom. Microteaching.

Tema 19. 21% century skills: their 4 2 - 2
development whilst learning and
teaching English. Bloom’s
taxonomy. Critical thinking and
problem-solving.

Tema 20. 21 century skills: 4 - 2 2

JIC/2




collaboration, communication,

creativity and imagination.

Tema 21. 21* century skills: 4 - 2 2 T/ PMI'2

personal development, leadership,

digital literacy.

Tema 22. Incorporating social and 5 2 2 1 JIC/PMI'

emotional learning in the English 2

lessons.

Tema 23. Microteaching: 7 2 4 1 P3/K/

vocabulary and grammar. PMI 2

Tema 24. Microteaching: reading. 6 2 4 P3/K/
PMI 2

Tema 25. Microteaching: listening.| 6 2 4 P3/K/
PMI 2

Tema 26. Microteaching: speaking.| 7 2 4 1 P3/K/
PMI 2

Tema 27. Microteaching: writing. 7 2 4 1 P3/K/
PMI 2

Pazom 3a Mmoymnem 3 50 2 16 28 4 16

Monay/ibHa KOHTPOJIbHA PodoTa 3 MKP 20

TepmiHoJIOTiYHHIA CJTIOBHHK 10

Beworo roqun / bagis 150 30 40 70 10 100

* Metomu xoutpomo*: JIC — muckycis, JIb — nebaru, T — tectu, P3/K — po3B’s3yBanHs
3amau/keiici, IPC — imguBimyamsHa poOorta 3m00yBaua ocith, PMIT — poGora B Mammx
rpynax, MKP/KP — MoxynbHa KOHTpOJIbHA poO0Ta/ KOHTPOJIbHA poOOTa, TOLIO.

Tabnauys 4 (3aouna ¢hopma)

Ha3zBu 3micToBHX MOAYJIIB i TeM IIpaxr. Cam. Popma
Ycebor | Jlek. pod. | Konc. | KoHTpOJIIO
0 / Baqm
3microBuii moxyss 1. Background to language learning and teaching
Tema 1. The history of the English 4 - - 4 -
teaching methodology.
Tema 2. New Ukrainian School. 7 - 2 4 1 JIC /PMI'/
Jlep>kaBHUM cTaHAapT 6a30BO1 P3/K 6
CepeHbOI OCBITU. 3aKOH YKpaiHU
IIpo noemny 3azanvuy cepeonio
oceimy.
Tema 3. Describing language: 5 - - 4 1
grammar, lexis, phonology, and
functions.
Tema 4. Describing language 7 2 - 4 1 P3/K/ b
skills: reading and listening.
Tema 5. Describing language 7 2 - 4 1 JAC /PMI"
skills: speaking and writing.
Tema 6. Teacher’s profile. 6 - 2 4 - JIC/6
Rapport.
Tema 7. Classroom management. 5 - - 4 1
Tema 8. Error correction: effective| 5 - - 4 1
strategies.
Tema 9. Learner characteristics 4 - - 4 -
and needs. Learning styles and
multiple intelligences.
Pazom 3a Mmomynem 1 50 4 4 36 6 12
MonyJ/ibHAa KOHTPOJIbHA podoTa 1 MKP 15




3micToBuii Moxy.ab 2. Lesson planning.

Tema 10. Approaches to language
teaching.

5

4

Tema 11. Presentation techniques
and introductory activities.

4

JAC/
PMI'/P3/K 6

Tema 12. Practice activities and
tasks for language and skills
development.

4

JIC / P3/K

Tema 13. Lesson planning: design,
staging, identifying and selecting
aims. Outcomes. Flipped
classroom

JIC /PMT 6

Tema 14. Assessment techniques
and tools: general ideas and
specifics.

Tema 15. Formative assessment.
Summative assessment. Self-
assessment. Peer assessment.

JC/ 1b

Tema 16. Remote learning and
teaching. Synchronous and
asynchronous learning.

Tema 17. Platforms, tools, and
applications to enrich classroom
and remote learning (Woodpecker
learning, Interactive boards: Padlet,
Mentimeter, Canva, Wordwall,
Quizlet)

Tema 18. Textbooks and aids in
lesson planning.

4

4

Pazom 3a moymem 2

50

4

4

36

6

12

Moay/ibHA KOHTPOJIbHA podoTa 2

MKP 15

3microBuii moayasn 3. Soft skills in the English classroom. Microteaching.

Tema 19. 21 century skills: their
development whilst learning and
teaching English. Bloom’s
taxonomy. Critical thinking and
problem-solving.

7

2

4

1

Tema 20. 21 century skills:
collaboration, communication,
creativity and imagination.

Tema 21. 21 century skills:
personal development, leadership,
digital literacy.

Tema 22. Incorporating social and
emotional learning in the English
lessons.

JAC/PMI!
5

Tema 23. Microteaching:
vocabulary and grammar.

Tema 24. Microteaching: reading.

P3/K/
PMI' 5

Tema 25. Microteaching: listening.

SN

Tema 26. Microteaching: speaking.

o

P3/K/
PMI 6

Tema 27. Microteaching: writing.

-

Pazom 3a Mmomymnem 3

50

36

16

MonyJ/ibHAa KOHTPOJIbHA podoTa 3

MKP 20




TepmiHoJIOTiYHUI CJTIOBHUK 10
Beworo roqus / baais 150 10 14 108 18 100

* Metomu xoutpomo*: JIC — auckycis, JIb — mebatu, T — tectu, P3/K — po3B’s3yBaHHS
3anau/kericis, [PC — innpuBigyansHa poboTa 3100yBaua ocBit, PMI™ — poboTa B Manux rpynax,
MKP/KP — moaynbpHa KOHTpOJIbHA pOOOTa/ KOHTPOJIBHA pOOOTA, TOIIO.

3. 3aeoanns ona camocmiiinozo onpaylo6aHHA

Ha camocriifHe ompaIifoBaHHsI BHHECEHO TEMH, SKi TMOTPEOYIOTH JOCIIAHUIIBKOTO
MONIYKY Ta PETPOCHEKTHBHOTO aHali3y 3/100yBadiB 3 METOI OUIBIN JIETAJIbHOTO PO3yMIHHS
OKpEMHUX AacIeKTiB IeJaroriYHuX TEXHOJOTIM Ta METOIMKM BHKJIAZaHHSA 1 HaBuaHHi y 3BO.
Po3poOka BracHUX MJIaHiB-KOHCHEKTIB J0 NMPAKTUYHUX 3aHATH 3 aHIJIHCHKOI MOBHU mependaydae
HiATOTOBKY ()parMeHTiB 3aHATH y pPEXHMiI MIKpDOHABYaHHA Ta OOTOBOPEHHS JOLIIBHOCTI
00paHuX BUIIB JISUITbHOCTI HA IPAKTUIHUX 3aHATTSX.

Tabnuys 5

Temu njs CaMOCTIiHHOI0 onmpamnrBaHHA

1. CamocrTiifHe ompaItoBaHHSI TCOPETUYHUX TEM:
1). Ways of increasing students’ motivation.

2). Getting feedback from students.

3). Competency-based learning.

4). Blended / Hybrid learning.

5). Artificial Intelligence and teaching English.
6). JlepxaBHMIA CTAaHIAPT MMOYATKOBOI OCBITH.

2. @opMyBaHHS METOAMYHOI KOMIIETEHTHOCTI TiJi Yac TMeperjsiay Bileo
npesentaniii  «TED Talks: Ideas Worth Spreading»: mnpocinyxoByBaHHS, aHai3
BUCJIOBIIIOBAaHb Ta KOMYHIKATUBHOI TOBEIIHKHM [OIMOBiJIa4iB, pO3pOOKa HaBYAIbHUX
MaTepiajiB, BHU3HAUEHHS aKTYaJbHOCTI TEMaTHKH, MPE3EHTallls] BJIACHOTO PO3YMIHHS
npobiaemMu, aHajdi3 BUKOPHCTAHUX Yy IMpEe3eHTalisX METOJIB Ta HpUHOMIB POOOTH 3i
3100yBa4amMu OCBITH.

- Rita Pierson “Every Kid Needs a Champion”
(https://www.ted.com/talks/rita_pierson_every kid_needs_a_champion)

- Joe Ruhl “Teaching Methods for Inspiring the Students of the Future”
(https://www.youtube.com/watch?v=UCFg9bcW7Bk&ab_channel=TEDxTalks)

- Sir Ken Robinson “Changing education paradigms”
(https://www.ted.com/talks/sir_ken_robinson_changing_education_paradigms)

- Sir Ken Robinson “Bring on the learning revolution!”
(https://www.ted.com/talks/sir_ken_robinson_bring_on_the_learning_revolution)

- Adora Svitak “What adults can learn from kids”
(https://www.ted.com/talks/adora_svitak_what_adults_can_learn_from_kids)

- Nick Fuhrman “The One Thing All Great Teachers Do”
(https://www.ted.com/talks/nick_fuhrman_the one_thing all great teachers do)

3.  Hamucanns ece, TBOPIB-pO3AYMiB Ha TEMH:
- Why Teaching does not Equal Learning?
- The Role of a Teacher in today’s education
- The Advantages and Disadvantages of Being a Teacher in the 21% Century
- The Role of Information Technologies in learning and teaching English (or other
foreign languages)
- Challenges of Modern Education

Metoan4Hi pekoMeHIalii 10 BUKOHAHHS 3aB/JIaHb VISl CAMOCTIIiHOT0 ONPAIIOBAHHS:

1. BukoHaHHs 3aBIaHb 37100yBa4aMH OCBITH 3JIIHCHIOETHCS 3 TOTPUMAHHSIM MPUHIIHITIB
aKaJeMi4HOi JOOpOYECHOCTI, HENPUHHATHOCTI CHUCYBAaHHs, BUKOPHCTAaHHS YYXHX i7ed Ta
JIyMOK Ta 3amoOiraHHsIM aKaJIeMIYHOMY IuiariaTy, (GOpMyBaHHSM aKaJeMIUYHUX IIHHOCTEH Ta



aKaJIeMIYHO1 KYJIbTYpH YCiX YIYaCHUKIB HABYAJIBHOTO MPOIIECY.

2. OmpamroBaHHs BieoMaTepialiB, TPOMOB BHU3HAYHUX OCOOMCTOCTEH, HaBUYaIbHUX
marepiaiiB (30kpema, y mpoaatky Woodpecker Learning, uu y YouTube) nependayae neranbHe
03HAMOMJICHHS 31 3MICTOBUM MaTepiaJioM 3 METOI0 MPpOaHaIi3yBaTH JOIIJIbHICTh BUKOPHCTAHUX
y Bijeomarepiasiax e Ta MeToAiB poOOTH MiA dYac MEeAaroriyHoi MPaKTUKH Yy 3aKiajgax
3arajbHO1 CEPEIHbOI OCBITH.

3. BukoHaHHs TBOPYMX 3aBJaHb, CTBOPCHHS BJIACHHX HAYaJIbHUX BiZICO NIPE3CHTAIIH Y1
IPOCKTIB, TOIIO BiOyBa€eThCS 3400yBauaMu y MeXaX TEMATHUKH, 10 BUBYAEThCS. OCHOBHUI
KpHUTEpiil 10 peamnizalii Takoro BUAY 3aBIAaHb — OPUTIHAIBHICTH 1/1€1, MOXKJIMBICTD 3aCTOCYBAaTH
BJIACHUU MPOAYKT y MpodeciiHii AiIBHOCTI, BIAMOBIAHICTh pO3POOKH IpUHITUIIAM (POPMYBaHHS
OCHOBHHX KJTFOUOBHX YMiHb 21 CTOMITTS.

IV. IHogiTuka oiHIOBAHHSA

VYci ydacHMKH OCBITHBOTO TMpoOIeCy 3000B’s3aHI JOTPUMYBATHCS BUMOT YHHHOTO
3akoHoNaBcTBa YKpainu, Craryry i IlpaBun BHyTpimHbOrO po3nopsaky BHY imeni Jleci
YKpaiHKd, HaBYaJIbHOI €TUKU Ta KOPIOPATHUBHOI KyJIbTYypH, TOJIEPAHTHO Ta 3 IIOBAror
CTaBUTHUCS JI0 BCIX YYAaCHHUKIB IPOIECY HAaBYaHHsI, IOTPUMYBATUCS Tpadiky HpoBeneHHS Ta
TEePMIHIB CKJIaJaHHA YCIX BHUAIB poOIT, mependadyeHux CHiIadycoM OCBITHHOI'O KOMITOHEHTA,
MOB1IOMJISITH BHKJIa/1a4a PO HOro 3MiHM, OyTH OpraHi30BaHUM i1 CyMJIIHHHM, HECTH OCOOHMCTY Ta
KOJICKTUBHY BiAMOBIIaNbHICTh, O€3 BaraHb 3BEPTATUCS 0 BUKIAJa4ya 3a KOHCYJIbTAILISIMU Y pa3i
noTpeou.

Ha mouarky BHBYEHHS OCBITHHOTO KOMIIOHEHTa BUKJIAJay O3HAHOMIIIOE 37100yBayiB 3
METOIO 1 3aBIaHHSMH OCBITHROTO KOMITIOHEHTA; BHJIAMH POOIT Ta KPUTEPIsIMH iX OILIHIOBAHHS; 3
MOJIITUKOIO OIIIHIOBAaHHS Ta TNEPECKIaZaHHsA; 3 OCOOJUBOCTAMH PEUTHHTOBOI CHCTEMH; 3
NOJITUKOIO  BiIBIAyBaHHS 3aHATh; 3 TNPUHOUNAMH  aKaJeMidHoi J00poYecHOCTi; 3
OCOOJIMBOCTSIMM OTPUMAaHHS PI3HUX BHUJIB OCBITH. 3100yBaui 3000B’s3aHi BiABIAYBaTH
MPAKTUYHI 3aHSATTS, JI¢ BOHU OTPUMYIOTh 0T 32 IOTOYHHIA KOHTPOJIb.

3a 00’ €KTUBHHX MPHUYMH, HAIPUKIIAJ, B yMOBaX KapaHTUHHUX 0OMexeHb abo kK XBOPOOU
3100yBavya (un 3700yBava 3 OCOOJIMBUMH IOTpebdamH), MpaleBialliTyBaHHS, MIDKHApOIHOIO
CTaXyBaHHS, 32 YMOBHM IMEBHUX CiMEHHMX OOCTaBMH TOIIO, 3100yBad MOXe OQGOPMUTH
IHAUBIIyalbHUM TUIaH 1 HABYaHHS y TAKOMY BHUMAJKY B1IOYBA€ETHCS 3a MOTOKEHUM TpadikoM 3
BUKOPHUCTAHHSAM TE€XHOJIOTiH AUCTAHLIHHOTO HAaBYaHHS BiAMOBITHO /10 [10105KEeHHS PO MOPSIOK
peainizanii mpaBa Ha akaASMIYHY MOOULIBHICTh YYACHHKIB OCBITHBOT'O IIpolecy BoJIMHCHEKOTO
HanioHansHoro vHiBepcutery BHY imeni Jleci YkpalHku.

OcBiTHI# MpoIeC Ta KOHTPOJIb MOTO PE3yJabTaTiB 3AIMCHIOETHCS 3TiHO 3 [loJI0KeHHIM
PO NOTOYHE Ta IMJCYMKOBE OIIHIOBAHHS 3HaHbL 3400yBadiB BHUIIOI OCBITH BOJIMHCHEKOIO
HAIllOHAJILHOI'0 YHIBEPCUTETY iMeHi Jleci YKpalHKU.

VYci BuAM HaBYANBHOI MiSUTBHOCTI 3700yBayiB OILIHIOIOTHCS MEBHOKO KUTBKICTIO OaliB.
KomrmiekcHa oliHKa 3HaHB 3MIACHIOETHCS BuKiIanadeM 3a 100-OampHoro mikanor. CymapHa
KUIBKICTh OaiiB, sIKy 3100yBau OTpUMYye NpHU CcKiIanaHHI MoaymiB 3a 100-0anbHOMO IIKaJolo,
BU3HAYa€ WOro TIJCYMKOBY OIIIHKY, SKa BIATOBIAAE: «BIIMIHHOY», «I00pe», «3aq0BIIBHO»,
«HE3aJI0BIILHO.

Tabnuys 6
IHoToYHMiA KOHTPOJIb IMincymkoBHii KOHTPOJIb
(max = 40 6aJ1iB) (max = 60 6aJ1iB) 3araibHa
3M 1 3M 2 3M3 Tepminono | MKP 1 MKP2 | MKP 3 KiJIbKiCTh
TIYHMIHA O0aniB
CJIOBHUK
12 12 16 10 15 15 20 100

IToTouHMii KOHTPOJb 3IMCHIOETHCS BUKJIAJaueéM Ha MPAKTUYHUX 3AHATTAX MPOTATOM
CeMecTpy.

MeTo0 MOTOYHOTO0 KOHTPOJII0 € MEepeBipka piBHSA 3HaHb 3700yBaya MpPH BUKOHAHHI
PI3HOTO BHIY 3aBJaHb Ha MPAKTHYHHUX 3aHATTAX. MakcHMMallbHa KUIBKICTH OalliB, SIKy MOXKE


https://ed.vnu.edu.ua/wp-content/uploads/2020/11/9_%D0%9F%D0%9E%D0%9B%D0%9E%D0%96_%D0%BF%D1%80%D0%BE_%D0%B0%D0%BA%D0%B0%D0%B4%D0%B5%D0%BC_%D0%BC%D0%BE%D0%B1i%D0%BB_%D0%BDi%D1%81%D1%82__%D0%B7i_%D0%B7%D0%BCi%D0%BD%D0%B0%D0%BC%D0%B8_%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2020/11/9_%D0%9F%D0%9E%D0%9B%D0%9E%D0%96_%D0%BF%D1%80%D0%BE_%D0%B0%D0%BA%D0%B0%D0%B4%D0%B5%D0%BC_%D0%BC%D0%BE%D0%B1i%D0%BB_%D0%BDi%D1%81%D1%82__%D0%B7i_%D0%B7%D0%BCi%D0%BD%D0%B0%D0%BC%D0%B8_%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2020/11/9_%D0%9F%D0%9E%D0%9B%D0%9E%D0%96_%D0%BF%D1%80%D0%BE_%D0%B0%D0%BA%D0%B0%D0%B4%D0%B5%D0%BC_%D0%BC%D0%BE%D0%B1i%D0%BB_%D0%BDi%D1%81%D1%82__%D0%B7i_%D0%B7%D0%BCi%D0%BD%D0%B0%D0%BC%D0%B8_%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2020/11/9_%D0%9F%D0%9E%D0%9B%D0%9E%D0%96_%D0%BF%D1%80%D0%BE_%D0%B0%D0%BA%D0%B0%D0%B4%D0%B5%D0%BC_%D0%BC%D0%BE%D0%B1i%D0%BB_%D0%BDi%D1%81%D1%82__%D0%B7i_%D0%B7%D0%BCi%D0%BD%D0%B0%D0%BC%D0%B8_%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2023/09/2023_Polozh_pro_otzin_%D0%A0%D0%B5%D0%B4_%D1%80%D0%B5%D0%B4%D0%9C%D0%95%D0%94.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2023/09/2023_Polozh_pro_otzin_%D0%A0%D0%B5%D0%B4_%D1%80%D0%B5%D0%B4%D0%9C%D0%95%D0%94.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2023/09/2023_Polozh_pro_otzin_%D0%A0%D0%B5%D0%B4_%D1%80%D0%B5%D0%B4%D0%9C%D0%95%D0%94.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2023/09/2023_Polozh_pro_otzin_%D0%A0%D0%B5%D0%B4_%D1%80%D0%B5%D0%B4%D0%9C%D0%95%D0%94.pdf

HaOpaTH CTYJEHT Ha KO)KHOMY MPAKTUYHOMY 3aHATTI — 2 0aiu, BiMOBIIHO 33 KOKEH 3MICTOBUMN
Monyib (3M) — 20 GautiB.

Kpumepii oyintosanna nigroToBKu 10 Ta BUKOHAHHS 3aBAaHb HA MPAKTUYHOMY 3aHSTTI
(0enna / 3aouna popma 3000ymms oceimu).

- 2 6anu | 5-6 6anie¢ — 3100yBay BUKOHYE 3aBJaHHSA y IOBHOMY 00CS3i, 3MICTOBHUI
KOMIIOHEHT BiJNOBiae yciM C(hOPMYJIbOBAaHUM TUTAHHIM, apryMEHTYE BIIACHY TOYKY 30DY,
MPOSIBIISiE TBOPYMM MiJIXiA 0 pO3B’SA3aHHA 3a/lay, 3aCTOCOBYE HOBITHI MPUHOMH Ta TEXHOJOTII,
NPOSIBIISIE BHUCOKHHM piBEHb OBOJIOAIHHA MAaTepiaioM 1 TEpMIiHOJOTI€l0, 3aCTOCOBYE M’SIKi
HaBHYKH TIiJ1 Yac poOOTH HA 3aHSATTI;

- L5 oana | 3-4 6anu — 3100yBa4 BUKOHYE 3aBJIaHHS Yy MMOBHOMY 00Cs3i, 3MICTOBHUI
KOMIIOHEHT BIJINOBIAAa€ yciM c(hOpPMYIbOBAHUM MUTAHHSM, MPOTE JOMYCKAE OKPEMi MOMUIIKH Y
mpoleci 1HTeprpeTalii marepiany; apryMeHTYe BJIAcHY TOYKY 30pYy y pO3B’s3aHHI 3ajad,
3aCTOCOBYE HOBITHI IPUHOMH Ta TEXHOJIOT1i, IPOSBISE TOCTATHHO BUCOKHI PIBEHb OBOJIOIHHS
MaTepiaJoM i TEPMIHOJIOTIEI0, 3ACTOCOBYE M’ sIKi HABUYKH i1 4aC poOOTH Ha 3aHATTI;

- 1 6an | 2-3 6anu — 3100yBauy BUKOHYE 3aBIaHHS y HEIMOBHOMY 0O0CS3i, 3MICTOBHUI
KOMITOHEHT YacTKOBO BINOBigae yCiM C(OPMYIbOBAaHUM MHTAHHSM, JOIYCKAE€ TOMHIKH Y
mpoleci iHTepmperalii MaTepiany; BOJIOJAI€ HEIOCTATHIMH HaBUYKaMU apryMEHTallii BJIAacHOT
TOYKH 30py Y PO3B’s3aHHI 3a/a4, 3aCTOCOBYE TPAAWLINHI MPUHAOMHU Ta TEXHOJIOTII, MPOSBIISIE
Cepe/HIi piBeHb OBOJIOAIHHS MaTepiaioM 1 TEPMIHOJIOTIEI0 Ta M’SIKUMH HAaBUYKAMH IIiJl 4ac
poOOTH HA 3aHATTI;

- 0,5 6ana | 1-2 6anu — 3100yBa4 BUKOHYE 3aBJaHHs y HEITOBHOMY 00Cs3i, 3MiCTOBUI
KOMITOHCHT YacTKOBO a00 Maiike He BIIIMOBIAA€ yciM CHOPMYILOBAHUM IMMHUTAHHSIM, JOITYCKAE
MOMMJIKH y TIPOLIEC] iHTepIpeTalii MaTepiainy; BOJO/i€ MOYaTKOBUMHU HABUYKAMHU apryMeHTaIlil
BJIACHOTO MIAXOMY y PO3B’S3aHHI 3ajad, 3aCTOCOBYE TPAAWLINAHI NPUHAOMH Ta TEXHOJIOTII,
MIPOSIBJISIE HU3BKUI PIBEHHb OBOJIOAIHHS MaTepiajoM, TEPMIHOJIOTIE€0 Ta M’ IKMMHU HaBHYKaMH ITi]T
yac poOOTH Ha 3aHATTI.

IMincymMKkoBHii KOHTPOJIb 3IHCHIOETHCS BUKJIaJa4eM 1 MOXKE MPOBOAMTUCH JIUIIE OJUH
pa3. BiicyTHicTh cTyieHTa Ha MOYJIbHIM KOHTPONBHIHM poOoTi omiHtoeThes y 0 6amniB. [ToBTOpHE
CKJIQIaHHSA MOJYJIHHOTO KOHTPOIIIO JIsl CTYACHTa MOXKIIMBE 32 YMOBU Horo BifcyTHocTi Ha MKP
3 TOBaXXHOT MPUYMHHU Ta MPOBOJAMTHCS BIAMOBIAHO 10 rpadiky, 3aTBEpIKEHOro Kadeaporo
NPaKTUKU aHIIiHcbKoT MOBH. IlizcymkoBuil KOHTpOb ckianaerbes 3 TectoBux MKP y 3M1 Ta
3M2, MKP3 y ¢opmi miIroToBKu Ta 3aXUCTy PO3TOPHYTOrO IUIAHY-KOHCHEKTY 3 aHIJIHCHKOI
MoBH y 33CO Ta TepMiHOJIOTIYHOTO CIIOBHHUKA, KU 37100yBay OCBITH CKJIaa€ 1HAUBIIYyallbHO
BIJIOBIAHO 0 Tpadika MpoBEAEHHS KOHCY/IbTAllli BUKIJIaaya.

Sxmo migcymkoBa oliHka (0angM) 3 OCBITHROTO KOMIIOHEHTa SIK CyMa MiICYMKOBHUX
MOJAYJIBHUX OI[IHOK CTaHOBUTH HE MEHIIE SK 75 GaiiB, TO, 3a 3roJ010 3/7100yBada OCBITH, BOHA
Moke OyTH 3apaxoBaHa sK mijcymMKkoBa oifiHka 3 OK. IcnuT ckimagaeTrbes y BHMAIKY, SKIIO
3100yBa4 OCBITH Oaka€ MiJBUIIUTH PEUTHHT. Y 1IbOMY BUIAJKy Oanu, HaOpaH1 3100yBadueM 3a
pe3ynbTaTaMi MOAYJIbHUX KOHTPOJIBHUX POOIT, aHYTIOIOTHCS.

MaxkcumanbHa KUTbKICTh OaltiB 32 MOTOYHUI KOHTPOIH - 40, 3a miacyMkoBuii - 60.

Icnur npoBoauThecs y ¢opMmi ycHOro oOmHMTyBaHHS 3 TeMaTuku cunadycy OK,
TEPMIHOJIOTIYHOTO CIIOBHUKA Ta MIATOTOBKH (PparMeHTa ypoky aHriiicbkoi Mo y 33CO.

Opranizamis Kypcy «MeToinka HaBYaHHS aHTITIIHCHhKOT MOBWY JO3BOJISIE BITPOBA/KEHHS B
OCBITHIH TpoLIEC €JEMEHTIB JyaJbHOI OCBITH. 3100yBay MOK€ IO€IHYBATH HAaBYaHHA B
YVHIBEPCUTETI 3 HAaBYaHHAM Ha poOOYOMY MicClll y 3aKjiajil OCBITH, Ha IPUBATHUX Ta JEpPKaBHUX
HiANPHEMCTBAX, IO peaji3yloTh MDKHApPOJHY [isbHICTH, 1€ HaO0yBae HEOOXiJHI 3HAHHS,
KOMIIETEHTHOCTI 3 TeM (MOAYNiB), mepeadauyeHuX cuiadycoM Kypcey, SKI OLIHIOIOTHCS
npencraBHukamu IlianpueMcTBa (HacTaBHHKaMu) Ta BHUKJIaJadeM YHiBepcuteTy. Jlerani mo/o
peamizariii eJIeMEeHTIB AyaldbHOI OCBITH TIOJAHO 3a MOCWUJIAHHSM [l0JIOKEHHS MpPO MiITOTOBKY
3100yBayiB OCBITH y BoJMHCBKOMY HalliOHaJbHOMY YHiBepcuTeTi iMeHi Jleci Ykpainku 3
BUKOPHUCTAHHSAM €JIEMEHTIB JIyaJbHOT POPMH 3100YTTS OCBITH.

IMosiTuka BHKJaAaYa 1OA0 BiABiAyBaHHA Ta TepMiHIB 31a4i 3aBAaHb Ta
nepecKjaa aHHA.
BiaBigyBaHHs 3aHATE € 000B’SI3KOBUM. SIKIIO 37100yBad BUIIO1 OCBITH MPOITYCTHB 3aHATTS


https://ed.vnu.edu.ua/wp-content/uploads/2023/09/2023_%D0%9F%D0%BE%D0%BB%D0%BE%D0%B6%D0%B5%D0%BD%D0%BD%D1%8F_%D0%BF%D1%80%D0%BE_%D0%B4%D1%83%D0%B0%D0%BB_%D0%BD%D1%83_%D0%BE%D1%81%D0%B2i%D1%82%D1%83_%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2023/09/2023_%D0%9F%D0%BE%D0%BB%D0%BE%D0%B6%D0%B5%D0%BD%D0%BD%D1%8F_%D0%BF%D1%80%D0%BE_%D0%B4%D1%83%D0%B0%D0%BB_%D0%BD%D1%83_%D0%BE%D1%81%D0%B2i%D1%82%D1%83_%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2023/09/2023_%D0%9F%D0%BE%D0%BB%D0%BE%D0%B6%D0%B5%D0%BD%D0%BD%D1%8F_%D0%BF%D1%80%D0%BE_%D0%B4%D1%83%D0%B0%D0%BB_%D0%BD%D1%83_%D0%BE%D1%81%D0%B2i%D1%82%D1%83_%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2023/09/2023_%D0%9F%D0%BE%D0%BB%D0%BE%D0%B6%D0%B5%D0%BD%D0%BD%D1%8F_%D0%BF%D1%80%D0%BE_%D0%B4%D1%83%D0%B0%D0%BB_%D0%BD%D1%83_%D0%BE%D1%81%D0%B2i%D1%82%D1%83_%D1%80%D0%B5%D0%B4.pdf

(3 MOBa)XHOI MPUYMHK) HOMY JTO3BOJICHO BIAMPAIIOBATH HEOOXITHUI MaTepial 3a MOMepeIHbOI0
JIOMOBJICHICTIO 3 BHKJIagaueM. Skiio 3100yBay BUIOI OCBITH 3 MOBAXHOI MPUYMHU HE BUKOHAB
HEOOXiHI 3aBJIaHHS BUACHO, HOMY JTO3BOJICHO JIOOIPAIIOBATH IIEBHUI MaTepiall Ta CKJIACTH HOTO
BUKJIAJ]au€Bl BIAMOBIMHO 10 Tpadika KOHCYJbTAIi, 3aTBEPKEHOrO  Kadeaporo NpaKTHKH
AHIITIACHKOT MOBH.

[lepecknamanns Oynp-sIKMX BHIIB  poOiT, mependadeHnx CuiIabycoM — OCBITHBOTO
KOMIIOHCHTa, 3 METOK IIiIBUIICHHS ITJICYMKOBOI MOJYJIBbHOI OIIIHKA HE JI03BOJISETHCS.
3aboproBaHicTh i3 MOy MOBHHHA OYTH JIKBIZIOBaHA 3700yBayeM y I03aayAUTOPHUM Yac 0
MOYaTKy IMJICYMKOBOTO KOHTPOJK 3 HAacTymHoro wMonyis. KiHneBud TepMiH JTiKBifamii
3a00proBaHOCTI 3 MOAYJILHOTO KOHTPOJIFO OOMEXKYETHCS TOYATKOM 3aTIKOBO-€K3aMEHAITIIHOT cecii.

IoJsiTuka 010 aKaAeMiYHOI 100PO4YeCHOCTI

[Tix yac BuByeHHs1 OK «MeToMka HaBYaHHS aHTJIIHCHKOI MOBHY 3/100yBadi BUIIIOT OCBITH
MOBHMHHI KEepyBaTUCS NPUHIMIIAMU aKaJAeMiuHOi J10OpoYecHOCTi (AeTaabHO 3a MOKIUKAHHSIM:
Kogekc akanemiuHoi go06podecHocTi BOIMHCHKOrO HallioHANIbHOrO YHiBepcuTeTy imeHi Jleci
YkpaiHku) Ta BHUKOHYBaTH MependadeHi MpOorpaMord TBOpYI 3aBIaHHS (JOMOBiMi, TBOPH-
PO3JIyMH, TBOPU-OIUCH, IPOMOBH TOLIO) Ta PO3POOIIATH IJIAHU-KOHCHEKTH YPOKIB CAMOCTIHHO.
BusiBiieHHs 0O3HaK akaJeMidyHOI HEIOOpPOUYECHOCTI B MUCHMOBINM poOOTi 3700yBaya € MiJCTaBOIO
JU1A 11 He3apaxyBaHHHS BUKJIa1a4ueM.

3a yMOBM BHWHHKHEHHS KOH(IIKTHUX CHTyalid, 3700yBad OCBITH Ta BHKJIaaa4y
KepyroThbest [107105%KeHHIM PO MOPSIOK 1 TPOIeAYPU BUPIilIeHHS KOHMIIKTHUX cutyaliil y BHY
imeni Jleci Ykpainku, myHKT 5 «BperymoBanHs KOH(IIIKTIB y HABYAJIbHOMY MTPOIECI».

MogiTnka 1moOA0 BU3HAHHA pe3yJbTaTiB HABYAHHS, OTPUMAHHX Yy (opMaibHiii,
HeopMasbHill Ta / 260 iH(popMaTbHI OCBITI.

[lin vac BuBuYeHHS Kypcy «MeToaWKa HABYaHHS AaHIITIMCHKOI MOBH», BHU3HAIOTHCS
pe3ynbTaTH HaBYaHHS, OoTpuMaHi B HedopmanpHid OCBiTI (TpodeciiiHi Kypcu/TpeHiHTH,
OHJIAH-OCBITA, CTaXXyBAaHHS TOIIO), SKIi 32 TEMAaTUKOIO, OOCSITOM BHBYCHHS Ta 3MiCTOM
BIJIMOBIAIOTh KypCy «AHIJIiICbka MOBa» K B LIJIOMY, TaK 1 HOro oKpeMHMM MOIyJsSM, TeMi
(Temam), mo nependadeHi nuM cuiaabycoM. BusHaHHS pe3ynbTaTiB HaBYaHHSA, OTPUMAHUX Yy
HeopMalbHIM OCBITI, BiZIOyBa€ThCS B CEMECTpi, L0 MEpeAye CEeMeCTpy MOYaTKy BHUBUEHHS
OCBITHBOI'O KOMITIOHEHTa, abo mia yac BuBueHHs OK, ane He miznime 01 rpyaHs, BpaxoBylouu
HMOBIpPHICTh HEMIATBEpKEHHs 37100yBayeM pe3ynbTaTiB Takoro HaByaHHsA. Jleram 1mono
IPOIIETyPH 3apaxyBaHHS PE3yJbTAaTIB PETYIOIOThCS [10JI0KEHHSIM PO BU3HAHHS PE3YIIbTATiB
HaBYaHHs, OTpUMaHUX y QopmanbHiid, HedopManbHiil Ta/abo iHpopmanbHiii ocBiTi BHY iMeHi
Jleci YkpaiHku.

PexomennoBanuii nepeJiik miaargopm, siki HaJarOTh OCBITHI OCIYTH 3 (OpMyBaHHS Ta
PO3BUTKY MeTO)lI/I‘-IHO'f KOMIIETEHTHOCT]I BUUTEINIB 1HO3EMHHUX MOB, aHTIIHCHKOT 30KpeMa:

British Council https://www.teachingenglish.org.uk/training

American Councils for International Education https://americancouncils.org.ua/en/

Regional English Language Office https://ua.usembassy.gov/education-culture/regional-
english-language-office/

The Open University https://www.open.edu/openlearn/free-courses/full-catalogue

Massive Open Online Courses (MOOCs) https://www.mooc.org/

TESOL-Ukraine http://www.tesol-ukraine.com/

Prometheus https://prometheus.org.ua/

Ocgiropis https://osvitoria.org/

JMoaaTkoBi 06aam. 3 METOIO CTUMYIIOBaHHS IONIYKOBO-IOCHITHUIBKOI Ta HayKOBOI
JISUTBHOCTI 3700yBadyaM OCBITH, SIKI Opajid ydacTb y poOOTI KOH(EpeHIi#, Kpyriaux CTOJiB,
3aciJaHHAX MPOOJEMHUX Tpyl, B OJIIMIIALaX, KOHKypcaX CTYIEHTCHKMX HayKOBHX pOOIT,
HiATOTOBIIl HAYKOBUX NyOJiKaliii TOmO W JOCAIIM 3HAYHUX pE3yJbTaTiB, MoOXe OyTH
IPUCYIKEHO JA0AaTKoBl (OOHYCHI) Oanu, sKI 3apaXxOBYIOThCS $K pPE3yJbTaTH IOTOYHOTO
koHTpoio 3 OK. V Bunazky, skmio 3100yBayi MaloTh OIyOIiKOBaHi Te3u KoH(epeHuii, ¢paxosi
yu HedaxoBi CTATTI B YKPAiHCHKUX Ta/a00 3apyOiKHUX HAYKOBHX BHIAHHAX 1 iX mpoOiemaThka


https://ra.vnu.edu.ua/akademichna_dobrochesnist/kodeks_akademichnoi_dobrochesnosti/
https://ra.vnu.edu.ua/akademichna_dobrochesnist/kodeks_akademichnoi_dobrochesnosti/
http://surl.li/cugqvn
http://surl.li/cugqvn
https://ed.vnu.edu.ua/wp-content/uploads/2022/08/2022_%D0%92%D0%B8%D0%B7%D0%BD%D0%B0%D0%BD%D0%BD%D1%8F_%D1%80%D0%B5%D0%B7%D1%83%D0%BB_%D1%82%D0%B0%D1%82i%D0%B2_%D0%92%D0%9D%D0%A3_i%D0%BC._%D0%9B.%D0%A3._%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2022/08/2022_%D0%92%D0%B8%D0%B7%D0%BD%D0%B0%D0%BD%D0%BD%D1%8F_%D1%80%D0%B5%D0%B7%D1%83%D0%BB_%D1%82%D0%B0%D1%82i%D0%B2_%D0%92%D0%9D%D0%A3_i%D0%BC._%D0%9B.%D0%A3._%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2022/08/2022_%D0%92%D0%B8%D0%B7%D0%BD%D0%B0%D0%BD%D0%BD%D1%8F_%D1%80%D0%B5%D0%B7%D1%83%D0%BB_%D1%82%D0%B0%D1%82i%D0%B2_%D0%92%D0%9D%D0%A3_i%D0%BC._%D0%9B.%D0%A3._%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2022/08/2022_%D0%92%D0%B8%D0%B7%D0%BD%D0%B0%D0%BD%D0%BD%D1%8F_%D1%80%D0%B5%D0%B7%D1%83%D0%BB_%D1%82%D0%B0%D1%82i%D0%B2_%D0%92%D0%9D%D0%A3_i%D0%BC._%D0%9B.%D0%A3._%D1%80%D0%B5%D0%B4.pdf
https://www.teachingenglish.org.uk/training
https://americancouncils.org.ua/en/
https://ua.usembassy.gov/education-culture/regional-english-language-office/
https://ua.usembassy.gov/education-culture/regional-english-language-office/
https://www.open.edu/openlearn/free-courses/full-catalogue
https://www.mooc.org/
http://www.tesol-ukraine.com/
https://prometheus.org.ua/
https://osvitoria.org/

BiamoBimae Ttemarumi OK 3rigHo 3 cuinabycom, 3100yBad OTpUMY€E JOAATKOBI Oamu 10
notoyHoro KoHTpomo 3a OK: 3 Ganm — 3a Te3u momoBini / HedaxoBy CTarTio; 5 OaniB — 3a
¢daxoBy crartio. [Ipu mboMy 3arajgbHa KiJIbKICTh OaJIiB, III0 BHOCUTHCS JI0 BIJIOMOCTI 32 TOTOYHY
pobory, y Bunaaky OK, ne nependaueHo ek3ameH, He Moxke niepeBuiyBatu 40.

IlIkana oniHBaHHsA (icnuT)

Tabnuys 7
Owinka B Ouinka 3a mxamnoro ECTS
oajax Jlinrepicruuna ominka OlLliHKA NOSICHEHHS
90 - 100 BigminaO A BIIMIHHE BUKOHAHHS
82 -89 Hyxe nobpe B BHIIIEC CEPETHHOTO PIBHS
75-81 Jlobpe C 3araJioM xopoiia pooora
67 -74 3a10BUILHO D HEIOTr'aHO
60 - 66 JlocraTHb0 E BUKOHAHTA BmHOBma.e
MIHIMQJILBHUM KPUTEPIsSIM
1-59 Hes3agoBuipHO Fx HEOOX1JIHE TepeCcKIagaHHs

V. IlincymMKoBHii KOHTPOJIb
[TincyMKOBHIA KOHTPOJIb MPOBOAUTECS Y (HOPMI YCHOTO €K3aMEHY.

Opi€HTOBHI MUTAHHA HA eK3aMeH

1. The history of the English teaching methodology.

2. New Ukrainian School. epxaBuuii cranmapt 0a30BOi cepeaHbOi OCBITH. 3aKOH
VYkpainu [Ipo moBHY 3araabHy CEpPEIHIO OCBITY.

3. Jep)kaBHHUI CTaHAAPT MMOYATKOBOI OCBITH.
4. Describing language: grammar, lexis, phonology, and functions.

5. Describing language skills: reading and listening. Methods of teaching receptive
skills.

6. Describing language skills: speaking and writing. Methods of teaching productive
skills.

7. Methods of teaching the English grammar.
8. Methods of teaching vocabulary. Gamification.

9. Teacher’s profile. Rapport. Ways of creating positive learning atmosphere in the
classroom.

10. Teaching styles: authoritative, liberal and democratic. Their advantages and
disadvantages.

11. Classroom management. Use of gestures. Eliciting. Seating. Group / pair work.
12. Error correction: effective strategies. Types of errors.

13. Learner characteristics and needs. Learning styles and multiple intelligences.
14. Approaches to language teaching. PPP. Task-based learning. Test-Teach-Test.
15. Presentation techniques and introductory activities.

16. Practice activities and tasks for language and skills development.

17. Lesson planning: design, staging, identifying and selecting aims. Outcomes. Flipped
classroom

18. Assessment techniques and tools: general ideas and specifics.
19. Formative assessment. Summative assessment. Self-assessment. Peer assessment.
20. Remote learning and teaching. Synchronous and asynchronous learning.

21. Platforms, tools, and applications to enrich classroom and remote learning
(Woodpecker learning, Interactive boards: Padlet, Mentimeter, Canva, Wordwall,
Quizlet)




22. Textbooks and aids in lesson planning. Visual aids.
23. Warming-up activities. lce-breakers.
24. 21st century skills: their development whilst learning and teaching English.

25. Bloom’s taxonomy. Critical thinking and problem-solving.
26. 21st century skills: collaboration and communication.
27. 21st century skills: creativity and imagination.

28. 21st century skills: personal development, leadership, digital literacy.
29. Incorporating social and emotional learning in the English lessons.
30. Ways of increasing students’ motivation.

TepMiHOIOTIYHUH CJIOBHUK

GLOSSARY OF ENGLISH LANGUAGE TEACHING (ELT) TERMINOLOGY
Accuracy The use of correct forms of grammar, vocabulary, spelling and pronunciation. In an accuracy activity, teachers and
learners typically focus on using and producing language correctly. See fluency.
Achievement test: see test.
Acknowledge To show that you have seen or understood something, e.g. the teacher acknowledged the learner’s answer with a
gesture.
Acquisition noun, acquire verb To learn a language without studying it, just by hearing and/or reading and then using it. This is the
way people usually learn their first language.
Action rhyme A classroom activity using a rhyme which learners perform with accompanying actions. See Listen and
do/make/draw.
Activate previous knowledge To get learners to think about and to say what they know about a topic. Teachers activate learners’
previous knowledge when they are preparing learners to read or listen to a text. Research has demonstrated that when learners’
previous knowledge is activated, reading and listening comprehension is increased. See arouse, generate, stimulate interest.
Active role When learners think about their own learning and what their own needs are and try to help themselves learn more, they
are taking an active role.
Activity-based learning A way of learning by doing activities. The rules of language used in the activity are looked at either after
the activity or not at all.
Activity book: see book.
Adapt (material) To change a text or other material, so that it is suitable to use with a particular class.
Aids Aids are the things that a teacher uses in a class, e.g. handouts, pictures, flashcards. When teachers plan lessons they think about
what aids they will need. See visual aid.
Aim What the teacher wants to achieve in the lesson or in the course.
The main aim is the most important aim, e.g. the teacher’s main aim in a lesson could be to teach the present perfect or develop
listening skills.
A stage aim is the aim or purpose of a stage, step or short section of a lesson, e.g. to provide controlled practice of the present perfect
or to develop listening for gist.
A subsidiary aim is the secondary focus of the lesson, less important than the main aim. It could be the language or skills learners
must be able to use in order to achieve the main aim of the lesson or a skill or language area which is practised while focusing on the
main aim.
A personal aim is what the teacher would like to improve in his/her teaching, e.g. to reduce the time | spend writing on the
whiteboard
Arouse, generate, stimulate interest To get learners interested in a task or topic. See activate previous knowledge.
Art and craft activity noun A classroom activity in which learners make something with their hands, such as an origami animal or a
mini-book. Learners often follow instructions from a teacher or a coursebook in order to make the item.
Assessment noun, assess verb To discover, judge, test or form an opinion on learners’ ability, proficiency or progress either formally
or informally.
Continuous assessment A type of testing which is different from a final examination. Some or all of the work that learners do during
a course is considered by the teacher on a regular basis and contributes to the final grade given to learners. It may also include regular
monitoring of classroom performance and contribution.
Diagnostic assessment A type of testing aimed at identifying — diagnosing — aspects of language and skills where learners have
weaknesses (or strengths) which subsequently informs the teachers’ future lesson planning. See teacher roles.
Formal assessment When a teacher judges learners’ work through a test and then gives a formal report or grade to learners, to say
how successful or unsuccessful they have been.
Formative assessment When a teacher uses information on learners’ progress during a course to adapt their teaching and/or to give
learners feedback on their learning.
Informal assessment When a teacher decides whether a learner is doing well or not, or whether a course is successful or not, by
observing learners rather than setting a test or writing an official report or giving a grade.
Peer assessment When learners give feedback on each other’s language, work, learning strategies, performance.



Performance assessment Typically this involves observation of classroom performance to assess how well learners express
themselves during specific tasks by checking performance against criteria. Teachers can evaluate if learners achieved the purpose of
the task.

Portfolio assessment This is a type of formative assessment and also continuous assessment. It consists of a collection of learners’
work done over a course or a year which shows evidence of development of their language skills.

Self-assessment When learners decide for themselves how good they think their progress or language use is.

Summative assessment A type of assessment done at the end of a course where the focus is on learners receiving a grade for their
work rather than receiving feedback on their progress.

Assessment chart/Assessment profile A chart designed by the teacher and used for diagnostic purposes. The chart includes learners’
names and assessment criteria. The teacher uses it to monitor and record comments on learners’ progress and achievement in English.
The comments are based on observation of learners working during class time, and/or on samples of written work done for
homework. See chart, pupil profile chart.

Assessment criteria The qualities against which a learner’s performance is judged for assessment. For example, assessment criteria
for judging learners’ writing may be: accuracy of grammar, use of vocabulary, spelling and punctuation, organisation of ideas.
Assumptions When teachers think about what they believe their learners will or will not know or how they will behave in a
particular lesson. For example, a teacher plans to teach the present simple using the context of jobs and daily routines. The teacher
may make the assumption that learners will know basic job vocabulary and so knows s/he will not need to spend time in the lesson
presenting these words.

Attention span How long a learner is able to concentrate at any one time.

Attention spread Attention spread relates to when and how teachers give equal attention to all of the learners in the class. This can
involve encouraging quieter learners to participate and ensuring that more enthusiastic learners do not dominate.

Authentic material Written or spoken texts which a first language speaker might read or listen to. They may be taken from
newspapers, radio etc. The language in the texts is not adapted or made easier for learners or the language learning process.
Back-channeling When a listener signals understanding, surprise, agreement etc. to a speaker as the speaker is speaking.

Block A small piece of wood with straight sides: Some teachers give learners coloured blocks for use in listen and make activities.
Board game A game played by two or more players on a board using dice. Players throw the dice and move around squares on the
board. By writing different instructions in the squares, teachers can use board games for controlled language practice or oral fluency,
e.g. when a learner lands on a square, they say a daily routine using the present simple.

Book

An activity book or workbook contains extra practice activities and is often used for homework. It usually accompanies a
coursebook.

A coursebook or textbook is used regularly by learners in the class. It generally contains grammar, vocabulary and skills work and
follows a syllabus. A coursebook unit is a chapter of a coursebook.

A teacher’s book accompanies the coursebook, and contains teaching ideas, audio scripts and answers to coursebook activities.
Brainstorm noun + verb To think of ideas (usually quickly) about a topic (often noting these down). This is often done as
preparation before a writing or speaking activity.

‘Can-do’ statements Sentences that describe language learners’ language use or an aspect of it on a scale of proficiency, e.g. This
learner CAN express simple opinions or requirements in a familiar context.

Categorisation noun, categorise verb, category noun To put things into the group (category) to which they belong. For example,
learners might categorise a list of different foods into groups (categories) such as fruit and vegetables.

Chant noun + verb To repeat a phrase, sentence, rhyme, verse, poem or song, usually with others, in a regular rhythm.

Chart noun Information in the form of diagrams, lists or drawings often placed on the classroom wall for learners to refer to.
Common examples are lists of irregular verb forms or drawings illustrating the meanings of prepositions.

Checklist noun A list of things that a learner or teacher needs to focus on or consider. Examples could include assessment checklist,
resources checklist, lesson planning checklist.

Chunk Any pair or group of words commonly found together or near one another, e.g. phrasal verbs, idioms, collocations, fixed
expressions.

Clarify verb, clarification noun 1. To make clear what you mean. 2. Clarify language. When teachers focus on form, meaning and
pronunciation to help learners understand the use and rules of target language. See ask for clarification.

Class, learner profile A description of the learners and information related to their learning, including their age, ability, strengths
and weaknesses in language and skills.

Classroom management The strategies used by a teacher to organise the classroom, the learning and the learners, such as seating
arrangements, different types of activities, teacher roles and interaction patterns.

Closed question A question which leads to a yes/no answer or another very short response, e.g. Did you come to school by bus? Yes.
What did you have for breakfast? Toast. See open question.

Cloze test A task-type in which learners read a text with missing words and try to work out what the missing words are. The missing
words are removed regularly from the text, e.g. every seventh word. A cloze test is used for testing reading ability or general
language use. It is different from a gap-fill activity, which can focus on practising or testing a specific language point. See gap-fill.
Clue A piece of information that helps someone to find the answer to a problem, e.g. a teacher could give the first letter of a word
she is trying to elicit as a clue to learners to help them find the word.

Cognitive (processes) The mental processes involved in thinking, understanding and learning.

Coherence noun, coherent adjective When ideas in a spoken or written text fit together clearly and smoothly, and so are logical and
make sense to the listener or reader.

Cohesion noun, cohesive adjective The way spoken or written texts are joined together with logical grammar or lexis, e.g.
conjunctions (Firstly, secondly), lexical sets, referring words (it, them, this). Cohesive device A feature in a text which provides



cohesion, e.g. use of topic-related vocabulary throughout a text, of sequencing words (then, next, after that etc.), of referencing words
(pronouns — he, him, etc.), of conjunctions (however, although etc.).

Collaborate verb, collaborative adjective To work together. Learners often collaborate in class when carrying out tasks, which
typically involves planning, creating, discussing, evaluating etc.

Collocation noun, collocate verb, Words which are regularly used together. The relation between the words may be grammatical, for
example when certain verbs/adjectives collocate with particular prepositions, e.g. depend on, good at or when a verb like make or do
collocates with a noun, e.g. do the shopping, make a plan. Collocations may also be lexical when two content words are regularly
used together, e.g. We went the wrong way NOT We went the incorrect way.

Colloquial Language normally used in informal conversation but not in formal speech or writing, e.g. Give Gran a ring, OK?
Communicative activity A classroom activity in which learners need to talk or write to one another to complete the activity.
Communicative approaches A way of teaching and practising language which is based on the principle that learning a language
successfully involves communication rather than just memorising a series of rules. Teachers try to focus on meaningful
communication, rather than focusing on accuracy and correcting mistakes. See Grammar-Translation method.

Concept questions, concept checking A concept question is a question asked by the teacher to make sure that a learner has
understood the meaning of new language, e.g. Teaching the new grammatical structure ‘used to’, using the example — He used to live
in Paris. Concept question — Does he live in Paris now? Answer — No. Concept checking is the technique of asking concept questions
or using other techniques to check that learners have understood a new structure or item of lexis.

Content and Language Integrated Learning (CLIL) An approach in which a foreign language is used as a tool in the learning of a
non-language subject in which both language and the subject have a joint role.

Content-based instruction, content-based learning An approach to teaching, traditionally associated with the US, in which non-
native speakers, often from minority language groups, are learning the target language to enable them to integrate into mainstream
classes.

Content word A word which carries the main meaning; often contrasted with ‘function words” which mainly perform a grammatical
function and carry little meaning e.g. in the sentence ¢ The postman was carrying a very big bag.” the content words are postman,
carrying, very, big, bag. Content words are usually nouns, verbs, adjectives or adverbs. See function word.

Convey meaning To express or communicate meaning. Teachers focus on conveying meaning when they present new language.
Co-operation noun, co-operate verb, co-operative adjective Working together and helping each other. In some group work activities
learners co-operate to find the answer or solve a problem.

Correction

Echo correction - When learners make a mistake, the teacher repeats the mistake with rising intonation encouraging learners to
correct themselves, e.g. Learner: He don’t like it. Teacher: Don’t? Learner: He doesn’t like it.

Finger correction - A way of drawing attention to where a learner has made a mistake. The teacher counts out the words a learner
has said on her fingers. The fingers represent words and the teacher can show clearly in which word (finger) the mistake was made.
A teacher may use her fingers to show that a mistake has been made with word or sentence stress, word order, grammar,
pronunciation of sounds etc.

Self-correction - When learners correct language mistakes they have made, perhaps with some help from the teacher.

Crossword puzzle A word game in which learners complete a grid. Learners write the answers to clues in the squares on the grid. It
is often used to review and consolidate vocabulary.

Cue card, prompt card A card on which there is/are (a) word(s) or picture(s) to prompt or encourage learners to produce particular
language, often during a controlled practice activity or drill, e.g. a teacher presenting I like + ing / I don’t like + ing could have a
number of picture cue cards with different activities (swimming, reading etc). Learners have to respond to the cue card using I like +
ing or I don’t like + ing. See flashcard.

Curriculum The subjects which make up an educational programme. They are taught differently in different contexts and in
different cultures. See syllabus.

Deduce meaning from context To guess the meaning of an unknown word by using the information in a situation and/or around the
word to help, e.g. | drove my van to the town centre and parked it in the central car park. Van must be some kind of vehicle because
you drive it and park it.

Detail, read for detail, listen for detail To listen to or read a text in order to understand most of what it says or particular details.
See gist, global understanding.

Develop skills To help learners to improve their listening, reading, writing and speaking ability. Teachers do this in class by
providing activities which focus on skills development. See skills.

Dice Small blocks of plastic or wood with six sides and a different number of spots on each side. They are used in board games.
Dictation noun, dictate verb An activity which typically involves the learners in writing down what the teacher reads aloud. See
picture dictation.

Dictionary

A bilingual dictionary uses translation from one language into another language for definitions and examples.

A monolingual dictionary uses only the target language for headwords, definitions, examples etc.

A thesaurus is a type of dictionary in which words with similar meanings are grouped together.

Differentiation noun, differentiate verb To make or see a difference between people and things. In teaching, this can have a special
meaning relating to dealing with mixed ability learners in one class, e.g. the teacher can provide different tasks, activities, texts or
materials for different learners in the class according to their ability.

Discipline noun + verb The system of rules used to maintain control of learners in the classroom.

Discourse Spoken or written language in texts or groups of sentences.

Distract To prevent someone from concentrating on doing something. For example, talking to someone when they are trying to read a
book.



Draft noun + verb A draft is a piece of writing that is not yet finished, and may be changed. A writer drafts a piece of writing. That
is, they write it for the first time but not exactly as it will be when it is finished. See re-draft, process writing.

Drill A technique teachers use for encouraging learners to practise language. It involves guided repetition or practice.

In a choral drill the teacher says a word or sentence and the learners repeat it together as a class. In an individual drill the teacher
says a word or sentence and one learner repeats it.

In a substitution drill the teacher provides a sentence and a different word or phrase which the learner must use (or substitute) in
exactly the same structure, e.g. Teacher: | bought a book. Pen. Learner: | bought a pen.

In a transformation drill the teacher says a word or a sentence and the learner answers by changing the sentence into a new
grammatical structure, e.g. Teacher: I bought a pen. Didn’t Learner: I didn’t buy a pen. Teacher: I went to the cinema. Didn’t
Learner: I didn’t go to the cinema.

Eclectic adjective An approach to language teaching in which the teacher uses techniques and activities taken from different
methods.

Edit verb To shorten or change or correct the words or content of some parts of a written text to make it clearer or easier to
understand. See process writing.

Effective adjective Having the intended or desired result.

Elicit verb When a teacher thinks that some learners will know a piece of language or other information, s/he asks targeted questions
or gives clues to get, or prompt learners to give the target language or information rather than simply providing it to the class
her/himself.

Energy levels If learners are interested and working hard, then the energy levels are high; if learners are bored or tired, then the
energy levels are low.

English-medium school A school in a non-English speaking country, in which all subjects are taught using English.

Enquire To ask for information, e.g. What time does the train leave?

Entry An item, for example a piece of information that is written or printed in a dictionary about a word, e.g. easy / iAz" / adj, adv. 1.
not difficult, and not needing much physical and mental effort: an easy job.

Error A mistake that a learner makes when trying to say something above their level of language or language processing.

A developmental error is an error made by a second language learner which could also be made by a young person learning their
mother tongue as part of their normal development, e.g. | goed there last week (I went there last week).

A fossilised error is an error that has become a permanent feature of a learner’s language, the error has become a habit. Fossilised
errors cannot easily be corrected.

When a learner makes a slip they make a language mistake but they are able to correct themselves.

Evaluation noun, evaluate verb To assess or judge the quality, importance or effectiveness of something. Teachers may evaluate
learners’ progress or strengths and weaknesses.

Exchange verb + noun 1. To give something to another person and receive something in return. 2. An exchange can also be used to
refer to the part of spoken interaction in which one person speaks and another responds to what they said.

Exposure noun, expose verb When learners listen to or read language without being consciously aware of it.

Extension task, extend verb, extended adjective An activity which gives learners further or extended practice of the target language
or the topic of the lesson or additional skills work.

Extensive listening/reading Listening to or reading long pieces of text, such as stories or newspapers. See intensive
listening/reading.

Extract Part of a text which is removed from an original, longer text.

Facial expression A person can show how they feel through their face, e.g. smiling, showing surprise.

Facilitator noun, facilitate verb To make something possible. Teachers facilitate learning by planning and delivering lessons and
maintaining discipline in the classroom. See teacher role.

False friend A word in the target language which looks or sounds as if it has the same meaning as a similar word in the learners’ first
language but does not, e.g. In French, ‘librairie’ is a place where people can buy books. In English, a library is where you may go to
borrow books rather than somewhere where you go to buy books (a bookshop).

Feedback noun + verb, give, provide feedback. 1. To tell someone how well they are doing. Teachers might give learners feedback
at a certain point in the course, or after an exercise that learners have just completed. In addition, learners can give feedback to
teachers and teacher trainers give feedback to trainee teachers. 2. To communicate to a speaker that you understand (or not) what
they are saying.

Peer feedback Feedback given to a learner by another learner in the class.

Filler 1. A short activity between the main stages of a lesson used for reasons such as time management or to provide a change of
pace etc. 2. A word or sound used between words or sentences in spoken English when someone is thinking of what to say, e.g.
When [ went to London ... um ... I think it was about ... er ... 4 years ago. Er and um are conversational fillers.

Flashcard A card with words, sentences or pictures on it. A teacher can use these to explain a situation, tell a story, teach vocabulary
etc. See cue card, prompt card.

Flexible adjective Something or someone that can change easily to suit new situations. Teachers need to be flexible and to be
prepared to change or adapt if the lesson is not going to plan.

Flipchart A pad of large sheets of paper fixed to a stand, which teachers use for presenting information to the class.

Fluency Oral fluency — being able to speak using connected speech at a natural speed with little hesitation, repetition or self-
correction. In spoken fluency activities, learners typically give attention to the communication of meaning, rather than trying to be
correct.

Written fluency — being able to write in a clear and confident way. In a written fluency activity, learners give attention to the content
and ideas of the text rather than trying to be correct.

Formal language Language used in formal conversations or writing, e.g. Yours faithfully. See informal language and register.



Fossilisation The process in which incorrect language becomes a habit and cannot easily be corrected.

Functional approach A way of teaching which uses a syllabus based on functions.

Gap-fill An activity in which learners fill in spaces or gaps in sentences or texts. This is often used for restricted practice or for
focusing on a specific language point. This is different from a cloze test which can focus on reading ability or general language use.
See cloze test.

Get learners’ attention To make learners listen to the teacher after they have been doing group or pairwork or at the start of the
lesson.

Gist, global understanding, listening/reading for gist, listening/reading for global understanding To read or listen to a text and
understand the general meaning of it, without paying attention to specific details. See detail, read for detail, listen for detail.

Graded reader A book where the language has been made easier for learners. These are often books with stories or novels where the
language has been simplified.

Grammar-Translation method A way of teaching in which learners study grammar and translate words and texts into their own
language or the target language. They do not practise communication and there is little focus on speaking. A teacher presents a
grammar rule and vocabulary lists and then learners translate a written text from their own language into the second language or vice
versa. See communicative approaches.

Graph A drawing that uses a line or lines to show how two or more set of numbers are related to each other.

Grid A pattern of straight lines that cross each other to make squares, e.g.

Group, class dynamics The relationship between learners in the group or class.

Guidance noun, guide verb Help given by a teacher with learning, or with doing a task.

Guided discovery A way of teaching in which a teacher provides examples of the target language and then guides the learners to
work out the language rules for themselves.

Guided writing A piece of writing that learners produce after the teacher has helped them to prepare for it by, for example giving the
learners a plan to follow, or ideas for the type of language to use. See process writing and product writing.

Handout, worksheet A piece of paper with exercises, activities or tasks on it that a teacher gives to learners for a range of reasons
during a class or for reference or homework.

Headword A word whose meaning is explained in a dictionary. It usually appears in bold at the top of a dictionary entry, e.g. run to
move using your legs, going faster than you can walk; run is the headword.

Hesitation noun, hesitate verb A pause before or while doing or saying something. Learners often hesitate if they are trying to find
the correct words to say, because they need more time to think.

Higher-order thinking skills (HOTS) These are skills such as analysis and evaluation. They are often used in the classroom to
develop reasoning skills, encourage enquiry and discussion and to develop creative thinking. For example, How can we change the
design of the building to make it more fuel efficient? They involve open-ended talk. See Lower-order thinking skills (LOTS).
Highlight 1. To mark words on paper, on the board or on a computer screen using a colour or underlining so that they are easier to notice. 2.
To draw attention to or focus on something so that learners realise it is important, e.g. to highlight a mistake by underlining it.

Hypothesise To suggest an explanation for something unknown. For example, What would you do if you were leader of your country?
Ice-breaker An introductory activity that a teacher uses at the start of a new course so that learners can get to know each other.

ICT / IT (Information [Communication] Technology) The use of computers to enable learners to improve information-processing skills,
to explore ideas, to solve problems, to access and surf the internet, to develop collaborative learning with students who are in other places, to
participate in video conferencing. The subject is referred to as ICT, the skills used are IT skills and the lab is known as the IT lab.
Ignore (errors) To choose not to pay attention to something such as an error made by a learner. A teacher may do this if he/she
wants to help the learner with fluency, not accuracy. See correction.

Independence: see learner autonomy.

Independent study Studying without a teacher present or without the teacher monitoring and directing the learning very closely, e.g.
learners could carry out research on a topic using reference resources. This could be done at home or with minimum involvement of
the teacher in class.

Infer attitude, feeling, mood To decide how a writer or speaker feels about something from the way that they speak or write, rather
than from what they openly say.

Informal language Language used in informal conversations or writing, e.g. Hi John. See formal language and register.
Information-gap activity A classroom activity in which learners work in pairs or groups. Learners are given a task, but they are
given different information and, to complete the task, they have to find out the missing information from each other.

Information transfer An activity in which learners move information from one source to another, e.g. reading an explanation then
completing a diagram with key words from the explanation.

Input noun + verb Information which is given to learners by the teacher, e.g. through a text or via electronic means.

Instruct verb To order or tell someone to do something, e.g. Please turn to page 12 and do exercise 1.

Integrated skills An integrated skills lesson combines work on more than one language skill. For example reading and then writing
or listening and speaking.

Intensifier A word used to make the meaning of another word stronger, e.g. He’s much taller than his brother. I’'m very tired.
Intensive course A course which takes place over a short period of time, but which consists of a large number of hours.

Intensive listening/reading One meaning of intensive listening/reading is reading or listening to focus on how language is used in a
text. See extensive listening/reading. Interaction noun, interact verb, interactive strategies



Interaction is ‘two-way communication’ between listener and speaker, or reader and text. Interactive strategies are the means used,
especially in speaking, to keep people involved and interested in what is said or to keep communication going, e.g. eye contact, use
of gestures, functions such as repeating, asking for clarification.

Interaction patterns The different ways learners and the teacher work together in class, e.g. learner to learner, in pairs or groups or teacher
to learner, in open class, in plenary. When teachers plan lessons, they think about interaction patterns and write them on their plan.
Interactive whiteboard (IWB) A special surface where a computer screen is displayed using a projector. Teachers and learners can
use it by touching it or by using an interactive pen which acts like a mouse.

Interference Interference happens when the learner’s mother tongue affects performance in the target language, especially in
pronunciation, lexis or grammar. For example, a learner may make a grammatical mistake because they apply the same grammatical
pattern as they use in their mother tongue to what they want to say in the target language, but the L1 grammatical pattern is not
appropriate in L2.

Interlanguage Learners’ own version of the second language which they speak as they learn. Interlanguage is constantly changing
and developing as learners learn more of the second language.

Introductory activity An activity which takes place at the beginning of a lesson. Introductory activities often include warmers and
lead-ins.

Involvement Taking part in an activity actively, being involved in it.

Jigsaw listening/reading A text is divided into two or more different parts. Learners listen to or read their part only, then share their
information with other learners so that in the end everyone knows all the information. In this way, the text is made into an
information-gap activity.

Jumbled letters, paragraphs, pictures, sentences, words A word in which the letters are not in the correct order, a sentence in
which the words are not in the correct order, a text in which the paragraphs or sentences are not in the correct order, or a series of
pictures that are not in the correct order. The learners put the letters, words, text or pictures into the correct order.

Key word, language A word or aspect of language in a piece of discourse or text, which is important for understanding the text.
L1/L2 L1 is the learner’s mother tongue or first language; L2 is the learner’s second language. See mother tongue, target language.
Label noun + verb To match the name of an object to the object.

Language awareness A learner’s understanding of the rules of how language works and his/her ability to notice language.

Language frames Language frames are forms of support for writing and speaking at word, sentence and text levels or all three. They
are types of scaffolding which help learners to start, connect and develop ideas.

Language laboratory A room in a school where learners can practise language by listening to tapes or CDs and by recording
themselves speaking.

Layout The way in which a text is organised and presented on a page. Certain texts have special layouts, e.g. letters and newspaper articles.
Lead-in noun, lead in verb The activity or activities used to prepare learners to work on a text, topic or main task. A lead-in often includes
an introduction to the topic of the text or main task and possibly study of some new key language required for the text or main task.

Leaflet, brochure A piece of printed paper that gives information or advertises something, e.g. a leaflet with information about local
places of interest. This is one example of realia.

Learn by heart To learn something so that you can remember it perfectly. See memorise.

Learner autonomy noun, autonomous adjective, learner independence When a learner can set his/her own aims and organise
his/her own study, they are autonomous and independent. Many activities in coursebooks help learners to be more independent by
developing learning strategies and focusing on learner training.

Learner-centred When the learners are at the centre of the activities and have the chance to work together, make choices and think
for themselves in a lesson. See teacher-centred.

Learner characteristics The typical things about a learner or learners that influence their learning, e.g. age, L1, past learning
experience, learning style.

Learner training The use of activities to help learners understand how they learn and help them to become autonomous,
independent learners.

Learning contract An agreement between the teacher and the learners about their roles and responsibilities (i.e. what the teacher
will do and what the learners will do to help the learners to learn).

Learning resources The materials or tools which help learners learn, e.g. books, computers, CDs etc. See aids and reference materials.
Learning strategies The techniques which learners consciously use to help them when learning or using language, e.g. deducing the
meaning of words from context; predicting content before reading.

Learning style The way in which an individual learner naturally prefers to learn something. There are many learning styles. Three of
them are below.

Auditory learner A learner who remembers things more easily when they hear them spoken. This type of learner may like the
teacher to say a new word aloud and not just write it on the board.

Kinaesthetic learner A learner who learns more easily by doing things physically. This type of learner may like to move around or
move objects while learning.

Visual learner A learner who finds it easier to learn when they can see things written down or in a picture. This type of learner may
like the teacher to write a new word on the board and not just say it aloud.

Lexical approach A way of teaching language that focuses on lexical items or chunks such as words, multi-word units, collocations
and fixed expressions rather than grammatical structures.

Lexis (Also vocabulary) Individual words or sets of words, e.g. homework, study, whiteboard, get dressed, be on time.

Linguistic Connected with language or the study of language.

Listen and do/make/draw A classroom activity where learners listen to the teacher or to another learners and while they are
listening they perform an action (listen and do), make something (listen and make) or draw something (listen and draw). These
activities are usually used as comprehension tasks. See action rhyme and picture dictation.



Literacy The ability to read and write.

Lower-order thinking skills (LOTS) These are skills such as remembering information and defining objects. They are often used in the
classroom to check understanding and to review learning. They usually involve closed answers. See higher-order thinking skills HOTS.
Matching task A task-type in which learners are asked to pair related things together, e.g. match two halves of a sentence, or a word
with a picture.

Method; methodology A way of approaching or doing a particular activity, e.g. use modern/new/traditional methods in language
teaching; a set of methods, e.g. changes in the methodology of language teaching

Mime noun + verb Body movements used to convey meaning without using words.

Mingle noun + verb A mingle is an activity which involves learners having to walk round the classroom talking to other learners to
complete a task.

Minimal pair Two words which differ from each other by only one meaningful sound (or phoneme),e.g. hit / h"t/ ; heat / h"At /.
Mixed ability, mixed level The different levels of language or ability of learners studying in the same class.

Model noun + verb A clear example of the target language for learners to repeat or write down or save as a record. If a teacher is
focusing on the target language of a lesson, s/he usually chooses a model sentence, which s/he writes on the board. The teacher often
models the language as well, by saying it clearly before drilling the learners.

Monitor verb +noun, self-monitor 1. To watch over learners in order to make sure that they are doing what they have been asked to do, and
help them if they are having problems. 2. To listen to/read the language you use to see if it is accurate and effective. 3. See teacher role.
Mood, listen for mood, read for mood To read or listen to a text in order to identify the feelings of the writer or speaker. See infer
attitude, feeling, mood.

Mother tongue The very first language that you learn as a baby, which is usually the language spoken to you by your parents. Also
called L1 or first language. See L1/L2.

Motivation noun, motivate verb Motivation is the thoughts and feelings which make us want to do something and help us continue doing it.
Demotivate, verb demotivated adjective To make someone lose motivation. Unmotivated adjective Without motivation; having no
motivation.

Multiple-choice questions A task-type in which learners are given a question and three or four possible answers or options. They
choose the correct answer from the options they are given.

Native speaker Someone who has spoken a particular language since they were a baby, rather than having learnt it as a child or
adult. See L1/L2 and mother tongue.

Natural order Some people believe there is an order in which learners naturally learn some items in their first or other languages.
Some language items are learned before others and it can be difficult for teachers to influence this order.

Needs The language, language skills or learning strategies a learner still has to learn in order to reach their goals, or the conditions
they need to help them learn.

Note-taking noun, take notes verb To take notes means to listen and write down ideas from the text in short form.

Notice language When a learner becomes aware of the language the speaker or writer uses to express a particular concept or
meaning.

Observed lesson A lesson that is watched by a teacher trainer or a colleague.

Off task When learners are distracted or not completing an activity in the way the teacher wants them to do it then they are off task.
See on task.

On task When learners are doing an activity in the way the teacher intended that it should be done then learners are on task. See off task.
One-to-one A teaching situation which involves only one teacher and one learner.

Open class, whole class When the teacher leads the class and each learner is focusing on the teacher, rather than working alone or in
groups. When learners respond, they do so in front of everyone in the class.

Open question A question which can lead to a long response, e.g. How did you spend last weekend? Why do you think many people
prefer to drive rather than use public transport?

Open comprehension questions are a task-type in which learners read or listen to a text and answer questions (using their own words).
Open-ended (task, questions) A task or question that does not have a right or wrong answer, but which allows learners to offer their
own opinions and ideas or to respond creatively, e.g. Why do you think the writer likes living in Paris?

Outcome Result. This is what the teacher hopes will be the result in terms of learning at the end of the lesson.

Over-application of the rule, over generalisation When a learner uses a grammatical rule s/he has learned, but uses it in situations
when it is not needed or appropriate, e.g. a learner says, There were three girls (correct plural form used for most nouns) and two
mans. (incorrect plural form — not appropriate for man).

Overhead projector (OHP) A piece of equipment that makes images appear on a wall or screen. It can be used in a classroom
instead of a whiteboard or blackboard.

Overhead transparency (OHT) The plastic sheet a teacher can write on and use with an overhead projector (OHP).

Pace The speed of the lesson. A teacher can vary the pace in a lesson by planning different activities in order to keep the learners’ attention.
Pairs

Closed pairs — When learners in the class do pairwork with the person sitting next to them but not in front of the class.

Open pairs — In open pairs, one pair does a pairwork activity in front of the class. This technique is useful for showing how to do an
activity and/or for focusing on accuracy.

Passive role When learners want to be taught and to acquire language without making their own decisions about their needs and
learning, they are taking a passive role. See active role.

Personalisation noun, personalise verb When a teacher helps a learner to connect new words, topics, texts or grammar to their own life.
Pick up (language) To learn language without studying it, just by hearing and/or reading and then using it. See acquisition.

Picture dictation A classroom activity where the teacher describes a scene or an object and learners draw what they hear. See listen
and do/draw/make. Picture stories Stories that are shown in pictures instead of words.



Pie chart A pie chart is a circle divided into sections in order to show how something is divided into different amounts. They are
used to help learners remember new information by making thinking visual.

Plenary Part of a lesson when teachers discuss ideas with the whole class. A plenary is often held at the end of a lesson when
teachers assess learning against the learning outcomes by providing opportunities to review what has been learnt.

Portfolio A collection of work that a learner uses to show what he/she has done during a particular course. A purposeful document,
regularly added to that may be part of continuous assessment. See portfolio assessment.

Practice

Controlled practice, restricted practice When learners use the target language repeatedly and productively in situations in which
they have little or no choice of what language they use. The teacher and learners focus on accurate use of the target language.

Less controlled, freer practice, free practice When learners use the target language but have more choice of what they say and
what language they use.

Presentation, Practice and Production (PPP) A way of teaching new language in which the teacher presents the language, gets
learners to practise it in exercises or other controlled practice activities and then asks learners to use or produce the same language in
a communicative and less controlled way.

Pre-teach (vocabulary) Before introducing a text to learners, the teacher can teach key vocabulary from the text which s/he thinks
the learners do not already know and which is necessary for them to understand the main points of a text.

Problem solving Learners work in pairs or groups to find the solution to a problem. Problem-solving activities usually help to
develop oral fluency.

Procedure The details of exactly what is going to happen in each stage of a lesson, e.g. learners practise the language of complaints
in a role-play in pairs.

Process noun + verb To actively think about new information in order to understand it completely and be able to use it in future.
Process writing An approach to writing, which thinks of writing as a process which includes different stages of writing such as
planning, drafting, re-drafting, editing, proofreading. See guided writing and product writing.

Product writing An approach to writing which involves analysing and then reproducing models of particular text types. See guided
writing and process writing.

Productive skills When learners produce language. Speaking and writing are productive skills. See receptive skills.

Proficiency noun, proficient adjective Level of ability; to be very good at something because of training and practice, e.g. speaking English.
Project work An activity which focuses on completing an extended task or tasks on a specific topic. Learners may work in groups to
create something such as a class magazine. Learners sometimes do some work by themselves, sometimes outside the classroom.
Prompt verb + noun To help learners think of ideas or to remember a word or phrase by giving them a part of it or by giving another
kind of clue.

Proofread verb To read a text in order to check whether there are any mistakes in spelling, grammar, punctuation etc. See process writing.
Prop noun An object used by the actors performing in a play or film. Teachers may give learners props to use when they are doing a
role play in class.

Pupil profile chart A table or diagram used by teachers to record learners performance and progress in different skills during a
course. See chart, assessment chart/assessment profile.

Puppet A model of a person or animal often made of paper or cloth, which a teacher or learners can move by putting their hand
inside. Puppets are often used when teaching young learners.

Raise awareness To help learners to start to understand something that they may not already know by drawing attention to it. For
example, if you teach learning strategies, it can raise learners’ awareness of how to learn.

Ranking, rank ordering, prioritising rank verb Putting things in order of importance. In the classroom, a prioritising or rank-
ordering activity is a communicative activity in which learners are given a list of things to rank (put in order of importance). It
involves discussion, agreeing/disagreeing and negotiating.

Rapport, build rapport The relationship between the teacher and learners. Teachers try to build or create a good rapport or
relationship with their learners.

Rationale The reason for doing something, e.g. the rationale for pre-teaching vocabulary before learners read a text is to help
learners read the text more easily. When teachers plan a lesson, they think about a rationale for activities and procedures.

Read for detail: see detail. Read for gist, global understanding: see gist. Read for mood: see mood.

Realia Real objects such as clothes, menus, timetables and leaflets that can be brought into the classroom for a range of purposes.
Receptive skills When learners do not have to produce language; listening and reading are receptive skills. See productive skills.
Recast To reword a sentence or phrase to improve it.

Recycle To focus on words or structures that have been taught before, for revision and more practice.

Re-draft When a piece of writing is changed with the intention of improving it. A writer’s first draft may be re-drafted. See
draft, process writing.

Reference materials The materials which teachers and learners can use to find or check information, e.g. grammar books,
dictionaries or CD-Roms.

Reflect on teaching, learning To think about a lesson after teaching it or to think about learning in order to decide what worked,
what did not work and how to improve teaching/learning in the future.

Reflective (teachers) Teachers who look back on the lessons they have taught and think about what worked and what did not work
in order to improve their teaching.

Reformulation noun, reformulate verb When a teacher corrects what a learner has said by repeating the sentence correctly, but
without drawing the learners’ attention to their mistake. This is usually the way parents ‘correct’ their young children’s language
mistakes. Compare with Recast.



Register The formality or informality of the language used in a particular situation. Formal register or language is that used in serious or
important situations, e.g. in a job application. Informal register or language is that used in relaxed or friendly situations, e.g. with family or
friends. Register may also refer to language which is specific to a particular group, e.g. technical register, scientific register.

Repetition noun, repeat verb To say something again, often for practice. This is often done in drills.

Report back verb When a learner tells the whole class what was discussed in groupwork or pairwork.

Response noun, respond verb A reply or reaction to communication such as a laugh, a smile, saying something. Teachers and
learners may respond to each other in writing, speech or in the form of a facial expression.

Review noun + verb, revision noun, revise verb When a learner, often guided by the teacher, looks again at language that has already
been taught in order to remember this language better. Teachers may choose to review vocabulary or grammatical structures in the
classroom, for example, in order to help learners consolidate the language or to prepare for a test.

Revise, revision: see review. Note that American English usage of ‘revise’ implies editing, so it is better to use ‘review’ as many
candidates for TKT are from South America.

Role-play A classroom activity in which learners are given roles to act out in a given situation, e.g. a job interview role-play where
one learner would be the interviewer and the other learner would be the interviewee. Role-plays are usually done in pairs or groups.
Routine Something which is done regularly such as a teacher setting writing homework every Friday. Teachers try to develop some
routine habits in the classroom, e.g. always asking learners to record new words with their meaning and an example sentence.

Rubric Written instructions for an exercise, activity or task in a test.

Scaffolding A term originally used to refer to teacher talk that supports pupils in carrying out activities and helps them to solve
problems. Examples include simplifying tasks by breaking them down into smaller steps; keeping pupils focused on completing the
task by reminding them of what the goal is; showing other ways of doing tasks. Scaffolding also includes support strategies for
writing and speaking, examples of which are the use of substitution tables and language frames. Scaffolding is temporary support
which is gradually taken away so that learners can eventually work without it.

Scan To read a text quickly to pick out specific information, e.g. finding a phone number in a phone book. See detail, gist, global
understanding, skim.

Scheme of work A basic plan of what a teacher will teach for a number of lessons. Its aim is to try to ensure that lessons fit logically together, to
give the teacher clear goals and to try to ensure a balance of language, skills, topics and activities over a number of weeks or months.

Seating arrangement, seating plan The way the learners sit in the classroom, e.g. in rows, in a circle around the teacher, in groups
around different tables. A plan of where the learners should sit in the classroom.

Sentence completion A task-type in which learners are given parts of a sentence, e.g. the beginning or the end, and are asked to
complete the sentence, using specific target language, e.g. At the weekend, I love ...

Sentence dominoes A pair or group game in which learners match half-sentences, in order to make full sentences. They do this by
taking turns to join dominoes which, in the context of language teaching, are typically single pieces of paper with 2 half sentences on
them, at either end of other dominoes. e.g. ...midnight / I went to university in ... would match with I went to bed at /...six years. As
the game continues, learners develop a line of sentences.

Sentence level Looking at the language features of a text which are produced in sentences. Examples include use of imperative
forms, use of cause and effect clauses or examples in a sentence. See word level and text level.

Sentence starter, sentence stem The beginning of a sentence which learners then complete orally or in writing. A type of
scaffolding strategy, e.g. I like ....., T love....

Sentence transformation A task-type in which learners are given a sentence and a prompt, and have to make a second sentence
using the prompt so that it means the same as the first.

Sequence noun + verb A sequence is a series of things, which follow each other in a logical order. Learners can sequence pictures in
a story, i.e. put them in order.

Set a question, task, test To give learners a question to answer or a task or test to do.

Set the scene, the context To explain or present the context of something learners will read, hear, talk or write about, to make the situation
clear for them, e.g. before playing a recording a teacher might tell learners who the people are on the recording and where they are.

Settler noun An activity used to quieten and calm children perhaps done after a more lively activity. For example, a piece of copying
or quiet drawing or colouring in. See stirrer.

Silent period The time when learners who are beginning to learn a first (or second) language prefer to listen (or read) before
producing the language, e.g. babies have a silent period when they listen to their parents before starting to try to speak themselves.
Simplify verb, simplification noun To make something easier. Simplifying language or tasks is a common scaffolding strategy, for example.
Situational presentation A way of presenting new language through a simple story or situation. The teacher may use pictures or
other aids to help him/her create the situation.

Skills The four language skills are listening, speaking, reading and writing. See develop skills, subskills, receptive skills, productive skills.
Skim To read a text quickly to get a general idea of what it is about. See detail, gist, global understanding.

Smiley A picture of a happy face©. Teachers can use a smiley to point out good features of learners’ written work. Learners can use
a smiley to indicate strengths or progress in their own English, or to show features of a lesson they enjoyed.

Specification noun, to specify (aims) verb, specific adjective A clear and exact description of something, e.g. aims. Aims are
specified at the beginning of a lesson plan and for individual stages in the lesson.

Speculate To guess something based on information you have, e.g. She might have time to go to the bookshop, but I’m not sure.
Stage, step A section of a lesson. Lessons work through different stages or steps such as lead-in, presentation, controlled practice etc.
Sticker A label with a picture or message on it that has ‘glue’ on the back of it. Teachers may use stickers to keep things on the
classroom wall or on the board.

Stimulate discussion To encourage learners to talk about something. This can be done in different ways such as through a text or a picture.
Stimulate interest: see arouse interest.

Stirrer noun A lively activity teachers use to activate children in class. For example, a mingle or an action game. See settler.



Storyboard To show the events in a story sometimes with speech and thoughts or short text.

Storybook A book with stories for children.

Story corner A permanent space in the classroom where learners can tell each other stories or sit quietly and read stories.

Structural approach A way of teaching which uses a syllabus based on grammatical structures. The order in which the language is
presented is usually based on how difficult it is thought to be.

Subskill Each of the four language skills can be divided into smaller subskills that are all part of the main skill, e.g. identifying text
organisation (reading); identifying word stress (listening). See detail, gist, global understanding, scan, skim.

Substitution table A grid giving a choice of grammatical forms.

Supplementary material noun, supplement verb The books and other materials which teachers can use in addition to a coursebook,
e.g. pronunciation practice materials.

Survey noun An activity in which learners find out information from others by asking questions or using questionnaires in order to
practise speaking skills and/or specific language.

Swap verb To change one thing for another, e.g. in class a teacher could ask learners to swap partners so that they can work with
someone different.

Syllabus This describes the language and skills to be covered on a course, and the order in which they will be taught. See curriculum.
Syllabus fit How a lesson fits in with the syllabus; how a lesson fulfils the syllabus requirements. See timetable fit.

Take risks When learners take risks they experiment with language.

Tapescript, audio script, transcript The written version of the words learners hear when doing a listening activity. These can often
be found in a teacher’s book or at the back of the learner’s book.

Target language 1. The language which is the focus of the lesson or a part of the lesson. It could be grammar, lexis, functions or
pronunciation. 2. The language being studied (often called the L2).

Target language culture The traditions and culture of the country whose language is being studied.

Task An activity that learners complete. For example, problem-solving activities or information-gap activities are tasks. A task
usually focuses on communication. Task may also be used as another word for activity. See Task-based Learning (TBL).

Task-based Learning (TBL) A way of teaching in which the teacher gives learners meaningful tasks to do. After this the teacher
may ask learners to think about the language they used while doing the tasks, but the main focus for learners is on the task itself.
Project work is often task-based.

Task-type A set of questions that are all of one kind, e.g. multiple choice, gap-fill, matching.

Teacher-centred When the teacher is seen as the source of all knowledge in the learning process and acts as the provider of knowledge
rather than making use of the knowledge and experience of the students to guide the learning process. See learner-centred.

Teacher role Teacher role refers to the different functions a teacher can have in a class and the different ways a teacher can manage
the classroom and the learners, e.g. a teacher can choose to take a controlling role, giving directions or instructions at the front of the
class or to take a less controlling role, monitoring learners as they work.

Teacher roles include:

Assessor Assessing learners’ performance, behaviour, effort and contribution. Checking understanding, Evaluating learners’ performance,
behaviour, and contribution. Testing learner progress and level. Providing feedback on work, progress, behaviour and contribution.
Contributor Contributing ideas or information other than language, e.g. participating in discussions.

Counsellor Giving learners advice on difficulties they may have outside of their language class. Showing understanding of issues
learners bring to the classroom from outside.

Diagnostician Diagnosing, evaluating learners’ needs and difficulties.

Facilitator Developing learner autonomy. Enabling learners to fulfil their potential. Helping learners to access resources. Providing
opportunities for individual learning.

Language resource Clarifying language. Correcting learner language. Consolidating learner language. Contextualising language.
Eliciting language. Explaining language. Modelling language. Personalising language. Providing language input.

Manager Managing the learners, the lessons and procedures in the classroom, e.g. Controlling the group dynamic. Deciding on
interaction patterns. Demonstrating tasks and activities. Developing rapport. Encouraging learners. Giving instructions. Motivating
learners. Praising learners. Maintaining discipline. Responding to classroom problems as they happen.

Monitor/Observer Monitoring, observing and collecting information about learner performance, behaviour, contribution and effort
and progress. Keeping a written record of learners’ work.

Narrator Narrating stories and things that have happened.

Planner Anticipating problems. Deciding on a methodology for lessons. Designing and adapting texts and materials for lessons.
Preparing texts and tasks for learners. Selecting materials and texts for lessons.

Reflector Thinking about his/her own performance. Reflecting on learners’ progress.

Test A formal assessment of a learner’s language.

An achievement test is used to see how well learners have learned the language and skills taught in class. Achievement tests are
often at the end of term or end of the year and test the main points of what has been taught in that time.

A diagnostic test is used to identify problems that learners have with language or skills. The teacher diagnoses the language
problems learners have. It can also be used to diagnose learner strengths. It helps the teacher to plan what to teach, or what not to
teach, in future.

An objective test is marked without using the examiner’s opinion, e.g. true/false questions, multiple-choice questions. There is a
clear right answer.

A placement test is often used at the beginning of a course in a language school in order to identify a learner’s level of language and
find the best class for them.

A proficiency test is used to see how good learners are at using the target language. The contents of a proficiency test are not chosen
according to what has been taught, but according to what is needed for a particular purpose, e.g. English for hotel receptionists,



English for studying at university, English for general communication. Cambridge ESOL First Certificate in English (FCE) and
IELTS are examples of proficiency tests.

A progress test is used during a course in order to assess the learning up to a particular point in the course.

A subjective test is marked using the examiner’s opinion about the quality of the answer. The answer is not simply right or wrong,
e.g. marking written stories, compositions, interviews, conversations, story-telling.

A summative test is used at the end of a course. The focus is on the mark or grade given and feedback is not usually provided. See
formative assessment.

Test-teach-test A way of teaching new language. The teacher asks learners to do a task to see how well they know a certain piece of
language (this is the first test). The teacher then presents the new language to the learners (teach), then asks the learners to do another
task using the new language correctly (this is the second test). This way of approaching teaching target language can be helpful if the
teacher thinks the learners may already know some of the target language. It helps the teacher diagnose what the learners need to
learn so that s/he can focus only on what learners need to learn in the presentation (teach) stage.

Text level The discourse features of a text. In an instruction text, for example, these would include: a statement about what is to be
made, a list of items needed, steps written in chronological order, use of visuals or diagrams, etc. See word level and sentence level.
Text structure The way a text is organised. For example, an essay typically has an introduction, a main section and a conclusion.
Text type Texts that have specific features, e.g. layout, use of language, that make them part of a recognisable type of text, e.g.
letters, emails, news reports.

Timeline A diagram that shows learners the relationship between tense and time. It is often used in language teaching to present the
use of a new tense or to correct learners when they use tenses wrongly.

Timetable fit How a lesson fits logically into a sequence of lessons; how what goes before a particular lesson links to, and helps
learners with, the following lesson.

Timing The likely time different activities or stages in a lesson plan should take. When teachers plan lessons, they think about how
long each activity will take and they usually write this on their plan.

Topic The subject of a text or lesson.

Topic sentence A sentence that gives the main point or subject of a paragraph. This is usually the opening sentence in a paragraph.
Total Physical Response (TPR) A way of teaching in which the teacher presents language items in instructions and the learners
have to do exactly what the teacher tells them, e.g. Open the window. Stand up.

Trace To copy a picture by putting transparent paper on top of it and following the lines with your pencil.

Train verb To teach someone to do a particular job or activity. For example, John trains people to sing. It also means to study or
learn to do something. For example, | trained to be a teacher.

Trainee Someone learning to do a particular job or activity. For example, a trainee teacher is someone learning to be a teacher.
Trainer Someone whose job it is to teach people how to do a job. For example, a teacher trainer trains people to become teachers.
True/false questions A task-type in which learners read or listen to a text and decide whether statements are correct (true) or not
correct (false).

Turn, turn-taking When someone speaks in a conversation this is called a turn. Speaking and then allowing another person to speak
in reply is called ‘turn-taking’.

Tutorial When a teacher talks to a learner individually or to a small group of learners to discuss their learning and give feedback on
their progress in class.

Venn diagram A drawing of circles that cross over each other showing the similarities and differences between two or three objects,
people, concepts, places. They are also used to show a whole set of items and a sub-set of those items, e.g.

Version A particular form of something in which some details are different from an earlier or later form of it, e.g. a written text may
have different versions.

Visual aid A picture, a diagram or anything else the learners can look at which can help teachers illustrate form or meaning. See aids,
realia.

Visualisation noun, visualise verb To form a mental picture of something. Visualisation can help learners to remember new words or
can be used for creative story-telling. A classroom activity where learners close their eyes and create mental images.

Wait time The time that teachers wait in order to give learners time to respond to questions rather than expecting an immediate
response.

Warmer noun, warm up verb An activity that a teacher uses at the beginning of a lesson to give the class more energy. See energy
levels.

Word bank A list of key words required for learning subject concepts which can be used to pre-teach, to support input and to help
learners remember key subject vocabulary.

Word map, mind map A diagram which is used to make a visual record of vocabulary on the same topic, e.g.

car . bus

train 4« plane
Word snake A reading or writing activity involving words written in the shape of a snake. Each new word begins with the first letter
of the previous word, e.g. Dog giraffe elephant tiger.
Wordsearch A grid in which each square has a letter of the alphabet. Words are hidden in the grid and learners have to find them.
Work out When learners try to understand how and why a particular piece of language is used or how it is formed. For example,



learners read a text with different past tenses then look at the example sentences in the text and work out how the different tenses are
used and how they are formed. See deduce meaning from context.
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