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I. Onuc oCBiTHHLOI0 KOMIIOHEHTA
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JIH1 3aHATH Vci 3anuTaHHS MOKHA HAJCWIIATH Ha EJIEKTPOHHI CKPUHBKH,
3a3Ha4yeHi B cuyIalycCi.

II1. Onuc oCBITHHOI0 KOMIIOHEHTA

1.Anomauia

Cunabyc OCBITHHOT'O KOMITIOHEHTa «MeTo/IMKa HaBUYaHHS aHTIIMCHKOI MOBU B 3aKafax
3arajibHOi CEepeHbOI OCBITH» YKIAJCHO BIANOBIHO 10 OCBITHBO-TIpo(deciiiHOi TporpamMu
Cepenns ocBita. Himenbka MoBa miaroToBku 3700yBayiB OCBITH MEPHIOTO OaKaTaBPChKOTO
piBH# y ramysi 3Hanb 01 Ocirta / Ileparorika creniansHocti 014 Cepenns ocBiTa npeaMeTHOL
crienianbHOCTI 014.02 Cepeansi ocBita. MoBa i Jiteparypa cremianizamii 014.022 Himenbka
MoBa i Jiteparypa. OcCBiTHIi KOMIIOHEHT TpHu3HadeHUH st 3100yBauiB ocBitu III kypcy
¢baxkynbTeTy iHO3eMHOI (inosorii BoiuHCbKOro HalioHaIBHOrO YHiBepcuTery imeHi Jleci
VYKkpaiHKu.

Ilpepexeisumu / nocmpexeizumu. EQEKTUBHICTP 3aCBOEHHS 3MICTy OCBITHBOTO
KOMITIOHeHTa «MeTo/inKa HaBYaHHS aHIJIIHCbKOT MOBHU B 3aKJIa/laX 3arajbHOl CepeIHbOI OCBITH
3HAYHO MiJBHUIIUTHCSA, SKIIO 3100yBayi BUIIOI OCBITH HOIMEPEIHHO OMAHYBAM MaTepial TaKux
OCBITHIX KOMIIOHEHTIB SK: «AHTIHChKa MOBa», «Bcrym no daxy», «OCHOBH KPUTHUYHOTO
MucieHHns», «llcuxomnoris», «llcuxonoro-menaroriuHa mnpakTuka», «HaBuanbHO-Tiemaroriyaa
MpaKkTHKay. Jl0 TOCTPEKBI3UTIB OCBITHHOTO KOMITOHEHTA, /ISl BUBUYCHHS SIKMX MOTPIOHI 3HAHHS,
YMIHHS 1 HaBWYKH, IO 3/00YBAalOTHCA B MpOIECI BHBYCHHS Kypcy «MeTonuka HaBYaHHS
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aHTJIChKOT MOBHU B 3aKJIaJjaX 3arajibHO1 CEpEeHbOI OCBITHY KOPEJIOE TaKUil HaBUaJIbHHUM KypC SIK
«Indpopmaniiini TexHosorii B ocBiT». [IpakTH4YHUN KOMIOHEHT Kypcy «MeToauKa HaBYaHHS
aHTITIMCHKOT MOBH B 3aKJIafiaXx 3arajbHOI CEepeIHBOI OCBITH» € HEOOXiTHUM Ui YCHIIIHOTO
MIPOXO/KEHHSI BUPOOHUYOT MeAaroriyHoi MpakTUKU 3 HIMELbKOI Ta aHTJIIHCHhKOI MOB, CKJIa/JIaHHs
KOMILJIEKCHOT'O KBali(hikaliiHOro iCIUTY.

Ilpeomemom Kypcy «MeToauka HaBUaHHS AaHTIIIMCHKOT MOBHM B 3aKJiajax 3arajibHOl
CEpeIHbOI OCBITH» € TIpodeciiiHa MEeTOUYHA KOMIIETEHTHICTh MaOyTHIX yUYHUTEIIB aHTJIIHCHKOT
MOBH 3aKJIa/ly 3arajibHOi CepeHbO1 OCBITH 0Aa30BOI0 PiBHS.

[Tpu hopmyBanHi podeciiHoi MeTOJMYHOI KOMIIETEHTHOCTI 3700yBadiB OCBITH OCHOBHA
yBara 30CepeKyBaATUMETHCS HA TAKUX 11 KOMIIOHEHTAX:

1) MOTHBAIIHHOMY, CyTHICTb SIKOTO MOJIATAE B TATOTIUHIN CIIPAMOBAHOCTI ITE€AarOriyHOTO
CIIUTKyBaHHA MaHOyTHIX Y4YHUTENiB, PO3BUTKOBI IXHIX mpogeciiiHuX iHTepeciB Ta MOTHUBIB,
BHYTPIIIHBOT Ta MO3UTHUBHOI 30BHINIHKOI MOTHBAIl y MpodeciiHii TISIbHOCTI, OpieHTAaIlll Ha
YCIHILIHICT Ta €(EKTUBHICTD y 3/11IHCHEHHI podeciiHnX QyHKIIIH;

2) NHTBICTHYHOMY, KU Tiependadae popMyBaHHs 3HaHb, YMIHb i HABUYOK, HEOOXITHUX
JUIsL 371ACHEHHSI 1HIIOMOBHHMX MOBJICHHEBUX OIEpariii, 3 SAKUX CKIAJaeThcs mpodeciiiHa
MOBJICHHEBA JISUTbHICTB;

3) omepalliiHOMY, SIKHii TIOB'SI3aHU 13 BUKOPUCTAHHSM BiJIIIOBITHHUX METOJIIB, IPUHOMIB,
¢dbopM oprasizaiii IiSUIBHOCTI, 110 Oe3MocepeHhO BIUIMBATUMYTh Ha ii MPOAYKTHBHICTH B
ocBiTHROMY Miporieci 33CO;

4) pedieKCHBHO-TIOBEIIHKOBOMY, SIKHIA 3a0e3nedyBaTHMe 3BOPOTHIM 3B'SI30K y poOOTi 31
3100yBadaMH, 3JaTHICTh MaiiOyTHROTO BUUTENS] BUKOPUCTOBYBATH 3/100yTi 3HAaHHS Ta BMiHHS Ha
MPAKTHUIIl Ta aHATI3yBaTH iX €)EKTUBHICTh Y JOBTOCTPOKOBIH MEPCIIEKTUBI.

Mema Kypcy — CTBOPUTH AJsi 37100yBada OCBITH CHPUSATIMBI MEAArOTiYHI YMOBHU IS
OBOJIOAIHHSI CUCTEMOIO 3HaHb MPO BCl KOMIIOHEHTH OCBITHBOTO mporiecy B 33CO Ta cHCTEMOIO
HaBHYOK 1 YMIHb peasli3yBaTH METOJWYHI JIii y MpOoIeci HABYaHHSI aHTJI1HCHKOI MOBH.

3asaannsa OK «Meroauka HaBUaHHS aHTIIHCEKOI MOBI .

- CTBOPUTHM YMOBU [Uii (POpPMYyBaHHS METOJMYHOI KOMIIETEHTHOCTI 3700yBadiB —
MaitoyTHix yuureniB 33CO;

- ¢opmyBaTH y 3700yBadiB CTiiiKi METOJWYHI HABUYKA Ta BMIHHS MPaBHILHOTO
BUKOPHUCTAHHSI METOIMYHUX MIPUIOMIB Ta 3ac00iB HaBYaHHS Y IpodeciitHiil TisTbHOCTI;

- BOPOBAKYyBaTH HOBI 3HAHHA, 1HHOBAIIKHI TEXHOJIOTIi Ta MIAXOAM O OCBITHBOTO
polecy;

- (¢opmyBaTH HaBHUYKHA OBOJIOMIHHS MPOQECIHHOI0 TEPMIHOJOTIEID 3 METOIUKH
HaBYaHHS aHTTIHCHKOT MOBH;

- (opmyBaTu yMiHHS pO3pOOJIATH TUTAHU-KOHCIIEKTH YPOKIB aHTIiHchkoi MoBH Yy 33CO,
3aCTOCOBYBATH pIi3HI MiOXOAW 10 IUIAHYBaHHS HAaBYAJBbHUX 3aHATh Ta BPaxOBYBaTH BIKOBi
0c00JMBOCTI 3100yBayiB 6a30B0i Ta NPOPLILHOI CEPEHBOT OCBITH;

- HaB4YaTH 3700yBaviB pOOMTH CAaMOCTIHI BUCHOBKH 31 CIIOCTEPEKECHb HA/l HABYAJTLHUM
nporecom B 33CO Ta B pe3ysibTaTi 03HAHOMIICHHS 3 MEPEIOBUM MEJaroriyHuM JOCBIIOM 1HIIMX
YUUTENIB Ta HAYKOBIIIB;

- HaABYaTHU aHAII3yBaTH MOBHHMI Ta METOAMYHUN Marepiall, CHCTEeMaTU3yBaTH 3HAHHS
PO METOJNYHI 3aCO0M HaBUAHHS;

- PO3BHUBATH OPraHi3aTOpPChKi, (acumiTaTHBHI, eMnaTiiiHi, pedekcuBHI, AUIAKTUYHI
YMIHHS Ta HABUYKH MaiOyTHIX YYMUTENIB aHTJIIMChKOI MOBH;

- (dopmyBaTu Ta po3BuBaTH colianbHi HaBu4YKH 21-To cromitts (SOft sKills) — kputnune
MUCJICHHSI, BUPIIIEHHS po0JeM, KpeaTuBHICTh, KOMYHIKaTHBHI BMiHHS, 3[JaTHICTh MPAIIOBATH
CaMOCTIMfHO, COIliaibHy OOI3HaHICTh, TPOMAJSIHCHKY CBIJIOMICTh, CaMOYCBIJOMJICHHS,
caMoOpranizalito, 37JaTHICTb Oy lyBaTU CTOCYHKH, CIIBIPAIll0, THYYKICTh, BMIHHS MPaIOBaTH Y
KOMaH/Ii, U(PPOBY IPaMOTHICTb, JIiIEPCTBO, OCOOUCTICHUIA PO3BHUTOK.

VY mpoiieci BUBYEHHSI OCBITHBOT'O KOMITOHEHTA BUKOPHUCTOBYIOTHCS TaKi METOIM

- mpaouyinni: NOACHI0BANbHO-ITIOCMPAMUGHUT Ma PenpoOyKmueHui (po3IoBipb,
JEKI(isl, TOSCHEHHS, KOHCYNbTalis, po0OTa 3 MiIAPYYHHUKOM, MOCIOHUKOM, CIIOBHUKOM,
KapTHHAMHU, TaOIHIISIMU, CXEMaMH, IEMOHCTpAIlisl, BAKOHAHHS BIIPaB, MPAKTUYHHUX 3aB/IaHb);

- npobnemno-nowiykoeuit  (IpoOIEMHOrO0 BUKIANY, pO3B’S3aHHA MPOOIEMHHUX
CUTYyaIlild, eBpUCTHYHA Oecifa, JOCIIKCHHS, CIOCTEPEKCHHS, y3aralbHCHHS, CHHTE3, aHalli3,



MTOPIBHSHHS, 31CTaBJICHHS, CTPYKTYPYBaHHs, poO0Ta 3 HAYKOBOIO JIITEPATypPOIO);

- KOMYHIKAMUGHO-MEOoPYUIl 3 e1eMEHmMAaAMU iIHMepaKmueHo2o Hag4anna (BUPIIICHHS
TBOPYMX 3aBJaHb; CIUIbHE PO3B's3aHHs MpobieM, podoTa B mapax, podoTa B rpymnax, MO3KOBa
aTaka, 1e0aTu, TUCKYCls, CUTyaI[iiHuN aHawi3).

ITo 3akiHUEHHIO Kypcy Yy 3100yBauiB OCBITH OyayTh C(hOPMOBAHHMMH TaKi 3arajibHi Ta
(haxoBi KOMIIETEHTHOCTI:

IHTerpasbHa KOMIETEHTHICTH

31aTHICTh PO3B’S3YBAaTH PI3HOTO PiBHS CKJIATHOCTI CIEIiali30BaHi 3a/1a4i Ta MPaKTUYHI
mpoOJeMu B Tally31 OCBITH / MEIaroriki, BUKIAAATH HIMEIbKY Ta aHTJIIMChKY MOBH B 3aKJIaJiax
3arajibHOi cepeIHbOi OCBITH /11 6230BOT MIKOJIH, 1110 Nepedadae 3aCTOCYBaHHS Cy4acHUX Teopiit
Ta METOJIIB OCBITHIX HAyK i HOBITHIX iH()OpMAIIHHUX TEXHOJOTIH.

3arajibHi KOMIIETEHTHOCTI:

3K 1. 3parnHicts peanidyBaTu cBOi IpaBa 1 OOOB’SI3KM SK YJI€HAa CYCILIbCTBA,
YCBIIOMJTIOBAaTH I[IHHOCTI TPOMAASHCHKOTO (BUIBHOTO JEMOKPAaTHYHOTO) CYyCIiJIbCTBA Ta
HEOOX1/HICTh HOro CTaJoro pO3BUTKY, BEPXOBEHCTBA IIpaBa, MpaB 1 CBOOOJ JIIOJAWHU 1
IrpOMaJITHUHA B YKpaiHi.

3K 2. 3nmaTHiCTh CHIKYBaTHCS JepKaBHOI MOBOIO (B YCHIH 1 mMchbMOBIii (opmax) Ha
npodeciiHoMy piBHI.

3K 3. 3parHicTh 10 BUpPaXEHHS HAIIOHAIBHOI KyJbTYpHOI 1I€HTUYHOCTI, OCMHCICHHS
icTopii y KOHTEKCTI PO3BUTKY COI[abHUX I1HCTUTYLIH Ta Tpyl, BUSBJICHHS MOBard a0
0araToMaHITHOCTI i MyJIbTUKYJIBTYPHOCTI Y CYCHUIbCTBI1; 30€piraTi Ta NpUMHOKYBaTH MOPaJIbHI,
KyJbTypHi, HAayKOB1 IIIHHOCTI 1 JOCSATHEHHS CYCIUIbCTBA HA OCHOBI pPO3yMiHHs icTOopii Ta
3aKOHOMIPHOCTEH PO3BUTKY MpEeIMETHOI 00nacTi, ii Micus y 3aranbHii cHcTeMi 3HaHb IPO
MPUPOJY 1 CYyCHUIBCTBO, TEXHIKU 1 TEXHOJIOTIH.

3K 4. 3HaHHs Ta po3yMiHHS MPEAMETHOI Tramy3i i 3MIHCHEHHS TpodeciitHOT TisTBHOCTI.

3K 5. 3naTHiCTh BUUTHCS, ONTAHOBYBATH HOBI 3HAHHS i 3aCTOCOBYBATH iX y IMPAaKTUYHUX
CHUTYallisX, BAKOPHCTOBYIOUH 1H(OPMAIIIIO 3 PI3HUX JDKEPET.

3K 6. 3marHICTh CHIJIKYBAaTHCS 1HO3EMHUMH MOBAaMH, NPAIIOBATH B MIDKHApPOJIHOMY
KOHTEKCTI.

3K 7. 3natHicTh 10 aOCTPaKTHOTO Ta KPUTHYHOTO MUCIICHHS, aHAJII3Y T4 CHHTE3Y.

3K 8. 3naTHicTh BUABIATH, GOPMYIIIOBATH Ta BUPINIYBATH MPOOJIeMU, OYyTH 1HII[IaTUBHIM
1 reHepyBaTH HOBI 17€i.

3K 9. 3nmatHicTh 10 MKOCOOHCTICHOI B3aeMO/Iii, pOOOTH B KOMAaH/i, TOJIEPAHTHOTO Ta
B3a€MOBBIWIMBOrO CIIJIKYBaHHS 3 MPEACTaBHUKAMU 1HIIUX MPOQPECIHHUX TPYI 13 TOTPUMaHHAM
npodeciiiHOl eTHKHU.

3K 10. 3parHicTh A0 NPUHHATTA €()EKTUBHUX pIlICHb y HpodeciiHili MiSIbHOCTI Ta
BIJIMOB1/IaJIbHOTO CTaBJIEHHS IO 000B’SI3KiB, MOTUBYBAHHS JIFOJICH 0 JOCATHEHHS CIIUIBHOI METH.

3K 11. 3gatHicTs TPOBEACHHS TOCIIHKEHb Ha HAJIIC)KHOMY PiBHI.

daxoBi KOMIIETEHTHOCTI:

@K 1. 3paTHICTh YCBIIOMIIIOBATH CTPYKTYPY MEIAroriyHoi Hayku Ta iX TEOPETUYHHUX OCHOB.

@K 3. 3gaTHICTh BUIBHO, THYYKO W €()eKTUBHO BUKOPHCTOBYBAaTH MOBH, III0 BUBYAIOTHCS, B
YCHI/ Ta MUCHMOBIN (OpMi, y PI3HUX KAHPOBUX PI3ZHOBHJIAX 1 pericTpax crijaKyBaHHs (oQiiiiHOMY,
HeoIIHHOMY, HEHTPAIIBHOMY ), JJIsI O3B’ sI3aHHS KOMYHIKaTUBHUX 3aBJIaHb Y PI3HUX Cepax KUTT.

@K 4. 3parHicTh MOCIYTOBYBaTUCS B MpOQeCciiHIi ISUIBHOCTI 3HAHHSMHU PO 1CTOPUKO-
KYJIBTYpH1 OCOOJIMBOCTI KpaiH, MOBa SIKUX BUBYAE€THCS, OCHOBHI IIEPi0JIU PO3BUTKY HIMEIIbLKOMOBHOT

®K 5. 31aTHICTP MJIaHYBATH Ta OPraHi30BYBaTH OCBITHIHM 1 BAXOBHHM MPOIIEC 3 YpaxXyBaHHIM
BIKOBUX, IHJMUBIAyaJbHUX Ta COIIATBHO-TICUXOJOTIYHUX OCOOJMBOCTEH, NPOTHO3YBaTU MOTO
pe3yJbTaTH, BAKOPUCTOBYIOUH pi3HI BUAM U (OpPMHU HABUAIBHOI Ta Mi3HABAIBHOI JisUTEHOCT] YUHIB.

@K 6. 3paTHICT, MOAENIOBAaTH 3MICT HaBYaHHA 33011 (JOPMYBAHHSA B YUYHIB KIIIOUOBHX
KOMIETEHTHOCTEH, N00MpaTH i ePEeKTUBHO BUKOPUCTOBYBATHU CY4YacHI METOIMKU I TEXHOJIOTIi
HaBYaHHS.



®K 7. 31aTHICT KOPUCTYBATHUCS HAsIBHUMH Ta CTBOPIOBATH (3a MOTpeOM) HOBI HaBYAJILHO-
METOJIMYHI MaTepiaiu, 30KpeMa eJIeKTPOHHI OCBITHI pECYPCH, BUKOPUCTOBYBATH LIU(PPOB1 TEXHOJIOT11
B OCBITHBOMY TIPOIIECI.

OK 8. 3marHiCTh 3MIMCHIOBATH 00 €KTHMBHUM KOHTPOJIb, OIIHIOBAHHS Ta MOHITOPUHT
pe3yJibTaTiB HaBYaHHS YYHIB Ha 3aca/lax KOMIIETEHTHICHOTO MiIXOY.

@K 9. 3naTHicTh pO3BUBATH B yYHIB KpUTUYHE MUCJICHHS Ta (HOpPMYBATH LIIHHICHE CTaBJICHHS,
BUKOPHUCTOBYBATH CTpaTerii poOOTH 3 Y4YHSMH, SIKI MOTUBYIOTb Ta CIPUSAIOTH PO3BUTKY iXHBOT
IMO3UTUBHOI CAMOOILIIHKH, S-1JICHTHYHOCTI.

@K 10. 3gaTHicTh miATPUMYBaTH 0Ci0 3 OCOOIMBUMHU OCBITHIMHU MOTpeOaMM Ta CTBOPIOBATH
YMOBH, IO 3a0e3medyroTh (PYHKIIOHYBAaHHS I1HKIIO3WBHOTO OCBITHBOTO CEPEIOBHUINA; OOUpPATH
OCBITHI TEXHOJIOT'1] BUXOBaHHS 3 BpaXyBaHHSIM BIKOBUX Ta IHIUBIAYaJIbHUX OCOOIMBOCTEN PO3BUTKY
1 moTpedu yuHiB, a TaKOX 3a0€3MeUNTH MPOCYBAHHS 1HAUBIIyaJIbHUMH OCBITHIMHU TPAEKTOPISMHU.

@K 11. 31aTHICTh OpraHi30ByBaTH OE3MEYHUN HABYAJILHO-BHXOBHUM IPOIIEC, MTPOIAryBaTH
3IOPOBHH CIIOCIO KUTTS; IJIAHYBAaTH W MPOBOAWTH TOAWHU KIIACHOTO KEPIBHHKA; OPTaHi30BYBAaTH
BUXOBHI 3aXOJM, TUIAHYBaTH BHUXOBHY pOOOTY B MO3AIIKUIBHUX 3aKJaJax OCBITH, 037J0POBUYHMX
Tabopax.

O®K 12. 3paTHICT 3A1MCHIOBATH MOHITOPUHT BJIACHOT NEAAroTi4HOI Ta HAYKOBOI MISITBHOCTI:
BU3HAaYaTU IHAMBINYyadbHI mpodeciiiHi moTpedH, 3HAXOIUTH YMOBH Ta pecypcu mpodeciiiHoro
PO3BUTKY BIIPOJIOBX JKMTTS; BUKOHYBAaTH HayKoBI ()aXxoBl JOCIIJUKEHHS 3 1HO3EMHUX MOB Ta
METOJMKH iX BUKJIQJAHHS, a TAKOX ONMPHUIIIOAHIOBATH XHI PE3yJIbTaTH.

IIporpamui pe3y/1bTaTH HABYAHHA:

ITPH 1. Ocmuciroe 0OCHOBHI 3aBJaHHS I1€/1arora-BUUTeNs, SKUH BOJI0 1€ ()aXOBUMH 3HAHHSIMU
1 371aTeH HE3aJe)KHO MHCIHUTH, BIAMOBIAATBHO MIATH Ta BUPIMIyBaTH TpodeciiHi W MpakTU4HI
3aBJIaHHs Yy Tady3l OCBITH / Mearoriku, MoB’s3aHi 3 BUKIAJaHHAM HIMEIbKOi i aHTTHCHKOI MOB Y
3aKJIa/1ax 3arajbHOl CePeHBOT OCBITH TSI 0a30BOT IITKOJIH 13 3ACTOCYBaHHSIM IHHOBAIIHHUX TT1IXO/IIB,
JOIUTBHUX METO/IIB 1 TEXHOJIOTIH 30piEHTOBAHOTO KOMIIETEHTHICHOTO Ta IHTErPOBAHOTO HABYAHHS,
BHUXOBaHHS 1 PO3BUTKY YUHIB.

[TPH 2. BinbHO criyiky€eThes 3 mpodeciiHuX MUTaHb 13 ¢axiBiusiMu Ta HedaxiBIsIMU (B TOMY
YHCI1 PEJCTABHUKAMU 1HIINX KYJIBTYP) JIEPKaBHOIO Ta/ab0 1HO3eMHUMH MOBAaMHU YCHO i TUCHMOBO
3 METOI0 BUKOPUCTAHHS 1X JJISl OpraHizallii i yrnpaBliHHS OCBITHIM IIPOLIECOM.

ITPH 3. Bwmie edextuBHO mpamroBatu 3 iHbopMariiero: 30upatu HeoOXiaHy iHpopMarlio 3
pI3HUX JKepen, 30Kpema 3 (axoBoi JiTepaTypu Ta €JIeKTPOHHUX 0a3, BIOPAIKOBYBATH,
KJIacu(ikyBaTH, CUCTEMATH3yBaTH, KPUTUYHO aHANI3yBaTH M IHTEpIIpeTyBaTH ii; IIKaBUTHUCA M
KOPUCTYBaTUCS Cy4YyaCHUMH 1H(OpMaIiiHO-KOMYHIKAIIIHHUMH TEXHOJOTIAMH, amapaTHUMH Ta
MPOrpaMHUMU 3aC00aMu iH(POpPMATH3AIliT B OCBITI.

I[IPH 4. Amnanizye MOXJIHMBOCTI OCOOMCTOTO MHpOoQeciiHOro PpO3BUTKY, BH3HA4Ya€ HOro
ONTUMAIBHUHN 3MICT 1 (HOpMH, 3MIMCHIOE MOHITOPMHT BJIACHOI MENaroriyHoi AisSUTbHOCTI, TUTAHYE
MPOIIEC CBOTO MOJATBIION0 HABUYAHHS i CAMOOCBITH.

ITPH 5. Po3ymie pyHaameHTanbHI MPUHLUUIN OyTTS JIOAWHH, IPUPOJH, CYCIIbCTBA; BMI€E
30epiraT i MPUMHOXYBATH HOTO MOPaJbHI, HAYKOBI IIHHOCTI 1 JOCATHEHHS.

[TPH 6. BuxopucToBye pi3Hi BUAM OPAaTOPCHKHUX BHUCTYIIB, €PEKTHUBHO IUIAHY€E BHCTYIH Ta
nobupae marepiaj, orepye METOAUKOIO MiATOTOBKU Ta BUT'OJIOICHHS IPOMOBH, BOJIOJIE OCHOBAMH
TEXHIKH MOBJICHHS, BMi€ (PaxoBO BECTH PO3TOPHYTUM MOHOJIOT/MIIAJIOT Ta yMUIO 3aCTOCOBYBATH
BepOabHI Ta HeBepOAbHI 3aC00M CIUIKYBaHHS.

ITPH 7. BukopucroBye iHpopMaLiiiHi Ta KOMYHIKal[IiHHI TEXHOJIOTT U1 miA00py JOLIIBHUX
¢dbopm, MeTOIIB Ta 3ac00IB HABYaHHS, BIIMOBITHO 10 METH 1 3aBJAaHb HABYAIBHOTO 3aHATTS, BIKOBUX
Ta HIIUX 1HAWBITyaTbHUX OCOOIUBOCTEH YUHIB.

ITPH 8. 3Hae i po3ymie cucTeMy MOBM 1 BMi€ 3aCTOCOBYBATH IIi 3HaHHA Yy HpodeciiHiit
OCBITHIN ISUIBHOCTI.



ITPH 14. 3piiicHIoe IIaHyBaHHS Ta OPraHi3allild OCBITHHOT'O TMPOIECY 3 YypaxyBaHHSIM
MICUXOJOTYHUX 1 (Pi310JIOTTYHUX OCOOIMBOCTEH YYHIB, IXHIX MOTpeO Ta IHTEPECIB, a TaKOXK
crenuQiku HaBYAILHOTO TPEIMETY.

ITPH 15. BukopucroBye crioco6u caMo30epeskeHHS IICUX1YHOTO 3I0POB’sI, KOHCTPYKTHBHO Ta
0e3MeyHo B3a€MOJIE 3 YYaCHHUKaMH OCBITHBOTO IpOLECy, 3amolira€ KOHQUIIKTaM B OCBITHbOMY
IpOIIECi.

I[TPH 16. Bwmie B3aemMomisiTH, BpPaxoOBYIOUHM KyJIbTYpHI Ta OCOOHMCTICHI BiAMIHHOCTI
CHIBPO3MOBHHUKIB, PUHITUITHA HEAUCKPUMIHAIIIT i TOBAry J0 BiZIMIHHOCTEH Ta ITiIXOiB, BH3HAYCHUX
[IJISIMH CTAJIOT0 PO3BUTKY.

ITPH 17. CtBoproe ymMoBH, 110 3a0e31euy0Th (DYHKI[IOHYBaHHS IHKJIIFO3UBHOTO OCBITHBOTO
CEpEeIOBUIIA, 31MCHIOE MIEIaroriyHy MATPUMKY OC10 3 0COOJIMBUMH OCBITHIMHU TTOTpeOaMHu.

ITPH 18. JloTpumyeTbes Mif Yyac HABYAIbHO-BHUXOBHOI'O MPOIECY HOPMATHUBHO-IIPABOBUX
aKTIB y TaJIy31 OCBITH, pEKOMEHAIlil 31 30epeKEeHHSI 37J0POB’ S IIIKOJISAPIB.

ITPH 19. EdextuBHO OpraHi3oBy€e OCBiTHIM MpOIEC BiIIOBIIHO IO BHMOT 3aKOHO/IABCTBA,
3aCTOCOBYE pi3HI BUAM Ta (OpMU HaBYAIBHO-II3HABAIBHOI JiSUIBHOCTI YYHIB, palioHaJbHO
BHKOPHUCTOBYIOUM HABYAJIBLHUM Yac; OOMpae OCBITHI TEXHOJIOTil BUXOBAaHHS BIAMOBIAHO JI0 IUICH 1
3aBJlaHb Cy4acHOT OCBITH.

I[TPH 20. 3pilicHIOE OLIIHIOBAaHHS pPe3yJbTaTiB HABUAHHS 13 JOTPUMAHHSIM BiIMOBIIHHUX
KpUTEpPIiB Ta MPHUHIUIIB aKaJeMiuyHOI JOOPOYECHOCTI, aHaJi3y€e€ pe3yJbTaTH HABYAHHS y4YHIB Ta
3a0e3neyye CaMOOIIHIOBaHHS Ta B3a€MOOIIIHIOBAaHHS YUHIB.

1. Cmpyxkmypa oceéimnbo2o komnonenma.
Tabauysa 3 (Oenna ghopma)

Ha3zBu 3micToBMX MOIYJIiB i Tem Ipakr. Cam. ®opma
Ycebor | Jlek. po6. | KoHnc. | koHTpOIIO
) / Banm
3micToBuii moayas 1. Background to language learning and teaching
Tema 1. The history of the English 3 2 - 1 -
teaching methodology.
Tema 2. New Ukrainian School. 3 2 - 1 -
Jlep>kaBHUH cTaHAapT 6a30BO1
CepeIHbO1 OCBITU. 3aKOH YKpaiHU
1Ipo noeny 3azanvHy cepeomio
oceimy.
Tema 3. Describing language: 4 2 - 2 -
grammar, lexis, phonology, and
functions.
Tema 4. Describing language 4 2 - 2 -
skills: reading and listening.
Tema 5. Describing language 5 2 2 1
skills: speaking and writing.
Tema 6. Teacher’s profile. 4 - 2 2 - AC /4
Rapport. Classroom management.
Tema 8. Error correction: effective 4 - 2 1 1 T/4
strategies.
Tema 8. Learner characteristics 3 2 - 1 -
and needs. Learning styles and
multiple intelligences.
Pazom 3a mogynem 1 30 12 4 12 2 8
MoayabHa KOHTPOJIbLHA podoTa 1 MKP 15
3micToBuii Moxyas 2. Lesson planning.




Tema 10. Approaches to language
teaching.

Tema 11. Presentation techniques
and introductory activities.

Tema 12. Practice activities and
tasks for language and skills
development.

IC/
P3/K 4

Tema 13. Lesson planning: design,
staging, identifying and selecting
aims. Outcomes. Flipped
classroom. Textbooks and aids in
lesson planning.

Tema 14. Assessment techniques
and tools: general ideas and
specifics.

Tema 15. Formative assessment.
Summative assessment. Self-
assessment. Peer assessment.

AC /4

Tema 16. Remote learning and
teaching. Synchronous and
asynchronous learning.

JIC/PMT 4

Tema 17. Platforms, tools, and
applications to enrich classroom
and remote learning (Woodpecker
learning, Interactive boards: Padlet,
Mentimeter, Canva, Wordwall,
Quizlet)

P3/K /4

Pazom 3a Mmosynem 2

32

10

8

12

2

16

MoayabHa KOHTPOJIbHA podoTa 2

MKP 15

3micToBuii moayanb 3. Soft skills in the English classroom. Microteaching.

Tema 19. 21% century skills: their
development whilst learning and
teaching English. Bloom’s
taxonomy. Critical thinking and
problem-solving.

4

2

2

Tema 20. 21% century skills:
collaboration, communication,
creativity and imagination,
personal development, leadership,
digital literacy.

JIC/PMT
4

Tema 22. Incorporating social and
emotional learning in the English
lessons.

Tema 23. Microteaching:
vocabulary and grammar.

P3/K/
PMI 4

Tema 24. Microteaching: reading,
listening.

P3/K/
PMI' 4

Tema 26. Microteaching: speaking,
writing.

P3/K/
PMI 4

Pazom 3a Mmosynem 3

28

14

16

MonayabHa KOHTPOJILHA podoTa 3

MKP 20

TepMiHOJIOTiYHMIA CJIOBHUK

10

Bceboro roqun / basis

90

26

20

38

6

100

* Meroau koutponto™*: JIC — nuckycis, b — nebaru, T — tectu, P3/K —
po3B’a3yBaHHs 3a1au/keliciB, IPC — innuBigyansHa poboTa 3100yBaya ocBita, PMIT




— pobota B masux rpynax, MKP/KP — monynpHa KOHTpOIbHA pOOOTa/ KOHTPOJIBHA
poborta, TorIo.

2. 3ae0anus 01 camocmiilHO20 ONPaAuIO6aHHA

Ha camocrTiiiHe onpalifoBaHHSI BUHECEHO TEMH, K1 MOTPEOYIOTh JOCIIJHUIILKOTO MOUTYKY
Ta PETPOCHEKTUBHOTO aHai3y 3/100yBadiB 3 METOI OUIBIN JETAIHHOTO PO3YMIHHS OKPEMHUX
acIIeKTIB MeJaroriYHuX TEXHOJIOTiH Ta METOAMKM BHUKJIAJAaHHS 1 HaBuaHHsS. Po3poOka BiacHUX
IUTaHIB-KOHCIIEKTIB JI0 TPAaKTHYHUX 3aHATh 3 AaHIIKHCHKOI MOBH Iependayae MiArOTOBKY
(dbparMeHTIB 3aHATh y PEKHMMI MIKPOHABYAaHHS Ta OOTOBOPEHHS MOIIILHOCTI OOpaHWX BHIIB
TiSTTBHOCT] HAa IPAKTUYHUX 3aHATTSX.

Tabnuys 5

Temu 1J11 CAMOCTIHHOTO ONPALIOBAHHS

1. CamocriiiHe onpaIfoBaHHs TEOPETUUHUX TEM:

1). Ways of increasing students’ motivation.

2). Getting feedback from students.

3). Competency-based learning.

4). Blended / Hybrid learning.

5). Artificial Intelligence and teaching English.

6). JlepxaBHHMIA CTaHIAPT MOYATKOBOI OCBITH

7). Ilpodeciitnuii crangapt «BunTens 3akiany 3arajibHOI CepeHbOI OCBITHY

2. @dopMyBaHHS METOAMYHOT KOMIETEHTHOCTI IiJ] Yac Meperisaay Bifieo Mpe3eHTaIiin
«TED Talks: Ideas Worth Spreading»: mpociyxoByBaHHS, aHalli3 BHCJIOBIIIOBaHb Ta
KOMYHIKaTUBHOT MTOBEIIHKH JOIIOB1/IadiB, po3po0OKa HaBUYAJIbHUX MaTepiaiiB, BU3HAYCHHS
aKTyaJlbHOCTI TEMAaTHUKH, I[IPE3eHTAIlii BJACHOIO PpO3YMIHHS MpoOJieMH, aHaji3
BUKOPUCTAHUX Y MPE3EHTALlIIX METO/IIB Ta MPUHOMIB POOOTH 31 37100yBauaMu OCBITH.

- Rita Pierson “Every Kid Needs a Champion”
(https://www.ted.com/talks/rita_pierson_every kid_needs_a_champion)

- Joe Ruhl “Teaching Methods for Inspiring the Students of the Future”
(https://www.youtube.com/watch?v=UCFg9bcW7Bk&ab_channel=TEDxTalks)

- Sir Ken Robinson “Changing education paradigms”
(https://www.ted.com/talks/sir_ken_robinson_changing_education_paradigms)

- Sir Ken Robinson “Bring on the learning revolution!”
(https://www.ted.com/talks/sir_ken_robinson_bring_on_the_learning_revolution)

- Adora Svitak “What adults can learn from kids”
(https://www.ted.com/talks/adora_svitak_what_adults_can_learn_from_kids)

- Nick Fuhrman “The One Thing All Great Teachers Do”
(https://www.ted.com/talks/nick_fuhrman_the _one_thing_all_great teachers_do)

3.  Hamucanns ece, TBOpiB-pO3AyMiB Ha TEMU:
- Why Teaching does not Equal Learning?
- The Role of a Teacher in Today’s Education
The Advantages and Disadvantages of Being a Teacher in the 21 Century
- The Role of Information Technologies in learning and teaching English (or
other foreign languages)
- Challenges of Modern Education

MertoanuHi peKkOMEeHaIli 10 BAKOHAHHS 3aBJaHb JJI CAaMOCTIHHOTO OIPAIFOBAHHS:

1. BukoHaHH$ 3aBIaHb 3100yBa4aMy OCBITU 3IIHCHIOETHCS 3 JOTPUMAHHIM MPUHITUITIB
aKasieMiqHO1 TOOPOUECHOCT1, HEIPUIHATHOCTI CIMCYBAaHHS, BAKOPUCTAHHS Yy XKHX 1716 Ta JyMOK
Ta 3arno0iraHHsSM akaJeMIYHOMY IUIariaTy, (QOpMyBaHHSIM akKaJeMIYHHUX I[IHHOCTeH Ta
aKaJeMiuHO1 KyJIbTypH yCiX YYaCHUKIB HABYAILHOTO TIPOIIECY.

2. OrmpamroBanHsl BiJeoMaTepiaiiB, MPOMOB BU3HAYHUX OCOOMCTOCTEH, HaBYAIBLHUX
marepianiB (30kpema, y momarky Woodpecker Learning, uu y YouTube) nepenbauae neranpHe



03HAaOMJICHHS 31 3MICTOBHM MaTepiajoM 3 METOIO IMPOaHaIi3yBaTH JOIUIbHICTh BAKOPUCTAHUX Y
BiJleoMarepianax ieil Ta MeToiB poOOTH Mij Yac MeJaroriyHoi MPaKTUKH Y 3aKiIaax 3arajabHol
CepeHbOI OCBITH.

3. BukoHaHHS TBOPYMX 3aBJaHb, CTBOPEHHS BJIACHHX HAYAJIbHUX BiJICO MPE3EHTAIIN YK
MPOEKTIB, TOIIO BiOYBa€ThCS 3700yBadyaMH y MeKax TEMaTHKH, 110 BUBYAETHCS. OCHOBHHUI
KpPHUTEPi 0 peamizallii Takoro BUAY 3aBAaHb — OPHUTIHAIBHICTH i71e1, MOKJIMBICTh 3aCTOCYBAaTH
BJIACHUM MPOAYKT y TIpodeciitHiil AisUTBHOCTI, BIAMOBIAHICTH pO3pOOKH MIPUHITUIIAM (POpMyBaHHS
OCHOBHUX KJIFOUOBUX YMiHb 21 CTOMITTS.

IV. IloaiTuka ouiHIOBaHHSI

V¢l y4acHHKHM OCBITHBOTO IIpOLECY 3000B’S3aHI JOTPUMYBATHUCS BHMOI YHHHOIO
3akoHOJaBcTBa Ykpainu, Cratyty 1 IlpaBun BHyTpimHbOro posnopsaky BHY imeni Jleci
VYKpaiHKH, HAaBYaJIbHOI €TUKH Ta KOPIIOPATUBHOI KYJIBTYPH, TOJIEPAHTHO Ta 3 ITOBArOX0 CTABUTHUCS
70 BCIX YYaCHHKIB MpOIECY HaBYaHHS, JOTPUMYBATHCS Tpadiky MpoOBEIEHHS Ta TEPMIHIB
CKJIaJlaHHs YCIX BHJIB POOIT, mependaueHnux cuiaadycoM OCBITHHOTO KOMIIOHEHTA, MOBIAOMIISITH
BUKJIa/1a4ya Mpo HOro 3MiHM, OyTH OpraHi30BaHUM 1 CyMJIIHHMM, HECTH OCOOHCTY Ta KOJEKTHBHY
BIJINTOB1IaJIbHICTh, O€3 BaraHb 3BEPTATHCS JI0 BUKJIa/la4ya 32 KOHCYJIBTAIISIMU y pa3l moTpeou.

Ha mouatky BHBYEHHSI OCBITHHOI'O KOMIIOHEHTa BHUKJIaJad O3HAlOMIIIOE 3100yBayiB 3
METOIO 1 3aBJIaHHSIMU OCBITHROTO KOMITIOHEHTA; BHIAMH POOIT Ta KPUTEPIsIMU iX OLIHIOBAHHS; 3
MOJIITUKOIO OIIIHIOBAHHS Ta TMEPECKIaJaHHsd; 3 OCOOJIMBOCTSIMU PEUTUHTOBOI CHCTEMHU; 3
MOJTITUKOIO Bi/IBIyBaHHS 3aHAThH; 3 IPUHITUIIAMHU aKaJIeMIuyHO1 JOOPOYECHOCTI; 3 OCOOTMBOCTIMU
OTPUMAaHHS PI3HUX BUJIB OCBITH. 3100yBaui 3000B’s3aHi BiBiAyBaTH MPAKTUYHI 3aHITTS, JE
BOHU OTPUMYIOTH Ol 32 TOTOYHHIA KOHTPOJIb.

3a 00’€KTUBHUX MPUYUH, HATIPUKIIA], B YMOBaX KapaHTHHHUX 0OMexeHb abo K XBOPOOH
3n00yBavya (uu 3100yBaya 3 OCOONMMBMMHU IMOTpedaMu), TMpaleBlalliTyBaHHS, MDKHApPOIHOTO
CTaXXyBaHHS, 32 YMOBHM II€BHHX CIMEHHMX OOCTaBMH TOIIO, 3100yBau MoOke O(QOpPMUTH
IHIMBITyaJIbHHUH TIJIaH 1 HABYaHHS y TAaKOMY BUNAAKY BiOYyBa€ThCS 3a TMOTOHKEHUM rpadikoM 3
BUKOPHUCTAHHSIM TEXHOJOTIH AUCTaHIIHHOTO HAaBYaHHS BiAMOBITHO 10 [10J105KEHHS PO MOPSIOK
pearizailii mpaBa Ha akKaJeMidyHy MOOUIBHICTh YYACHHKIB OCBITHBOTO TPOIECY BOJHMHCHEKOTO
HanioHansHOTO YHiBepcuTeTy BHY imeni Jleci Ykpainku.

OcBiTHI# npoliec Ta KOHTPOJIb HOro pe3ysbTaTiB 3A1IHCHIOETHCS 3T1AHO 3 [10J0KEeHHAM 1IPo
IIOTOYHE Ta TMiJICYMKOBE OIIIHIOBAHHS 3HAaHb 3700YBadiB BHINOi OCBITH BOJMHCHKOTO
HAIIOHAJILHOTO YHIBEpCUTETY iMeHi Jleci YKpaiHku.

VYci BUAM HaBYANBHOI JISUIBHOCTI 3100yBadiB OLIHIOIOTHCS MEBHOIO KIUTBKICTIO OariB.
KommiekcHa oIliHKa 3HaHb 3MIHCHIOETBCA BukiIagadeM 3a 100-OampHoro mikamoro. CymapHa
KUIBKICTh OaiiB, Ky 3100yBay OTpUMYy€ NpU CckiIagaHHl MoxyiiB 3a 100-0anbHOIO LIKAIOO,
BHU3HAYa€ MOro MiJICYMKOBY OIIIHKY, sIKa BIAMOBIJAE: «BIAMIHHO», «I00pe», «3aJ0BLILHOY,
«HE32IOBLITHHOY.

Tabnuys 6
IHoTo4HM KOHTPO/Ib ITlincymKoBHiiI KOHTPOJIBb
(max = 40 6aJiB) (max = 60 6aJ1iB) 3arajbHa
3M 1 3M 2 3M3 Tepminono | MKP 1 MKP2 | MKP 3 KiIbKIiCTD
Ti9HUN 0ajiB
CIIOBHHK
8 16 16 10 15 15 20 100

IMoTouHMii KOHTPOJIb 3IIMCHIOETHCS BUKJIAJAa4eM HA NMPAKTUYHUX 3aHATTAX MPOTITOM
CeMeCTpy.

MeTo10 mOTOYHOTO KOHTPOJTIO € TIepeBipKa piBHs 3HAHb 300yBaya MpH BUKOHAHHI PI3HOTO
BHJIy 3aBJaHb Ha MPAKTHYHUX 3aHATTAX. MakcHuMaibHa KUIBKICTh OaiiB, Ky MoOke HaOpaTu
CTY/IEHT Ha KO’)KHOMY NPaKTUYHOMY 3aHSTTI — 4 Oamnu.

Kpumepii oyintoséanna miaroToBKy 10 Ta BUKOHAHHS 3aBJIaHb HA MPAKTHYHOMY 3aHSTTI:

- 4 fpanu — 3700yBa4 BHKOHYE 3aBJaHHS y MOBHOMY OOCs31, 3MICTOBHUN KOMIIOHEHT
BIJNOBIZJa€ yCIM CQOPMYJIbOBAaHUM IHMTAaHHSAM, ApryMEHTY€ BIJIACHY TOYKY 30pY, NpOSBIISE


https://ed.vnu.edu.ua/wp-content/uploads/2024/05/%D0%9F%D0%BE%D0%BB%D0%BE%D0%B6%D0%B5%D0%BD%D0%BD%D1%8F-%D0%BF%D1%80%D0%BE-%D1%80%D0%B5%D0%B0%D0%BB%D1%96%D0%B7%D0%B0%D1%86%D1%96%D1%8E-%D0%BF%D1%80%D0%B0%D0%B2%D0%B0-%D0%BD%D0%B0-%D0%B0%D0%BA%D0%B0%D0%B4.-%D0%BC%D0%BE%D0%B1.-2024.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2024/05/%D0%9F%D0%BE%D0%BB%D0%BE%D0%B6%D0%B5%D0%BD%D0%BD%D1%8F-%D0%BF%D1%80%D0%BE-%D1%80%D0%B5%D0%B0%D0%BB%D1%96%D0%B7%D0%B0%D1%86%D1%96%D1%8E-%D0%BF%D1%80%D0%B0%D0%B2%D0%B0-%D0%BD%D0%B0-%D0%B0%D0%BA%D0%B0%D0%B4.-%D0%BC%D0%BE%D0%B1.-2024.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2024/05/%D0%9F%D0%BE%D0%BB%D0%BE%D0%B6%D0%B5%D0%BD%D0%BD%D1%8F-%D0%BF%D1%80%D0%BE-%D1%80%D0%B5%D0%B0%D0%BB%D1%96%D0%B7%D0%B0%D1%86%D1%96%D1%8E-%D0%BF%D1%80%D0%B0%D0%B2%D0%B0-%D0%BD%D0%B0-%D0%B0%D0%BA%D0%B0%D0%B4.-%D0%BC%D0%BE%D0%B1.-2024.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2024/08/2023_Polozh_pro_otzin_%D0%A0%D0%B5%D0%B4_%D1%80%D0%B5%D0%B4%D0%9C%D0%95%D0%94.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2024/08/2023_Polozh_pro_otzin_%D0%A0%D0%B5%D0%B4_%D1%80%D0%B5%D0%B4%D0%9C%D0%95%D0%94.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2024/08/2023_Polozh_pro_otzin_%D0%A0%D0%B5%D0%B4_%D1%80%D0%B5%D0%B4%D0%9C%D0%95%D0%94.pdf

TBOPUYMHU MIAXiJ A0 pO3B’A3aHHS 33/7a4, 3aCTOCOBYE HOBITHI MPUHOMHU Ta TEXHOJIOTIi, MPOSBIIsE
BUCOKHI PIBEHb OBOJIOJIHHS MaTepiaioM 1 TEPMIHOJIOTIEI0, 3aCTOCOBYE M’SIKI HABHUKHU i 4ac
po0OTH Ha 3aHSATTI;

- 3-3,5 6anu — 3100yBav BUKOHYE 3aBIaHHS Y MMOBHOMY 00CSI31, 3MICTOBHII KOMIIOHEHT
BIJMOBIJa€ yCiM c(HOpMYJIbOBAHUM IUTAHHSM, MPOTE JOMYCKAE OKPEeMi NMOMMWJIKHU Y Tpoleci
IHTepIpeTalii Marepiany; apryMEHTY€ BJIACHY TOUYKY 30py Y pPO3B’s3aHHI 3aJad, 3aCTOCOBYE
HOBITHI MPUHOMH Ta TEXHOJIOTIi, TPOSIBIISIE TOCTATHLO BUCOKUH PIBEHb OBOJIOIIHHS MaTepiaioM i
TEPMIHOJIOTI€0, 3aCTOCOBYE M sIKI HABUYKH i Yac poOOTH Ha 3aHSATTI;

- 1,5-2,5 6anu — 3100yBau BHKOHY€ 3aBIaHHS Yy HENOBHOMY 00cCs3i, 3MiCTOBHUI
KOMITOHEHT YaCTKOBO BIJMOBiZa€ yCiM C(HOPMYJIbOBAHMM IUTAHHSIM, JOMYCKA€ TOMIJIKH Y
mpoleci 1HTepHpeTanii mMarepiany; BOJIOJAI€ HEIOCTAaTHIMH HaBUYKaMU apryMEHTaIlli BJIacHOT
TOYKH 30py Y PO3B’sI3aHHI 3a/a4, 3aCTOCOBYE TPAAMLINHHI MPUHOMHU Ta TEXHOJOTI, MPOSBIISE
CepelHild piBEHb OBOJIOMIHHS MarepiajoM 1 TEPMIHOJOTIEI0 Ta M’ SKUMU HaBUYKAMH IIiJ] 4ac
poOOTH Ha 3aHSATTI;

- 0-1 fanu — 3100yBau BUKOHYE 3aBAAaHHS Y HEMOBHOMY 0OCS31, 3MiCTOBHI KOMITOHEHT
4acTKOBO a00 Maiike He BIANOBia€e yciM c(HOpMYJIbOBAHUM MHUTAHHSM, JIOMYCKA€ MOMUJIKH Y
mporieci iHTeprpeTallii Marepiaiay; BOJIOJIE TOYaTKOBUMH HaBHYKaMH apryMEHTAIlli BJIACHOTO
HiAXO0IY Y PO3B’A3aHHI 3a/1a4, 3aCTOCOBY€ TPAIUIIIIHI IPHUIOMH Ta TEXHOJIOT 11, TPOSBIISIE HU3bKHMA
piBEHb OBOJIO/IHHS MarepiajioM, TEPMIHOJOTIED Ta M’SIKUMU HaBUYKaMH I 4ac poOOTH Ha
3aHATTI.

IMincymkoBHii KOHTPOIb 3MIMCHIOETHCS BUKIAAAueM 1 MOXKE MPOBOAUTUCH JIUIIE OJUH
pa3. BincyTHICTh cTyneHTa Ha MOYJIbHIM KOHTPOJIBHIN poOoTi omiHtoeThes y 0 6aniB. [ToBTOpHE
CKJIaJaHHsI MOAYJILHOTO KOHTPOJIIO IS CTYJIEHTa MOXJIMBE 32 YMOBH #oro BijacyTHocTi Ha MKP
3 MOBA)XHOI NPUYMHU Ta HPOBOJUTHCA BIAMOBIIHO 10 rpadiky, 3aTBEpHKEHOro Kaderporo
MPAaKTUKK aHTITiHChKOT MOBH. [limcymMKoBHiA KOHTPOJIb ckiamaeTbes 3 TectoBux MKP y 3M1 ta
3M2, MKP3 y hopmi iArOTOBKH Ta 3aXHUCTy PO3TOPHYTOIO TUIAHY-KOHCIIEKTY 3 aHTJTIMChKOT MOBH
y 33CO Tta TepMIHOJOTIYHOTO CIOBHUKA, KU 3100yBady OCBITH CKIAJa€ I1HAWBIIyalbHO
BIJIMOBIHO /10 rpadika MpoBEACHHS KOHCYIbTAllil BUKJIa[aua.

Sxmo migcyMmkoBa omiHka (0anv) 3 OCBITHROTO KOMIIOHEHTa K CyMa IIiJICYMKOBHX
MOJIyJIbHUX OIIIHOK CTaHOBUTH HE MeHIIe sK 75 0aliB, TO, 3a 3ro/I0I0 37100yBaya OCBiTH, BOHA
Moke OyTH 3apaxoBaHa sk mijcymMkoBa orinka 3 OK. Icmut ckimamaerbes y BUNAJAKY, SKIIIO
3100yBad OCBITH Oaka€ IMIIBHIIUTH PEHTHUHT. Y I[bOMY BHIAQJIKy Oayu, HaOpaHi 3700yBaueM 3a
pe3ylbTaTaMi MOJTYJIbHUX KOHTPOJIBHUX POOIT, aHYIIOIOTHCS.

MaxkcuManbHa KUTBKICTh 0alliB 32 TOTOYHHUIM KOHTPOIb - 40, 32 miacymkoBuii - 60.

Icnut mpoBoauThest y (GopMi YCHOrO ONMTYyBaHHS 3 TeMaTuku cunadycy OK,
TEPMIHOJIOTIYHOTO CIOBHHMKA Ta IMATOTOBKU (pparMeHTa ypoky aHriiiicbkoi MmoBu y 33CO.

Opranizamis kypcy «Meroauka HaBYaHHS HIMEIBKOI MOBH B 3aKjiajax 3arajibHOI
CepeaHbOi OCBITU» J03BOJISIE BIPOBA/DKEHHSI B OCBITHIM MpOIlEC €IEMEHTIB AyalbHOI OCBITH.
3100yBay MOXe MO€AHYBAaTH HABUAHHSI B YHIBEPCUTET1 3 HABYAHHAM Ha poOOYOMY MICIIi y 3aKIaji
OCBITH, Ha TIPUBATHHUX Ta JACPKAaBHUX MIAMPUEMCTBAX, IO PEAT3YIOTh MIKHAPOJHY MISIHHICTD,
ne HaOyBae HEOOXiJIHI 3HAHHS, KOMIIETEHTHOCTI 3 TeM (MOMayIiB), mepeadadyeHux cuiaadycom
KypCy, fKi OLIHIOIOThCS TNpeicTaBHUKaMu llianmpuemcTBa (HacTaBHUKaMM) Ta BHUKJIAaJaueM
VYuiBepcurery. Jlerani mono peamizailii eIeMEHTIB JIyadbHOI OCBITH TOJAHO 3a IMOCHJIAHHSIM
[Tosio’keHHS TPO HIATOTOBKY 3/100yBaviB OCBITH y BOJIMHCEKOMY HalliOHAILHOMY YHIBEPCUTET1
imeHi Jleci YkpaiHKH 3 BUKOPHCTAHHSIM €JIEMEHTIB yanbHO1 Popmu 3100yTTS OCBITH.

[MoniTuka BHKJIaZaYa OAO BiABiAyBaHHS Ta TepMiHIB 31a4i 3aBJaHb Ta
nepecKJaaJaHHs.

BinBimyBaHHS 3aHATH € 000B’I3KOBUM. SIKIO 3700yBaY BUIOT OCBITH MPOITYCTHB 3aHSITTSI
(3 moBa)kHOT MPUYMHM) HOMY J03BOJICHO BIANpPAIIOBaTH HEOOXIAHUI MaTepiai 3a MOMepeIHBOI0
JIOMOBJICHICTIO 3 BUKJIaaaueM. SKio 3700yBad BUIIOI OCBITH 3 MOBaXXHOI MPUYMHU HE BUKOHAB
HEOOXiIH1 3aBJJaHHS BYACHO, HOMY JIO3BOJICHO JIOOMPAIIOBATH MIEBHUN MaTepiai Ta CKJIACTH HOTO
BUKJIaJlaueBl BIAMOBITHO A0 rpadika KOHCYJbTAIllM, 3aTBEP/UKEHOr0  KageIporo MpaKTUKH
aHTIIIIICbKOT MOBH.

[Nepecknananns Oy ab-SIKUX BUIIB POOIT, Iepe0adeHuX critadyCcoM OCBITHROT'O KOMITOHEHTA,


https://ed.vnu.edu.ua/wp-content/uploads/2024/09/2024_%D0%9F%D0%BE%D0%BB%D0%BE%D0%B6%D0%B5%D0%BD%D0%BD%D1%8F_%D0%BF%D1%80%D0%BE_%D0%B4%D1%83%D0%B0%D0%BB_%D0%BD%D1%83_%D0%BE%D1%81%D0%B2i%D1%82%D1%83_.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2024/09/2024_%D0%9F%D0%BE%D0%BB%D0%BE%D0%B6%D0%B5%D0%BD%D0%BD%D1%8F_%D0%BF%D1%80%D0%BE_%D0%B4%D1%83%D0%B0%D0%BB_%D0%BD%D1%83_%D0%BE%D1%81%D0%B2i%D1%82%D1%83_.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2023/09/2023_%D0%9F%D0%BE%D0%BB%D0%BE%D0%B6%D0%B5%D0%BD%D0%BD%D1%8F_%D0%BF%D1%80%D0%BE_%D0%B4%D1%83%D0%B0%D0%BB_%D0%BD%D1%83_%D0%BE%D1%81%D0%B2i%D1%82%D1%83_%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2023/09/2023_%D0%9F%D0%BE%D0%BB%D0%BE%D0%B6%D0%B5%D0%BD%D0%BD%D1%8F_%D0%BF%D1%80%D0%BE_%D0%B4%D1%83%D0%B0%D0%BB_%D0%BD%D1%83_%D0%BE%D1%81%D0%B2i%D1%82%D1%83_%D1%80%D0%B5%D0%B4.pdf

3 METOIO ITiJIBUIIICHHS IT1JICYMKOBOI MOTYJIHOI OITIHKHM HE JI03BOJISETHCS. 3a00ProOBaHICTh 13 MOTYJIS
MOBUHHA Oy TH JTIKBiJJOBaHa 37100yBadeM y 1o3aayJUTOPHUH yac J0 MoYaTKy MiJICyMKOBOTO KOHTPOIIIO
3 HacTymHoro Moxyis. KinneBuii TepMmiH JTKBifamii 3a00proBaHOCTI 3 MOMYJIBHOTO KOHTPOJIO
00MEKY€ETHCS TIOYaTKOM 3aJTIKOBO-EK3aMEHaIlIHO1 cecii.

IoaiTuka moao akageMivHOl 100poYecHOCTI

ITix gac BuBuenHs OK «Meroanka HaB4YaHHS HIMENBLKOI MOBM B 3aKiiagaxX 3arajbHOI
cepeHbOi OCBITH» 37100yBadl BUIIOI OCBITM NOBMHHI KEepyBAaTUCS NPUHIMUIAMU AKaJIEMIYHOI
JI00pOYECHOCTI (IeTaibHO 3a MOKIMKAaHHAM: Kojieke akaeMiuHoi 100podYecHOCTI BOIUHCEKOTO
HAI[lOHAJIBLHOTO VHiBepcuTery iMeHi Jleci YkpaiHku) Ta BUKOHYBAaTH IepeabdadeHi mporpamoro
TBOpYl 3aBJaHHS (IOMOBiMi, TBOPU-PO3AYMH, TBOPHU-OMHUCH, MPOMOBU TOIIO) Ta PO3POOIATH
TUTAHU-KOHCIIEKTH YPOKIB CaMOCTiiiHO. BusBIeHHs 03HaK akajeMiuHOl HET0OpPOUYECHOCTI B
MUCBMOBIH po60TI 3100yBaya € MiACTaBOO I i1 He3apaxXyBaHHHS BUKJIAaueM.

3a yMOBU BUHMKHEHHS KOH(IIKTHUX CUTYallil, 3100yBay OCBITH Ta BUKJIaa4 KEPYIOThCS
[Tosio’keHHSIM PO MOPSJIOK 1 MPoLeypU BUpinieHHs KoHGIiKTHUX cutyaiiii y BHY imeni Jleci
VYkpainku, myHKT 5 «BperyntoBanHsi KOHQIIKTIB y HaBYAIBHOMY MTPOLIECD.

[MoniTuka MOJ0 BU3HAHHS Pe3yJbTATIB HABYAHHS, OTPUMAHHUX Yy ¢opMaJbHii,
HedopmanbHii Ta / 260 iHdopmanbHIiil ocBiTi.

[Tix yac BuBueHHS Kypcy «MeToauKka HaBYaHHS HIMEIFKOT MOBH B 3aKJIaJax 3arajibHOI
CEpeIHbOI OCBITH», BHU3HAIOTHCS PE3y/IbTaTH HAaBUaHHS, OTpHUMaHi B HeEPOpMalbHIA OCBITI
(mpodeciitHi KypcH/TpeHiHTH, OHJIaH-0CBITa, CTA)KyBaHHS TOLIO), SKI 3a TEMaTHKOIO, 00CATOM
BHUBUYCHHS Ta 3MICTOM Bi/IOBiAIOTh Kypcy «MeToanKa HaBYaHHS HIMEIBKOi MOBH B 3aKJIafax
3arajpbHOl CepeIHBOT OCBITU»a» K B IIIJIOMY, TaK 1 HOrO0 OKPEMHUM MOJYJISIM, TeMi (TeMam), 110
nepeadaveHi uuM cuwiadycoM. BusHaHHS pe3ysbTaTiB HaBYaHHS, OTPUMAHUX y HedopMallbHIN
OCBITi, BiIOYBa€TbCcs B CEMECTpi, IIO MEPeaye CEMECTpy IOYaTKy BHBYEHHS OCBITHBOTO
KoMIToHeHTa, abo mig yac BuBueHHs OK, ane He mizHime 01 rpyaHs, BpaXxoByHOUd HWMOBIPHICTh
HeMiATBEp/DKEHHS 3/100yBayeM pe3ysbTaTiB Takoro HaBuaHHs. Jletanmi momo mnpouenypu
3apaxyBaHHsI Pe3yJbTaTiB PEryaroloThCsl [10J0KEHHSIM PO BU3HAHHS PE3YJIbTATiB HaBYAHHS,
oTpuMaHux y dopmanbHii, HedopmanbHii Ta/abo iHdopmanpHi ocBiti BHY imeni Jleci
YKpaiHku.

PexomenioBanmii nepeJiik miargopm, ski HaJalOTh OCBITHI MOCIYTH 3 HOpMyBaHHS Ta
PO3BHUTKY METOJUYHOI KOMIIETEHTHOCTI BUMTEIIB IHO3EMHUX MOB, aHTJIIMCHKOI 30KpeMa:

British Council https://www.teachingenglish.org.uk/training

American Councils for International Education https://americancouncils.org.ua/en/

Regional English Language Office https://ua.usembassy.gov/education-culture/regional-
english-language-office/

The Open University https://www.open.edu/openlearn/free-courses/full-catalogue

Massive Open Online Courses (MOQOCs) https://www.mooc.org/

TESOL-Ukraine http://www.tesol-ukraine.com/

Prometheus https://prometheus.org.ua/

Ocgiropist https://osvitoria.org/

JlonaTkoBi 6ajqu. 3 METOI0 CTUMYJIIOBAHHS IOIIYKOBO-AOCHIAHUIBKOI Ta HayKOBOL
TisTEHOCTI 3100yBauaM OCBITH, siKi Opanu ydacTb y poOOoTi KOH(EpeHIii, Kpyriux CTOJIB,
3aCiIaHHAX TPOOJIEMHUX Tpyl, B OJIIMITaJaX, KOHKYpcaxX CTYJIEHTCbKHX HAyKOBHUX pOOIT,
MiATOTOBIII HAayKOBUX MyONiKamiii TOm0 ¥ JOCATNIM 3HAYHUX pe3yJbTaTiB, MOxke OyTu
MIPUCYHKEHO 101aTKOB1 (OOHYCH1) 6aiH, sKi 3apax0BYIOTHCS SIK PE3YJIbTAaTH IIOTOYHOTO KOHTPOJIIIO
3 OK. V Bumajky, ko 3700yBadi MaroTh OMyOJIiKOBaH1 Te3U KOH(epeHilii, paxosi un HedaxoBi
CTAaTTi B YKpalHChKUX Ta/ab0 3apyODKHUX HAyKOBUX BUIAHHIX 1 iX mpoOiieMaTHKa BIAMOBIgaE
tematuili OK 3rigHo 3 cradycom, 3100yBad OTPUMYE JIOJIATKOBI O IO MOTOYHOTO KOHTPOITIO
3a OK: 3 Ganm — 3a Te3u nonoBiai / HeaxoBy crarTio; 5 6anmiB — 3a paxoBy crartio. [Ipu mpomy
3araibHa KUTbKICTh 0alliB, II0 BHOCUTHCS JI0 BIIOMOCTI 3a MOTOYHY poboTy, y Bunaaky OK, ne
nepeadayeHo eK3aMeH, He Moxe nepeBunryBatu 40.

IIkana ouinoBaHHsA (iCTIUT)
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https://ra.vnu.edu.ua/akademichna_dobrochesnist/kodeks_akademichnoi_dobrochesnosti/
https://ra.vnu.edu.ua/akademichna_dobrochesnist/kodeks_akademichnoi_dobrochesnosti/
http://surl.li/cugqvn
http://surl.li/cugqvn
https://ed.vnu.edu.ua/wp-content/uploads/2024/09/2024_%D0%92%D0%B8%D0%B7%D0%BD%D0%B0%D0%BD%D0%BD%D1%8F_%D1%80%D0%B5%D0%B7%D1%83%D0%BB_%D1%82%D0%B0%D1%82i%D0%B2_%D0%92%D0%9D%D0%A3_i%D0%BC._%D0%9B.%D0%A3._%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2024/09/2024_%D0%92%D0%B8%D0%B7%D0%BD%D0%B0%D0%BD%D0%BD%D1%8F_%D1%80%D0%B5%D0%B7%D1%83%D0%BB_%D1%82%D0%B0%D1%82i%D0%B2_%D0%92%D0%9D%D0%A3_i%D0%BC._%D0%9B.%D0%A3._%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2024/09/2024_%D0%92%D0%B8%D0%B7%D0%BD%D0%B0%D0%BD%D0%BD%D1%8F_%D1%80%D0%B5%D0%B7%D1%83%D0%BB_%D1%82%D0%B0%D1%82i%D0%B2_%D0%92%D0%9D%D0%A3_i%D0%BC._%D0%9B.%D0%A3._%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2022/08/2022_%D0%92%D0%B8%D0%B7%D0%BD%D0%B0%D0%BD%D0%BD%D1%8F_%D1%80%D0%B5%D0%B7%D1%83%D0%BB_%D1%82%D0%B0%D1%82i%D0%B2_%D0%92%D0%9D%D0%A3_i%D0%BC._%D0%9B.%D0%A3._%D1%80%D0%B5%D0%B4.pdf
https://ed.vnu.edu.ua/wp-content/uploads/2022/08/2022_%D0%92%D0%B8%D0%B7%D0%BD%D0%B0%D0%BD%D0%BD%D1%8F_%D1%80%D0%B5%D0%B7%D1%83%D0%BB_%D1%82%D0%B0%D1%82i%D0%B2_%D0%92%D0%9D%D0%A3_i%D0%BC._%D0%9B.%D0%A3._%D1%80%D0%B5%D0%B4.pdf
https://www.teachingenglish.org.uk/training
https://americancouncils.org.ua/en/
https://ua.usembassy.gov/education-culture/regional-english-language-office/
https://ua.usembassy.gov/education-culture/regional-english-language-office/
https://www.open.edu/openlearn/free-courses/full-catalogue
https://www.mooc.org/
http://www.tesol-ukraine.com/
https://prometheus.org.ua/
https://osvitoria.org/
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V. IlincymMKoBHii KOHTPOJIb
[TincyMKoBU KOHTPOJIb MPOBOJIUTECS Y (hOPM1 YCHOTO €K3aMEHY.

Opi€cHTOBHI NMTAHHS HA eK3aMeH

The history of the English teaching methodology.

New Ukrainian School. [depxxaBuuii crapmapt 6a30BOi CepeaHbOi OCBITH. 3aKOH
VYxpainu [Ipo noBHY 3arajbHy CepenHIO OCBITY.

JlepkaBHUI CTaHIApPT MOYATKOBOI OCBITH.
[Tpodeciiinuii cranaapt «BunTenp 3akiaay 3arajibHOI CEpPeHbOT OCBITHY.
Describing language: grammar, lexis, phonology, and functions.

Describing language skills: reading and listening. Methods of teaching receptive
skills.

Describing language skills: speaking and writing. Methods of teaching productive
skills.

Methods of teaching the English grammar.
Methods of teaching vocabulary. Gamification.

Teacher’s profile. Rapport. Ways of creating positive learning atmosphere in the
classroom.

Teaching styles: authoritative, liberal and democratic. Their advantages and
disadvantages.

Classroom management. Use of gestures. Eliciting. Seating. Group / pair work.
Error correction: effective strategies. Types of errors.

Learner characteristics and needs. Learning styles and multiple intelligences.
Approaches to language teaching. PPP. Task-based learning. Test-Teach-Test.
Presentation techniques and introductory activities.

Practice activities and tasks for language and skills development.

Lesson planning: design, staging, identifying and selecting aims. Outcomes. Flipped
classroom

Assessment techniques and tools: general ideas and specifics.
Formative assessment. Summative assessment. Self-assessment. Peer assessment.
Remote learning and teaching. Synchronous and asynchronous learning.

Platforms, tools, and applications to enrich classroom and remote learning
(Woodpecker learning, Interactive boards: Padlet, Mentimeter, Canva, Wordwall,
Quizlet)

Textbooks and aids in lesson planning. Visual aids.

Warming-up activities. lce-breakers.

21st century skills: their development whilst learning and teaching English.
Bloom’s taxonomy. Critical thinking and problem-solving.

21st century skills: collaboration, communication, creativity and imagination.




28. 21st century skills: personal development, leadership, digital literacy.
29. Incorporating social and emotional learning in the English lessons.
30. Ways of increasing students’ motivation.

TepMiHOTOTiYHNI CJOBHUK
GLOSSARY OF ENGLISH LANGUAGE TEACHING (ELT) TERMINOLOGY

Accuracy The use of correct forms of grammar, vocabulary, spelling and pronunciation. In an accuracy activity, teachers and learners
typically focus on using and producing language correctly. See fluency.

Achievement test: see test.

Acknowledge To show that you have seen or understood something, e.g. the teacher acknowledged the learner’s answer with a gesture.
Acquisition noun, acquire verb To learn a language without studying it, just by hearing and/or reading and then using it. This is the
way people usually learn their first language.

Action rhyme A classroom activity using a rhyme which learners perform with accompanying actions. See Listen and do/make/draw.
Activate previous knowledge To get learners to think about and to say what they know about a topic. Teachers activate learners’
previous knowledge when they are preparing learners to read or listen to a text. Research has demonstrated that when learners’ previous
knowledge is activated, reading and listening comprehension is increased. See arouse, generate, stimulate interest.

Active role When learners think about their own learning and what their own needs are and try to help themselves learn more, they are
taking an active role.

Activity-based learning A way of learning by doing activities. The rules of language used in the activity are looked at either after the
activity or not at all.

Activity book: see book.

Adapt (material) To change a text or other material, so that it is suitable to use with a particular class.

Aids Aids are the things that a teacher uses in a class, e.g. handouts, pictures, flashcards. When teachers plan lessons they think about
what aids they will need. See visual aid.

Aim What the teacher wants to achieve in the lesson or in the course.

The main aim is the most important aim, e.g. the teacher’s main aim in a lesson could be to teach the present perfect or develop
listening skills.

A stage aim is the aim or purpose of a stage, step or short section of a lesson, e.g. to provide controlled practice of the present perfect
or to develop listening for gist.

A subsidiary aim is the secondary focus of the lesson, less important than the main aim. It could be the language or skills learners
must be able to use in order to achieve the main aim of the lesson or a skill or language area which is practised while focusing on the
main aim.

A personal aim is what the teacher would like to improve in his/her teaching, e.g. to reduce the time | spend writing on the whiteboard
Arouse, generate, stimulate interest To get learners interested in a task or topic. See activate previous knowledge.

Art and craft activity noun A classroom activity in which learners make something with their hands, such as an origami animal or a
mini-book. Learners often follow instructions from a teacher or a coursebook in order to make the item.

Assessment noun, assess verb To discover, judge, test or form an opinion on learners’ ability, proficiency or progress either formally
or informally.

Continuous assessment A type of testing which is different from a final examination. Some or all of the work that learners do during
a course is considered by the teacher on a regular basis and contributes to the final grade given to learners. It may also include regular
monitoring of classroom performance and contribution.

Diagnostic assessment A type of testing aimed at identifying — diagnosing — aspects of language and skills where learners have
weaknesses (or strengths) which subsequently informs the teachers’ future lesson planning. See teacher roles.

Formal assessment When a teacher judges learners’ work through a test and then gives a formal report or grade to learners, to say
how successful or unsuccessful they have been.

Formative assessment When a teacher uses information on learners’ progress during a course to adapt their teaching and/or to give
learners feedback on their learning.

Informal assessment When a teacher decides whether a learner is doing well or not, or whether a course is successful or not, by
observing learners rather than setting a test or writing an official report or giving a grade.

Peer assessment When learners give feedback on each other’s language, work, learning strategies, performance.

Performance assessment Typically this involves observation of classroom performance to assess how well learners express
themselves during specific tasks by checking performance against criteria. Teachers can evaluate if learners achieved the purpose of
the task.

Portfolio assessment This is a type of formative assessment and also continuous assessment. It consists of a collection of learners’
work done over a course or a year which shows evidence of development of their language skills.

Self-assessment When learners decide for themselves how good they think their progress or language use is.

Summative assessment A type of assessment done at the end of a course where the focus is on learners receiving a grade for their
work rather than receiving feedback on their progress.

Assessment chart/Assessment profile A chart designed by the teacher and used for diagnostic purposes. The chart includes learners’
names and assessment criteria. The teacher uses it to monitor and record comments on learners’ progress and achievement in English.
The comments are based on observation of learners working during class time, and/or on samples of written work done for homework.
See chart, pupil profile chart.



Assessment criteria The qualities against which a learner’s performance is judged for assessment. For example, assessment criteria
for judging learners’ writing may be: accuracy of grammar, use of vocabulary, spelling and punctuation, organisation of ideas.
Assumptions When teachers think about what they believe their learners will or will not know or how they will behave in a particular
lesson. For example, a teacher plans to teach the present simple using the context of jobs and daily routines. The teacher may make the
assumption that learners will know basic job vocabulary and so knows s/he will not need to spend time in the lesson presenting these
words.

Attention span How long a learner is able to concentrate at any one time.

Attention spread Attention spread relates to when and how teachers give equal attention to all of the learners in the class. This can
involve encouraging quieter learners to participate and ensuring that more enthusiastic learners do not dominate.

Authentic material Written or spoken texts which a first language speaker might read or listen to. They may be taken from newspapers,
radio etc. The language in the texts is not adapted or made easier for learners or the language learning process.

Back-channeling When a listener signals understanding, surprise, agreement etc. to a speaker as the speaker is speaking.

Block A small piece of wood with straight sides: Some teachers give learners coloured blocks for use in listen and make activities.
Board game A game played by two or more players on a board using dice. Players throw the dice and move around squares on the
board. By writing different instructions in the squares, teachers can use board games for controlled language practice or oral fluency,
e.g. when a learner lands on a square, they say a daily routine using the present simple.

Book

An activity book or workbook contains extra practice activities and is often used for homework. It usually accompanies a coursebook.
A coursebook or textbook is used regularly by learners in the class. It generally contains grammar, vocabulary and skills work and
follows a syllabus. A coursebook unit is a chapter of a coursebook.

A teacher’s book accompanies the coursebook, and contains teaching ideas, audio scripts and answers to coursebook activities.
Brainstorm noun + verb To think of ideas (usually quickly) about a topic (often noting these down). This is often done as preparation
before a writing or speaking activity.

‘Can-do’ statements Sentences that describe language learners’ language use or an aspect of it on a scale of proficiency, e.g. This
learner CAN express simple opinions or requirements in a familiar context.

Categorisation noun, categorise verb, category noun To put things into the group (category) to which they belong. For example,
learners might categorise a list of different foods into groups (categories) such as fruit and vegetables.

Chant noun + verb To repeat a phrase, sentence, rhyme, verse, poem or song, usually with others, in a regular rhythm.

Chart noun Information in the form of diagrams, lists or drawings often placed on the classroom wall for learners to refer to. Common
examples are lists of irregular verb forms or drawings illustrating the meanings of prepositions.

Checklist noun A list of things that a learner or teacher needs to focus on or consider. Examples could include assessment checklist,
resources checklist, lesson planning checklist.

Chunk Any pair or group of words commonly found together or near one another, e.g. phrasal verbs, idioms, collocations, fixed
expressions.

Clarify verb, clarification noun 1. To make clear what you mean. 2. Clarify language. When teachers focus on form, meaning and
pronunciation to help learners understand the use and rules of target language. See ask for clarification.

Class, learner profile A description of the learners and information related to their learning, including their age, ability, strengths and
weaknesses in language and skills.

Classroom management The strategies used by a teacher to organise the classroom, the learning and the learners, such as seating
arrangements, different types of activities, teacher roles and interaction patterns.

Closed question A guestion which leads to a yes/no answer or another very short response, e.g. Did you come to school by bus? Yes.
What did you have for breakfast? Toast. See open question.

Cloze test A task-type in which learners read a text with missing words and try to work out what the missing words are. The missing
words are removed regularly from the text, e.g. every seventh word. A cloze test is used for testing reading ability or general language
use. It is different from a gap-fill activity, which can focus on practising or testing a specific language point. See gap-fill.

Clue A piece of information that helps someone to find the answer to a problem, e.g. a teacher could give the first letter of a word she
is trying to elicit as a clue to learners to help them find the word.

Cognitive (processes) The mental processes involved in thinking, understanding and learning.

Coherence noun, coherent adjective When ideas in a spoken or written text fit together clearly and smoothly, and so are logical and
make sense to the listener or reader.

Cohesion noun, cohesive adjective The way spoken or written texts are joined together with logical grammar or lexis, e.g. conjunctions
(Firstly, secondly), lexical sets, referring words (it, them, this). Cohesive device A feature in a text which provides cohesion, e.g. use
of topic-related vocabulary throughout a text, of sequencing words (then, next, after that etc.), of referencing words (pronouns — he,
him, etc.), of conjunctions (however, although etc.).

Collaborate verb, collaborative adjective To work together. Learners often collaborate in class when carrying out tasks, which
typically involves planning, creating, discussing, evaluating etc.

Collocation noun, collocate verb, Words which are regularly used together. The relation between the words may be grammatical, for
example when certain verbs/adjectives collocate with particular prepositions, e.g. depend on, good at or when a verb like make or do
collocates with a noun, e.g. do the shopping, make a plan. Collocations may also be lexical when two content words are regularly used
together, e.g. We went the wrong way NOT We went the incorrect way.

Colloquial Language normally used in informal conversation but not in formal speech or writing, e.g. Give Gran a ring, OK?
Communicative activity A classroom activity in which learners need to talk or write to one another to complete the activity.
Communicative approaches A way of teaching and practising language which is based on the principle that learning a language
successfully involves communication rather than just memorising a series of rules. Teachers try to focus on meaningful communication,
rather than focusing on accuracy and correcting mistakes. See Grammar-Translation method.



Concept questions, concept checking A concept question is a question asked by the teacher to make sure that a learner has understood
the meaning of new language, e.g. Teaching the new grammatical structure ‘used to’, using the example — He used to live in Paris.
Concept question — Does he live in Paris now? Answer — No. Concept checking is the technique of asking concept questions or using
other techniques to check that learners have understood a new structure or item of lexis.

Content and Language Integrated Learning (CLIL) An approach in which a foreign language is used as a tool in the learning of a
non-language subject in which both language and the subject have a joint role.

Content-based instruction, content-based learning An approach to teaching, traditionally associated with the US, in which non-
native speakers, often from minority language groups, are learning the target language to enable them to integrate into mainstream
classes.

Content word A word which carries the main meaning; often contrasted with ‘function words’ which mainly perform a grammatical
function and carry little meaning e.g. in the sentence ° The postman was carrying a very big bag.’ the content words are postman,
carrying, very, big, bag. Content words are usually nouns, verbs, adjectives or adverbs. See function word.

Convey meaning To express or communicate meaning. Teachers focus on conveying meaning when they present new language.
Co-operation noun, co-operate verb, co-operative adjective Working together and helping each other. In some group work activities
learners co-operate to find the answer or solve a problem.

Correction

Echo correction - When learners make a mistake, the teacher repeats the mistake with rising intonation encouraging learners to correct
themselves, e.g. Learner: He don’t like it. Teacher: Don’t? Learner: He doesn’t like it.

Finger correction - A way of drawing attention to where a learner has made a mistake. The teacher counts out the words a learner has
said on her fingers. The fingers represent words and the teacher can show clearly in which word (finger) the mistake was made. A
teacher may use her fingers to show that a mistake has been made with word or sentence stress, word order, grammar, pronunciation
of sounds etc.

Self-correction - When learners correct language mistakes they have made, perhaps with some help from the teacher.

Crossword puzzle A word game in which learners complete a grid. Learners write the answers to clues in the squares on the grid. It
is often used to review and consolidate vocabulary.

Cue card, prompt card A card on which there is/are (a) word(s) or picture(s) to prompt or encourage learners to produce particular
language, often during a controlled practice activity or drill, e.g. a teacher presenting I like + ing / I don’t like + ing could have a
number of picture cue cards with different activities (swimming, reading etc). Learners have to respond to the cue card using | like +
ing or I don’t like + ing. See flashcard.

Curriculum The subjects which make up an educational programme. They are taught differently in different contexts and in different
cultures. See syllabus.

Deduce meaning from context To guess the meaning of an unknown word by using the information in a situation and/or around the
word to help, e.g. | drove my van to the town centre and parked it in the central car park. Van must be some kind of vehicle because
you drive it and park it.

Detail, read for detail, listen for detail To listen to or read a text in order to understand most of what it says or particular details. See
gist, global understanding.

Develop skills To help learners to improve their listening, reading, writing and speaking ability. Teachers do this in class by providing
activities which focus on skills development. See skills.

Dice Small blocks of plastic or wood with six sides and a different number of spots on each side. They are used in board games.
Dictation noun, dictate verb An activity which typically involves the learners in writing down what the teacher reads aloud. See picture
dictation.

Dictionary

A bilingual dictionary uses translation from one language into another language for definitions and examples.

A monolingual dictionary uses only the target language for headwords, definitions, examples etc.

A thesaurus is a type of dictionary in which words with similar meanings are grouped together.

Differentiation noun, differentiate verb To make or see a difference between people and things. In teaching, this can have a special
meaning relating to dealing with mixed ability learners in one class, e.g. the teacher can provide different tasks, activities, texts or
materials for different learners in the class according to their ability.

Discipline noun + verb The system of rules used to maintain control of learners in the classroom.

Discourse Spoken or written language in texts or groups of sentences.

Distract To prevent someone from concentrating on doing something. For example, talking to someone when they are trying to read a
book.

Draft noun + verb A draft is a piece of writing that is not yet finished, and may be changed. A writer drafts a piece of writing. That is,
they write it for the first time but not exactly as it will be when it is finished. See re-draft, process writing.

Drill A technique teachers use for encouraging learners to practise language. It involves guided repetition or practice.

In a choral drill the teacher says a word or sentence and the learners repeat it together as a class. In an individual drill the teacher says
a word or sentence and one learner repeats it.

In a substitution drill the teacher provides a sentence and a different word or phrase which the learner must use (or substitute) in
exactly the same structure, e.g. Teacher: | bought a book. Pen. Learner: | bought a pen.

In a transformation drill the teacher says a word or a sentence and the learner answers by changing the sentence into a new
grammatical structure, e.g. Teacher: I bought a pen. Didn’t Learner: I didn’t buy a pen. Teacher: I went to the cinema. Didn’t Learner:
I didn’t go to the cinema.

Eclectic adjective An approach to language teaching in which the teacher uses techniques and activities taken from different methods.
Edit verb To shorten or change or correct the words or content of some parts of a written text to make it clearer or easier to understand.
See process writing.



Effective adjective Having the intended or desired result.

Elicit verb When a teacher thinks that some learners will know a piece of language or other information, s/he asks targeted questions
or gives clues to get, or prompt learners to give the target language or information rather than simply providing it to the class
her/himself.

Energy levels If learners are interested and working hard, then the energy levels are high; if learners are bored or tired, then the energy
levels are low.

English-medium school A school in a non-English speaking country, in which all subjects are taught using English.

Enquire To ask for information, e.g. What time does the train leave?

Entry An item, for example a piece of information that is written or printed in a dictionary about a word, e.g. easy / iAz" / adj, adv. 1.
not difficult, and not needing much physical and mental effort: an easy job.

Error A mistake that a learner makes when trying to say something above their level of language or language processing.

A developmental error is an error made by a second language learner which could also be made by a young person learning their
mother tongue as part of their normal development, e.g. | goed there last week (I went there last week).

A fossilised error is an error that has become a permanent feature of a learner’s language, the error has become a habit. Fossilised
errors cannot easily be corrected.

When a learner makes a slip they make a language mistake but they are able to correct themselves.

Evaluation noun, evaluate verb To assess or judge the quality, importance or effectiveness of something. Teachers may evaluate
learners’ progress or strengths and weaknesses.

Exchange verb + noun 1. To give something to another person and receive something in return. 2. An exchange can also be used to
refer to the part of spoken interaction in which one person speaks and another responds to what they said.

Exposure noun, expose verb When learners listen to or read language without being consciously aware of it.

Extension task, extend verb, extended adjective An activity which gives learners further or extended practice of the target language or
the topic of the lesson or additional skills work.

Extensive listening/reading Listening to or reading long pieces of text, such as stories or newspapers. See intensive listening/reading.
Extract Part of a text which is removed from an original, longer text.

Facial expression A person can show how they feel through their face, e.g. smiling, showing surprise.

Facilitator noun, facilitate verb To make something possible. Teachers facilitate learning by planning and delivering lessons and
maintaining discipline in the classroom. See teacher role.

False friend A word in the target language which looks or sounds as if it has the same meaning as a similar word in the learners’ first
language but does not, e.g. In French, ‘librairie’ is a place where people can buy books. In English, a library is where you may go to
borrow books rather than somewhere where you go to buy books (a bookshop).

Feedback noun + verb, give, provide feedback. 1. To tell someone how well they are doing. Teachers might give learners feedback
at a certain point in the course, or after an exercise that learners have just completed. In addition, learners can give feedback to teachers
and teacher trainers give feedback to trainee teachers. 2. To communicate to a speaker that you understand (or not) what they are saying.
Peer feedback Feedback given to a learner by another learner in the class.

Filler 1. A short activity between the main stages of a lesson used for reasons such as time management or to provide a change of pace
etc. 2. A word or sound used between words or sentences in spoken English when someone is thinking of what to say, e.g. When |
went to London ... um ... I think it was about ... er ... 4 years ago. Er and um are conversational fillers.

Flashcard A card with words, sentences or pictures on it. A teacher can use these to explain a situation, tell a story, teach vocabulary
etc. See cue card, prompt card.

Flexible adjective Something or someone that can change easily to suit new situations. Teachers need to be flexible and to be prepared
to change or adapt if the lesson is not going to plan.

Flipchart A pad of large sheets of paper fixed to a stand, which teachers use for presenting information to the class.

Fluency Oral fluency — being able to speak using connected speech at a natural speed with little hesitation, repetition or self-correction.
In spoken fluency activities, learners typically give attention to the communication of meaning, rather than trying to be correct.
Written fluency — being able to write in a clear and confident way. In a written fluency activity, learners give attention to the content
and ideas of the text rather than trying to be correct.

Formal language Language used in formal conversations or writing, e.g. Yours faithfully. See informal language and register.
Fossilisation The process in which incorrect language becomes a habit and cannot easily be corrected.

Functional approach A way of teaching which uses a syllabus based on functions.

Gap-fill An activity in which learners fill in spaces or gaps in sentences or texts. This is often used for restricted practice or for focusing
on a specific language point. This is different from a cloze test which can focus on reading ability or general language use. See cloze
test.

Get learners’ attention To make learners listen to the teacher after they have been doing group or pairwork or at the start of the lesson.
Gist, global understanding, listening/reading for gist, listening/reading for global understanding To read or listen to a text and
understand the general meaning of it, without paying attention to specific details. See detail, read for detail, listen for detail.

Graded reader A book where the language has been made easier for learners. These are often books with stories or novels where the
language has been simplified.

Grammar-Translation method A way of teaching in which learners study grammar and translate words and texts into their own
language or the target language. They do not practise communication and there is little focus on speaking. A teacher presents a grammar
rule and vocabulary lists and then learners translate a written text from their own language into the second language or vice versa. See
communicative approaches.

Graph A drawing that uses a line or lines to show how two or more set of numbers are related to each other.

Grid A pattern of straight lines that cross each other to make squares, e.g.



Group, class dynamics The relationship between learners in the group or class.

Guidance noun, guide verb Help given by a teacher with learning, or with doing a task.

Guided discovery A way of teaching in which a teacher provides examples of the target language and then guides the learners to work
out the language rules for themselves.

Guided writing A piece of writing that learners produce after the teacher has helped them to prepare for it by, for example giving the
learners a plan to follow, or ideas for the type of language to use. See process writing and product writing.

Handout, worksheet A piece of paper with exercises, activities or tasks on it that a teacher gives to learners for a range of reasons
during a class or for reference or homework.

Headword A word whose meaning is explained in a dictionary. It usually appears in bold at the top of a dictionary entry, e.g. run to
move using your legs, going faster than you can walk; run is the headword.

Hesitation noun, hesitate verb A pause before or while doing or saying something. Learners often hesitate if they are trying to find
the correct words to say, because they need more time to think.

Higher-order thinking skills (HOTS) These are skills such as analysis and evaluation. They are often used in the classroom to develop
reasoning skills, encourage enquiry and discussion and to develop creative thinking. For example, How can we change the design of
the building to make it more fuel efficient? They involve open-ended talk. See Lower-order thinking skills (LOTS).

Highlight 1. To mark words on paper, on the board or on a computer screen using a colour or underlining so that they are easier to
notice. 2. To draw attention to or focus on something so that learners realise it is important, e.g. to highlight a mistake by underlining
it.

Hypothesise To suggest an explanation for something unknown. For example, What would you do if you were leader of your country?
Ice-breaker An introductory activity that a teacher uses at the start of a new course so that learners can get to know each other.

ICT / IT (Information [Communication] Technology) The use of computers to enable learners to improve information-processing
skills, to explore ideas, to solve problems, to access and surf the internet, to develop collaborative learning with students who are in
other places, to participate in video conferencing. The subject is referred to as ICT, the skills used are IT skills and the lab is known as
the IT lab.

Ignore (errors) To choose not to pay attention to something such as an error made by a learner. A teacher may do this if he/she wants
to help the learner with fluency, not accuracy. See correction.

Independence: see learner autonomy.

Independent study Studying without a teacher present or without the teacher monitoring and directing the learning very closely, e.g.
learners could carry out research on a topic using reference resources. This could be done at home or with minimum involvement of
the teacher in class.

Infer attitude, feeling, mood To decide how a writer or speaker feels about something from the way that they speak or write, rather
than from what they openly say.

Informal language Language used in informal conversations or writing, e.g. Hi John. See formal language and register.
Information-gap activity A classroom activity in which learners work in pairs or groups. Learners are given a task, but they are given
different information and, to complete the task, they have to find out the missing information from each other.

Information transfer An activity in which learners move information from one source to another, e.g. reading an explanation then
completing a diagram with key words from the explanation.

Input noun + verb Information which is given to learners by the teacher, e.g. through a text or via electronic means.

Instruct verb To order or tell someone to do something, e.g. Please turn to page 12 and do exercise 1.

Integrated skills An integrated skills lesson combines work on more than one language skill. For example reading and then writing or
listening and speaking.

Intensifier A word used to make the meaning of another word stronger, e.g. He’s much taller than his brother. I’'m very tired. Intensive
course A course which takes place over a short period of time, but which consists of a large number of hours.

Intensive listening/reading One meaning of intensive listening/reading is reading or listening to focus on how language is used in a
text. See extensive listening/reading. Interaction noun, interact verb, interactive strategies

Interaction is ‘two-way communication’ between listener and speaker, or reader and text. Interactive strategies are the means used,
especially in speaking, to keep people involved and interested in what is said or to keep communication going, e.g. eye contact, use of
gestures, functions such as repeating, asking for clarification.

Interaction patterns The different ways learners and the teacher work together in class, e.g. learner to learner, in pairs or groups or
teacher to learner, in open class, in plenary. When teachers plan lessons, they think about interaction patterns and write them on their
plan.

Interactive whiteboard (IWB) A special surface where a computer screen is displayed using a projector. Teachers and learners can
use it by touching it or by using an interactive pen which acts like a mouse.

Interference Interference happens when the learner’s mother tongue affects performance in the target language, especially in
pronunciation, lexis or grammar. For example, a learner may make a grammatical mistake because they apply the same grammatical
pattern as they use in their mother tongue to what they want to say in the target language, but the L1 grammatical pattern is not
appropriate in L2.

Interlanguage Learners’ own version of the second language which they speak as they learn. Interlanguage is constantly changing and
developing as learners learn more of the second language.

Introductory activity An activity which takes place at the beginning of a lesson. Introductory activities often include warmers and
lead-ins.

Involvement Taking part in an activity actively, being involved in it.



Jigsaw listening/reading A text is divided into two or more different parts. Learners listen to or read their part only, then share their
information with other learners so that in the end everyone knows all the information. In this way, the text is made into an information-
gap activity.

Jumbled letters, paragraphs, pictures, sentences, words A word in which the letters are not in the correct order, a sentence in which
the words are not in the correct order, a text in which the paragraphs or sentences are not in the correct order, or a series of pictures
that are not in the correct order. The learners put the letters, words, text or pictures into the correct order.

Key word, language A word or aspect of language in a piece of discourse or text, which is important for understanding the text.
L1/L2 L1 is the learner’s mother tongue or first language; L2 is the learner’s second language. See mother tongue, target language.
Label noun + verb To match the name of an object to the object.

Language awareness A learner’s understanding of the rules of how language works and his/her ability to notice language.

Language frames Language frames are forms of support for writing and speaking at word, sentence and text levels or all three. They
are types of scaffolding which help learners to start, connect and develop ideas.

Language laboratory A room in a school where learners can practise language by listening to tapes or CDs and by recording
themselves speaking.

Layout The way in which a text is organised and presented on a page. Certain texts have special layouts, e.g. letters and newspaper
articles.

Lead-in noun, lead in verb The activity or activities used to prepare learners to work on a text, topic or main task. A lead-in often
includes an introduction to the topic of the text or main task and possibly study of some new key language required for the text or main
task.

Leaflet, brochure A piece of printed paper that gives information or advertises something, e.g. a leaflet with information about local
places of interest. This is one example of realia.

Learn by heart To learn something so that you can remember it perfectly. See memorise.

Learner autonomy noun, autonomous adjective, learner independence When a learner can set his/her own aims and organise his/her
own study, they are autonomous and independent. Many activities in coursebooks help learners to be more independent by developing
learning strategies and focusing on learner training.

Learner-centred When the learners are at the centre of the activities and have the chance to work together, make choices and think
for themselves in a lesson. See teacher-centred.

Learner characteristics The typical things about a learner or learners that influence their learning, e.g. age, L1, past learning
experience, learning style.

Learner training The use of activities to help learners understand how they learn and help them to become autonomous, independent
learners.

Learning contract An agreement between the teacher and the learners about their roles and responsibilities (i.e. what the teacher will
do and what the learners will do to help the learners to learn).

Learning resources The materials or tools which help learners learn, e.g. books, computers, CDs etc. See aids and reference materials.
Learning strategies The techniques which learners consciously use to help them when learning or using language, e.g. deducing the
meaning of words from context; predicting content before reading.

Learning style The way in which an individual learner naturally prefers to learn something. There are many learning styles. Three of
them are below.

Auditory learner A learner who remembers things more easily when they hear them spoken. This type of learner may like the teacher
to say a new word aloud and not just write it on the board.

Kinaesthetic learner A learner who learns more easily by doing things physically. This type of learner may like to move around or
move objects while learning.

Visual learner A learner who finds it easier to learn when they can see things written down or in a picture. This type of learner may
like the teacher to write a new word on the board and not just say it aloud.

Lexical approach A way of teaching language that focuses on lexical items or chunks such as words, multi-word units, collocations
and fixed expressions rather than grammatical structures.

Lexis (Also vocabulary) Individual words or sets of words, e.g. homework, study, whiteboard, get dressed, be on time.

Linguistic Connected with language or the study of language.

Listen and do/make/draw A classroom activity where learners listen to the teacher or to another learners and while they are listening
they perform an action (listen and do), make something (listen and make) or draw something (listen and draw). These activities are
usually used as comprehension tasks. See action rhyme and picture dictation.

Literacy The ability to read and write.

Lower-order thinking skills (LOTS) These are skills such as remembering information and defining objects. They are often used in
the classroom to check understanding and to review learning. They usually involve closed answers. See higher-order thinking skills
HOTS.

Matching task A task-type in which learners are asked to pair related things together, e.g. match two halves of a sentence, or a word
with a picture.

Method; methodology A way of approaching or doing a particular activity, e.g. use modern/new/traditional methods in language
teaching; a set of methods, e.g. changes in the methodology of language teaching

Mime noun + verb Body movements used to convey meaning without using words.

Mingle noun + verb A mingle is an activity which involves learners having to walk round the classroom talking to other learners to
complete a task.

Minimal pair Two words which differ from each other by only one meaningful sound (or phoneme),e.g. hit / h*t / ; heat / h"At /.
Mixed ability, mixed level The different levels of language or ability of learners studying in the same class.



Model noun + verb A clear example of the target language for learners to repeat or write down or save as a record. If a teacher is
focusing on the target language of a lesson, s/he usually chooses a model sentence, which s/he writes on the board. The teacher often
models the language as well, by saying it clearly before drilling the learners.

Monitor verb +noun, self-monitor 1. To watch over learners in order to make sure that they are doing what they have been asked to
do, and help them if they are having problems. 2. To listen to/read the language you use to see if it is accurate and effective. 3. See
teacher role.

Mood, listen for mood, read for mood To read or listen to a text in order to identify the feelings of the writer or speaker. See infer
attitude, feeling, mood.

Mother tongue The very first language that you learn as a baby, which is usually the language spoken to you by your parents. Also
called L1 or first language. See L1/L2.

Motivation noun, motivate verb Motivation is the thoughts and feelings which make us want to do something and help us continue
doing it.

Demotivate, verb demotivated adjective To make someone lose motivation. Unmotivated adjective Without motivation; having no
motivation.

Multiple-choice questions A task-type in which learners are given a question and three or four possible answers or options. They
choose the correct answer from the options they are given.

Native speaker Someone who has spoken a particular language since they were a baby, rather than having learnt it as a child or adult.
See L1/L2 and mother tongue.

Natural order Some people believe there is an order in which learners naturally learn some items in their first or other languages.
Some language items are learned before others and it can be difficult for teachers to influence this order.

Needs The language, language skills or learning strategies a learner still has to learn in order to reach their goals, or the conditions they
need to help them learn.

Note-taking noun, take notes verb To take notes means to listen and write down ideas from the text in short form.

Notice language When a learner becomes aware of the language the speaker or writer uses to express a particular concept or meaning.
Observed lesson A lesson that is watched by a teacher trainer or a colleague.

Off task When learners are distracted or not completing an activity in the way the teacher wants them to do it then they are off task.
See on task.

On task When learners are doing an activity in the way the teacher intended that it should be done then learners are on task. See off
task.

One-to-one A teaching situation which involves only one teacher and one learner.

Open class, whole class When the teacher leads the class and each learner is focusing on the teacher, rather than working alone or in
groups. When learners respond, they do so in front of everyone in the class.

Open question A question which can lead to a long response, e.g. How did you spend last weekend? Why do you think many people
prefer to drive rather than use public transport?

Open comprehension questions are a task-type in which learners read or listen to a text and answer questions (using their own words).
Open-ended (task, questions) A task or question that does not have a right or wrong answer, but which allows learners to offer their
own opinions and ideas or to respond creatively, e.g. Why do you think the writer likes living in Paris?

Outcome Result. This is what the teacher hopes will be the result in terms of learning at the end of the lesson.

Over-application of the rule, over generalisation When a learner uses a grammatical rule s/he has learned, but uses it in situations
when it is not needed or appropriate, e.g. a learner says, There were three girls (correct plural form used for most nouns) and two mans.
(incorrect plural form — not appropriate for man).

Overhead projector (OHP) A piece of equipment that makes images appear on a wall or screen. It can be used in a classroom instead
of a whiteboard or blackboard.

Overhead transparency (OHT) The plastic sheet a teacher can write on and use with an overhead projector (OHP).

Pace The speed of the lesson. A teacher can vary the pace in a lesson by planning different activities in order to keep the learners’
attention.

Pairs

Closed pairs — When learners in the class do pairwork with the person sitting next to them but not in front of the class.

Open pairs — In open pairs, one pair does a pairwork activity in front of the class. This technique is useful for showing how to do an
activity and/or for focusing on accuracy.

Passive role When learners want to be taught and to acquire language without making their own decisions about their needs and
learning, they are taking a passive role. See active role.

Personalisation noun, personalise verb When a teacher helps a learner to connect new words, topics, texts or grammar to their own
life.

Pick up (language) To learn language without studying it, just by hearing and/or reading and then using it. See acquisition.

Picture dictation A classroom activity where the teacher describes a scene or an object and learners draw what they hear. See listen
and do/draw/make. Picture stories Stories that are shown in pictures instead of words.

Pie chart A pie chart is a circle divided into sections in order to show how something is divided into different amounts. They are used
to help learners remember new information by making thinking visual.

Plenary Part of a lesson when teachers discuss ideas with the whole class. A plenary is often held at the end of a lesson when teachers
assess learning against the learning outcomes by providing opportunities to review what has been learnt.

Portfolio A collection of work that a learner uses to show what he/she has done during a particular course. A purposeful document,
regularly added to that may be part of continuous assessment. See portfolio assessment.

Practice



Controlled practice, restricted practice When learners use the target language repeatedly and productively in situations in which
they have little or no choice of what language they use. The teacher and learners focus on accurate use of the target language.

Less controlled, freer practice, free practice When learners use the target language but have more choice of what they say and what
language they use.

Presentation, Practice and Production (PPP) A way of teaching new language in which the teacher presents the language, gets
learners to practise it in exercises or other controlled practice activities and then asks learners to use or produce the same language in
a communicative and less controlled way.

Pre-teach (vocabulary) Before introducing a text to learners, the teacher can teach key vocabulary from the text which s/he thinks the
learners do not already know and which is necessary for them to understand the main points of a text.

Problem solving Learners work in pairs or groups to find the solution to a problem. Problem-solving activities usually help to develop
oral fluency.

Procedure The details of exactly what is going to happen in each stage of a lesson, e.g. learners practise the language of complaints in
a role-play in pairs.

Process noun + verb To actively think about new information in order to understand it completely and be able to use it in future.
Process writing An approach to writing, which thinks of writing as a process which includes different stages of writing such as
planning, drafting, re-drafting, editing, proofreading. See guided writing and product writing.

Product writing An approach to writing which involves analysing and then reproducing models of particular text types. See guided
writing and process writing.

Productive skills When learners produce language. Speaking and writing are productive skills. See receptive skills.

Proficiency noun, proficient adjective Level of ability; to be very good at something because of training and practice, e.g. speaking
English.

Project work An activity which focuses on completing an extended task or tasks on a specific topic. Learners may work in groups to
create something such as a class magazine. Learners sometimes do some work by themselves, sometimes outside the classroom.
Prompt verb + noun To help learners think of ideas or to remember a word or phrase by giving them a part of it or by giving another
kind of clue.

Proofread verb To read a text in order to check whether there are any mistakes in spelling, grammar, punctuation etc. See process
writing.

Prop noun An object used by the actors performing in a play or film. Teachers may give learners props to use when they are doing a
role play in class.

Pupil profile chart A table or diagram used by teachers to record learners performance and progress in different skills during a course.
See chart, assessment chart/assessment profile.

Puppet A model of a person or animal often made of paper or cloth, which a teacher or learners can move by putting their hand inside.
Puppets are often used when teaching young learners.

Raise awareness To help learners to start to understand something that they may not already know by drawing attention to it. For
example, if you teach learning strategies, it can raise learners’ awareness of how to learn.

Ranking, rank ordering, prioritising rank verb Putting things in order of importance. In the classroom, a prioritising or rank-ordering
activity is a communicative activity in which learners are given a list of things to rank (put in order of importance). It involves
discussion, agreeing/disagreeing and negotiating.

Rapport, build rapport The relationship between the teacher and learners. Teachers try to build or create a good rapport or relationship
with their learners.

Rationale The reason for doing something, e.g. the rationale for pre-teaching vocabulary before learners read a text is to help learners
read the text more easily. When teachers plan a lesson, they think about a rationale for activities and procedures.

Read for detail: see detail. Read for gist, global understanding: see gist. Read for mood: see mood.

Realia Real objects such as clothes, menus, timetables and leaflets that can be brought into the classroom for a range of purposes.
Receptive skills When learners do not have to produce language; listening and reading are receptive skills. See productive skills.
Recast To reword a sentence or phrase to improve it.

Recycle To focus on words or structures that have been taught before, for revision and more practice.

Re-draft When a piece of writing is changed with the intention of improving it. A writer’s first draft may be re-drafted. See draft,
process writing.

Reference materials The materials which teachers and learners can use to find or check information, e.g. grammar books, dictionaries
or CD-Roms.

Reflect on teaching, learning To think about a lesson after teaching it or to think about learning in order to decide what worked, what
did not work and how to improve teaching/learning in the future.

Reflective (teachers) Teachers who look back on the lessons they have taught and think about what worked and what did not work in
order to improve their teaching.

Reformulation noun, reformulate verb When a teacher corrects what a learner has said by repeating the sentence correctly, but without
drawing the learners’ attention to their mistake. This is usually the way parents ‘correct’ their young children’s language mistakes.
Compare with Recast.

Register The formality or informality of the language used in a particular situation. Formal register or language is that used in serious
or important situations, e.g. in a job application. Informal register or language is that used in relaxed or friendly situations, e.g. with
family or friends. Register may also refer to language which is specific to a particular group, e.g. technical register, scientific register.
Repetition noun, repeat verb To say something again, often for practice. This is often done in drills.

Report back verb When a learner tells the whole class what was discussed in groupwork or pairwork.

Response noun, respond verb A reply or reaction to communication such as a laugh, a smile, saying something. Teachers and learners
may respond to each other in writing, speech or in the form of a facial expression.



Review noun + verb, revision noun, revise verb When a learner, often guided by the teacher, looks again at language that has already
been taught in order to remember this language better. Teachers may choose to review vocabulary or grammatical structures in the
classroom, for example, in order to help learners consolidate the language or to prepare for a test.

Revise, revision: see review. Note that American English usage of ‘revise’ implies editing, so it is better to use ‘review’ as many
candidates for TKT are from South America.

Role-play A classroom activity in which learners are given roles to act out in a given situation, e.g. a job interview role-play where
one learner would be the interviewer and the other learner would be the interviewee. Role-plays are usually done in pairs or groups.
Routine Something which is done regularly such as a teacher setting writing homework every Friday. Teachers try to develop some
routine habits in the classroom, e.g. always asking learners to record new words with their meaning and an example sentence.

Rubric Written instructions for an exercise, activity or task in a test.

Scaffolding A term originally used to refer to teacher talk that supports pupils in carrying out activities and helps them to solve
problems. Examples include simplifying tasks by breaking them down into smaller steps; keeping pupils focused on completing the
task by reminding them of what the goal is; showing other ways of doing tasks. Scaffolding also includes support strategies for writing
and speaking, examples of which are the use of substitution tables and language frames. Scaffolding is temporary support which is
gradually taken away so that learners can eventually work without it.

Scan To read a text quickly to pick out specific information, e.g. finding a phone number in a phone book. See detail, gist, global
understanding, skim.

Scheme of work A basic plan of what a teacher will teach for a number of lessons. Its aim is to try to ensure that lessons fit logically
together, to give the teacher clear goals and to try to ensure a balance of language, skills, topics and activities over a number of weeks
or months.

Seating arrangement, seating plan The way the learners sit in the classroom, e.g. in rows, in a circle around the teacher, in groups
around different tables. A plan of where the learners should sit in the classroom.

Sentence completion A task-type in which learners are given parts of a sentence, e.g. the beginning or the end, and are asked to
complete the sentence, using specific target language, e.g. At the weekend, I love ...

Sentence dominoes A pair or group game in which learners match half-sentences, in order to make full sentences. They do this by
taking turns to join dominoes which, in the context of language teaching, are typically single pieces of paper with 2 half sentences on
them, at either end of other dominoes. e.g. ...midnight / I went to university in ... would match with I went to bed at /...six years. As
the game continues, learners develop a line of sentences.

Sentence level Looking at the language features of a text which are produced in sentences. Examples include use of imperative forms,
use of cause and effect clauses or examples in a sentence. See word level and text level.

Sentence starter, sentence stem The beginning of a sentence which learners then complete orally or in writing. A type of scaffolding
strategy, e.g. I like ....., I love....

Sentence transformation A task-type in which learners are given a sentence and a prompt, and have to make a second sentence using
the prompt so that it means the same as the first.

Sequence noun + verb A sequence is a series of things, which follow each other in a logical order. Learners can sequence pictures in
a story, i.e. put them in order.

Set a question, task, test To give learners a question to answer or a task or test to do.

Set the scene, the context To explain or present the context of something learners will read, hear, talk or write about, to make the
situation clear for them, e.g. before playing a recording a teacher might tell learners who the people are on the recording and where
they are.

Settler noun An activity used to quieten and calm children perhaps done after a more lively activity. For example, a piece of copying
or quiet drawing or colouring in. See stirrer.

Silent period The time when learners who are beginning to learn a first (or second) language prefer to listen (or read) before producing
the language, e.g. babies have a silent period when they listen to their parents before starting to try to speak themselves.

Simplify verb, simplification noun To make something easier. Simplifying language or tasks is a common scaffolding strategy, for
example.

Situational presentation A way of presenting new language through a simple story or situation. The teacher may use pictures or other
aids to help him/her create the situation.

Skills The four language skills are listening, speaking, reading and writing. See develop skills, subskills, receptive skills, productive
skills.

Skim To read a text quickly to get a general idea of what it is about. See detail, gist, global understanding.

Smiley A picture of a happy face © . Teachers can use a smiley to point out good features of learners” written work. Learners can use
a smiley to indicate strengths or progress in their own English, or to show features of a lesson they enjoyed.

Specification noun, to specify (aims) verb, specific adjective A clear and exact description of something, e.g. aims. Aims are specified
at the beginning of a lesson plan and for individual stages in the lesson.

Speculate To guess something based on information you have, e.g. She might have time to go to the bookshop, but I’m not sure.
Stage, step A section of a lesson. Lessons work through different stages or steps such as lead-in, presentation, controlled practice etc.
Sticker A label with a picture or message on it that has ‘glue’ on the back of it. Teachers may use stickers to keep things on the
classroom wall or on the board.

Stimulate discussion To encourage learners to talk about something. This can be done in different ways such as through a text or a
picture.

Stimulate interest: see arouse interest.

Stirrer noun A lively activity teachers use to activate children in class. For example, a mingle or an action game. See settler.
Storyboard To show the events in a story sometimes with speech and thoughts or short text.

Storybook A book with stories for children.



Story corner A permanent space in the classroom where learners can tell each other stories or sit quietly and read stories.

Structural approach A way of teaching which uses a syllabus based on grammatical structures. The order in which the language is
presented is usually based on how difficult it is thought to be.

Subskill Each of the four language skills can be divided into smaller subskills that are all part of the main skill, e.g. identifying text
organisation (reading); identifying word stress (listening). See detail, gist, global understanding, scan, skim.

Substitution table A grid giving a choice of grammatical forms.

Supplementary material noun, supplement verb The books and other materials which teachers can use in addition to a coursebook,
e.g. pronunciation practice materials.

Survey noun An activity in which learners find out information from others by asking questions or using questionnaires in order to
practise speaking skills and/or specific language.

Swap verb To change one thing for another, e.g. in class a teacher could ask learners to swap partners so that they can work with
someone different.

Syllabus This describes the language and skills to be covered on a course, and the order in which they will be taught. See curriculum.
Syllabus fit How a lesson fits in with the syllabus; how a lesson fulfils the syllabus requirements. See timetable fit.

Take risks When learners take risks they experiment with language.

Tapescript, audio script, transcript The written version of the words learners hear when doing a listening activity. These can often
be found in a teacher’s book or at the back of the learner’s book.

Target language 1. The language which is the focus of the lesson or a part of the lesson. It could be grammar, lexis, functions or
pronunciation. 2. The language being studied (often called the L2).

Target language culture The traditions and culture of the country whose language is being studied.

Task An activity that learners complete. For example, problem-solving activities or information-gap activities are tasks. A task usually
focuses on communication. Task may also be used as another word for activity. See Task-based Learning (TBL).

Task-based Learning (TBL) A way of teaching in which the teacher gives learners meaningful tasks to do. After this the teacher may
ask learners to think about the language they used while doing the tasks, but the main focus for learners is on the task itself. Project
work is often task-based.

Task-type A set of questions that are all of one kind, e.g. multiple choice, gap-fill, matching.

Teacher-centred When the teacher is seen as the source of all knowledge in the learning process and acts as the provider of knowledge
rather than making use of the knowledge and experience of the students to guide the learning process. See learner-centred.

Teacher role Teacher role refers to the different functions a teacher can have in a class and the different ways a teacher can manage
the classroom and the learners, e.g. a teacher can choose to take a controlling role, giving directions or instructions at the front of the
class or to take a less controlling role, monitoring learners as they work.

Teacher roles include:

Assessor Assessing learners’ performance, behaviour, effort and contribution. Checking understanding, Evaluating learners’
performance, behaviour, and contribution. Testing learner progress and level. Providing feedback on work, progress, behaviour and
contribution.

Contributor Contributing ideas or information other than language, e.g. participating in discussions.

Counsellor Giving learners advice on difficulties they may have outside of their language class. Showing understanding of issues
learners bring to the classroom from outside.

Diagnostician Diagnosing, evaluating learners’ needs and difficulties.

Facilitator Developing learner autonomy. Enabling learners to fulfil their potential. Helping learners to access resources. Providing
opportunities for individual learning.

Language resource Clarifying language. Correcting learner language. Consolidating learner language. Contextualising language.
Eliciting language. Explaining language. Modelling language. Personalising language. Providing language input.

Manager Managing the learners, the lessons and procedures in the classroom, e.g. Controlling the group dynamic. Deciding on
interaction patterns. Demonstrating tasks and activities. Developing rapport. Encouraging learners. Giving instructions. Motivating
learners. Praising learners. Maintaining discipline. Responding to classroom problems as they happen.

Monitor/Observer Monitoring, observing and collecting information about learner performance, behaviour, contribution and effort
and progress. Keeping a written record of learners’ work.

Narrator Narrating stories and things that have happened.

Planner Anticipating problems. Deciding on a methodology for lessons. Designing and adapting texts and materials for lessons.
Preparing texts and tasks for learners. Selecting materials and texts for lessons.

Reflector Thinking about his/her own performance. Reflecting on learners’ progress.

Test A formal assessment of a learner’s language.

An achievement test is used to see how well learners have learned the language and skills taught in class. Achievement tests are often
at the end of term or end of the year and test the main points of what has been taught in that time.

A diagnostic test is used to identify problems that learners have with language or skills. The teacher diagnoses the language problems
learners have. It can also be used to diagnose learner strengths. It helps the teacher to plan what to teach, or what not to teach, in future.
An objective test is marked without using the examiner’s opinion, e.g. true/false questions, multiple-choice questions. There is a clear
right answer.

A placement test is often used at the beginning of a course in a language school in order to identify a learner’s level of language and
find the best class for them.

A proficiency test is used to see how good learners are at using the target language. The contents of a proficiency test are not chosen
according to what has been taught, but according to what is needed for a particular purpose, e.g. English for hotel receptionists, English
for studying at university, English for general communication. Cambridge ESOL First Certificate in English (FCE) and IELTS are
examples of proficiency tests.



A progress test is used during a course in order to assess the learning up to a particular point in the course.

A subjective test is marked using the examiner’s opinion about the quality of the answer. The answer is not simply right or wrong, e.g.
marking written stories, compositions, interviews, conversations, story-telling.

A summative test is used at the end of a course. The focus is on the mark or grade given and feedback is not usually provided. See
formative assessment.

Test-teach-test A way of teaching new language. The teacher asks learners to do a task to see how well they know a certain piece of
language (this is the first test). The teacher then presents the new language to the learners (teach), then asks the learners to do another
task using the new language correctly (this is the second test). This way of approaching teaching target language can be helpful if the
teacher thinks the learners may already know some of the target language. It helps the teacher diagnose what the learners need to learn
so that s/he can focus only on what learners need to learn in the presentation (teach) stage.

Text level The discourse features of a text. In an instruction text, for example, these would include: a statement about what is to be
made, a list of items needed, steps written in chronological order, use of visuals or diagrams, etc. See word level and sentence level.
Text structure The way a text is organised. For example, an essay typically has an introduction, a main section and a conclusion.
Text type Texts that have specific features, e.g. layout, use of language, that make them part of a recognisable type of text, e.g. letters,
emails, news reports.

Timeline A diagram that shows learners the relationship between tense and time. It is often used in language teaching to present the
use of a new tense or to correct learners when they use tenses wrongly.

Timetable fit How a lesson fits logically into a sequence of lessons; how what goes before a particular lesson links to, and helps
learners with, the following lesson.

Timing The likely time different activities or stages in a lesson plan should take. When teachers plan lessons, they think about how
long each activity will take and they usually write this on their plan.

Topic The subject of a text or lesson.

Topic sentence A sentence that gives the main point or subject of a paragraph. This is usually the opening sentence in a paragraph.
Total Physical Response (TPR) A way of teaching in which the teacher presents language items in instructions and the learners have
to do exactly what the teacher tells them, e.g. Open the window. Stand up.

Trace To copy a picture by putting transparent paper on top of it and following the lines with your pencil.

Train verb To teach someone to do a particular job or activity. For example, John trains people to sing. It also means to study or learn
to do something. For example, | trained to be a teacher.

Trainee Someone learning to do a particular job or activity. For example, a trainee teacher is someone learning to be a teacher.
Trainer Someone whose job it is to teach people how to do a job. For example, a teacher trainer trains people to become teachers.
True/false questions A task-type in which learners read or listen to a text and decide whether statements are correct (true) or not
correct (false).

Turn, turn-taking When someone speaks in a conversation this is called a turn. Speaking and then allowing another person to speak
in reply is called ‘turn-taking’.

Tutorial When a teacher talks to a learner individually or to a small group of learners to discuss their learning and give feedback on
their progress in class.

Venn diagram A drawing of circles that cross over each other showing the similarities and differences between two or three objects,
people, concepts, places. They are also used to show a whole set of items and a sub-set of those items, e.g.

Version A particular form of something in which some details are different from an earlier or later form of it, e.g. a written text may
have different versions.

Visual aid A picture, a diagram or anything else the learners can look at which can help teachers illustrate form or meaning. See aids,
realia.

Visualisation noun, visualise verb To form a mental picture of something. Visualisation can help learners to remember new words or
can be used for creative story-telling. A classroom activity where learners close their eyes and create mental images.

Wait time The time that teachers wait in order to give learners time to respond to questions rather than expecting an immediate
response.

Warmer noun, warm up verb An activity that a teacher uses at the beginning of a lesson to give the class more energy. See energy
levels.

Word bank A list of key words required for learning subject concepts which can be used to pre-teach, to support input and to help
learners remember key subject vocabulary.

Word map, mind map A diagram which is used to make a visual record of vocabulary on the same topic, e.g.

car . bus

train 4 plane
Word snake A reading or writing activity involving words written in the shape of a snake. Each new word begins with the first letter
of the previous word, e.g. Dog giraffe elephant tiger.
Wordsearch A grid in which each square has a letter of the alphabet. Words are hidden in the grid and learners have to find them.
Work out When learners try to understand how and why a particular piece of language is used or how it is formed. For example, learners
read a text with different past tenses then look at the example sentences in the text and work out how the different tenses are used and
how they are formed. See deduce meaning from context.
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